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PREFACE

You now know which children saem to have talents in the nine areas dia-
cugaad in the workshops., .Just knowing who's who can make you more avarae of
what you do--and don't do=~in each of the talent areas. Tha next atap isa
to make sure the children get the opportunities and experiences in their own
talent area that can make a difference. DProgramming needs to be both broad
in scopa s0 that we do not limit ehildren and individually tailored so the
children gat what will work baat for each of them.

This manual 1a put together to allow You to take a closer look as you
begin to work with tha children you've identified. It includes samples of
81l the materials you need to implement the cthird step of the DOHST Project,
talant programming. In the Programming Haterials section are all of the forms
ndaded to implement talent programming for the identified children. The re=
minder of this manual ia divided into nina color-coded sactions of activities
daaigned to foster the davelopment of each talent area.

Altogather, thera are ten activites for each of the talent areas, all of
vhich follow the same format, Rather tham put each child through a long
saries of diagnosatic tests, thesa activitiaes are set up go that you can see as
you ara teaching how each child is doing in four related skill areas within
thair talent area. Tha right-hand side includes asseasment quastions based
on objectivas for that skill area. These are tha questions you noed to ask
to f1ll out an initial calant assessment and to monitor how the child is doing.
The left-hand side has the meat of the activicy~--what you do and say,

The lessons are designed for small groups of two-five children. Not
all the children in the groups naed to ba talented in the areca you ars
teaching to benefit from the activities. Howaver, it is a good idea to choose
children who show ability to intarest in the talent area.

After you have cowpleted the Talent Assessment Record for tha firast three
talent activities, you need to schedule a break in tha action to sit back and
plan some strategies. Using the information from your work with the child up
to that point, you and the trainer will plan together the best way both to
proceed with the rest of the activities and to work with that child at other
times. By writing an individual Talent Education Plan (TEP) for each identi-
fied child, you will be designing an educational program which will best
weee the needs of the child, Furthermora, to facilitate the continued develop~
went of the identified child's skills. and End-of-the-Year Talent Report is
colpleted and sent on to the child's next teacher.

Which of us grows up to produce great things dapends not only on talent
but on luck. By providing experiences that nurture children's talents we
can make them a little more lucky. By programming for talents, you can give
the children those critical expcriences that mike a difference in what they
con and will become.
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Introduet jon
INTELLECTUAL TALENRY

The activitiee in thin section are deaigned for the chiidren you have
identified as having intelloctual talent, These ehildren have particular
eharacteristics that will make the lessons challenging and fun for theng
namely, their ability and desire to both gather nev information and to ar=
ganize and uge vhat they know,

The activities are broken into Four ski)) areay that are esnential to
the development of intellectual talent, alloving you to examine the ehild's
performance vhile you are teaching each activity. Naturally, a talented child
is going to earn glowing marks In some of these skill areas, probadbly the ones
that ecavaed you to pick him or her from all the rest as intellectually talented,
On the other hand, even a talentad ehild wi)) strugale or be less Interested
in other akill areas, perhaps needing some extra help or encouragement in
these areasn, ;

get a pretty good idea of whiech skill areas are strong and which areas are

wvaak, You ean then devise a plan (either at the TEP mecting or on your own)

of ways to wodify both the activities and your daily teaching to give the ehild
the beut doge of talent programsing. The remaining aeven lessens are also organ=
fzed thia way, 8o you can keep an ays on how the child is doing 10 thess four
araas as you taach the activities,

By uaing the first three lessons as your initla) assessment, you can

The four akill areas for intellectual talent shouls come as no surprise
since they are closely related to the charactaristics you used to jdencify
the children. Each of these areas is described in brief below.

Problem solving - the ability to figure thinga out} focusing on a probles,
thinking up lots of sulutions, and aselecting the baat ane.

Repemboring - the ability to recall information} developing an efficienc
storage and ratrieval system for thingas experienced both during
the leason and in tha past.

Compunicating - the ability to explain; atating ideas in clear and inter=
esting wvays.

Seeing ralationshipa -~ the ability to see differences, similarities, and
connections; recognizing how things do or do not 1t together.

While intellectual talent undarliea all the other talent areas to some
extent, it is also a separate set of abilities at which some children will
axcel. To develop intellectual talent is to grow in these abilities, It is
to become a battar learmer and thinker and basically to get smarter--grovth
that will benefit all the children who participate in these activities.
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INTELLECTUAL TALENT ACTIVITY
Ehapes of Things

- ten or nore objects to be traced sueh as coing, cookis curters,
puiile pleces, blocka, small boxss or contalners, aud paper zups,

~ A large pilece of conatruction papaer. Prior to the lessen, trace
onto the paper at leaat 10 outlines of the objecta., Then put
the objecta in a bag or box,

HINT: Children should not see the abjacts uatil Step 2.

STEPS
Tell the children, Laat night, afzer Can tha child {dentify

all of you vent homa, I tock out a ainilaricies and differsnces
big aheet of paper and mads acme among vaFioua outlines?

g on it et me show you
what I drew. lold up the paper so
that everyone can see it, encouraging
thes to look carefully at the outlinea.
Ask the children to look for differences
and sinilarities among the drawings. Use
such quastions 1s,
- Whioh are tha blggess dravings?
= Yhich are the amallast?
- diioh dreings are almoas zhe sgre
atae?
~ What ahgpes do you see amewg the
cutlinea (circles, squares, reccanglas,
heaarts, exc.)

Hextr, ask the children, Sow do you Can the child =acteh an
think I mada theae draiinga? Encourage object to an outline?
discusaion about thes, Suggeat

possibilicties to the children such as,

you night have dravmn shapes at random,

you might have traced ovar plcturas, or

you might hava traced around soma Part

of an objecc. Lat tha children kmov

that you did crace around real objects,

then zake out the collaction of objecta

that you used. Point £o one outlina, and

call on a child to select the object thac

made that outlina. Allow the child 2o

varify that choice by placing the objact

over the outling and deciding wvhacthar or

not the two match. (If not, let the

child select other objects uacil the

corTect ona is chosen.)

ERIC i0
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INTELLECTUAL TALENT ACTIVITY==Shapes of ihings

3o Vhen the abject and outline correctly Can the «Wild diacuss matching
mateh, ask the ehild, Wy 944 you ahapea’

Mg T Was that ohjsat? Then ask
the child 5 think of sther everyday
ar Isaginary abjects that night have
the sane or a siatlar outline,

b, After all outlines huve been matehed Can the child remenber which
vith the appropriate ohjecta, put the oblect made 3 designaled
ehtire colleztion of ohjecta back in dut }dpe?

thetr original bag ar bax, Hold up
the paper once sars, Paipt (o an
vutline and ask a ehidd, Whar 54 7
wge 10 maks thia suiline? Ask the
rast of the group to cenfirm the
answar or asaist in naning the rignt
ansvur, Lf necessary. Mhea the group
agreas uith the ansver, coatfnue vith
anather outline and a Jifferear child
until all of the autlines have baean
identified,

4
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INTELLECTUAL TALENT ACTIVITY
Fellution Zolutjons

= Hewwpapsy,
BIRRA:

Gather the children together at &
table. Plek vp 4 sscttion of nevepaper
and pretend to be reading Iy, After 3
tev seconds, say, Well, Fussg I'm
Finished readivg this, Threw that
ssction carelessly aa the (laor.
Rapeat thia several oors (imss,

Then aak, Do you think {t's o pood
UWea 20 Juat to8a my mavepaper satde
when I'm Mrished with 427 Discuss
why ast,

Tell the children that throving papers
and garbage around 18 a kind of pellutios
called lictering. Ii2ter 13 a Mg
groblem in some plavea, It aan mzke ,
things ook wyly and dirsy, War dinda
of lister hava you seom? DPauae for
reaponaes and ask, Vhere Amn you

seen lizzer? Encourage the children

12 think abeut different places they
have ssen litter such as at the pari,
valking down the atreet, on the bua,

at the beach, ar on the highway.

Say to tha children, Whaz omm ue 4o
about liztering? Accept all solutiona,
aven the impractical ones. They might
ERest putting people who litter in
Jail, putting trash zany erywhera,
picking up all trash they see, or
recycling :hings.

Tell the children, Zizzer fam's 2k
only pollution problom e have., let'a
3c2 17 we aan ik of other mymes of
pollution. Iome of it might be mighs
Azre in our wowm, Bring up the idea

12

AEEESEMENT QUESTIONS 4

Can the zhidd diacuve why
throving the paper oa Lhe
FloofF §& #etl o good fdes”

Can (he chl]d aome ks
trpes of litter ang the
places i1 15 scon?

Can the ¢hild state posaibie
salutiona 1o the lirzer
probien?

Can 1le chitd Thiak aof 3nd
recagaize ather forpa of
poilution?

]
é
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INTELLECTUAL TALENT ACTIVITY--Pollution Solutions

of noise pollution from cars, airplanes,

and construction equipment. Discuss air
pollution such as the exhaust f- ym cars,
factory smoke, and fumes from farm

equipment and lawn-care operations.

Another possibility is water pollution
caused by oil spills and chemicals dumped

in the water. If possible, take the
children on a walk to find pollution
problems. (If this 1is not possible, go .
to a window and view a busy street.)

While on the walk, ask the children to

find and name the various forms of pollution
they might see, hear, or smell. Remind them
of their previous discussion on pollution.
Encourage the children to discuss possible
solutions to any of these problems.

i3




INTELLECTUAL TALENT ACTIVITY

Holding Water

MATERIALS:

- Objects that hold water and objects that. do not hold water. Some suggested

objects are:

Plastic bowl Cups Drinking straw
Flower pots with and Tablespoon Jar 1id

without holes Fork Bottle cap
Paper bag Toilet paper roll Sponge
Envelope Cang Strainer
Cardboard Box Jars Sock

- A large container of water, access to a sink, or a water table.

= A small pitcher.
- Towels for mopping up.
STEPS:

Set out the assortment of objects on a
table. Pick up each item and ask the
children to describe the item. Call on
specific children to describe an object
to make certain that each one has an
opportunity to talk.

Set out the assortment of objects on a
table. Tell the children that you would
like them to guess if each of the items
can or cannot hold water. Let’s sort
these into two groups. Ask each child to
sort several of the objects. Have the
children put all of the things which can
hold water in one group and put all of the
things which cannot hold water in another
group. Continue until all items have been
placed in one group or another.

- Ask a child to choose an object from

either group. Say, Let’s see if it's in
the right grouw. Depending on the

object chosen, have the child either dip
the object into the container of water

or £fill it from the pitcher. Encourage
the children to reach an agreement on
whether or not the object held water. ,
Repeat until each child has had a turn to
determine whether or not one of the
objects holds water. Ask the childrem to
explain why an object does not hold water.
O _.rhaps it has a hole in it, or it is too
;at, or the water goes through it. Help

ASSESSMENT QUESTIONS:

Can the child describe at least
one object?

Can the child sort the objects
into two groups?

Can the child determine whether
or not an object holds water and
explain the reason?

SAIHSNOILVTAY ONIZAS ONILVOINNHHOD
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INTELLECTUAL TALENT ACTIVITY--Holding Water

the children to discover that some objects
may hold water for a little while before

the water begins to leak through. Other
objects, such as the sponge or the sock,

may hold a small amount of water by absorbing
it (or "soaking it up"). Continue taking
turns until all of che objects have been

tested.
4. Put all the objects together once more. Does the child remember the results
Then ask each child to come up, choose an of the experiment?

object, and tell the group whether or not
that object held water.

15
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INTELLECTUAL TALENT ACTIVITY

Animal Friends

MATERIALS:

- Two large pieces of construction paper: red and blue.

- Twelve animals (pictures included with this

STEPS:

activity).

ASSESSMENT QUESTIONS:

I'd like to introduce you to some
friends of ming. Place the twelve
animals on the table. My friends
want to go to the ice cream shop,

but they can't all fit into oma car.
First they all tried to get into the
red car, but they didn't fit! Then
they all tried to get into the blue
car, but they couldn't fit into that
one, either. What should they do?
They need to divide themselves somehow.
Set out the blue and the red sheets of
paper. Let's pretend that this sheet
of red paper its the red car, and that
thie sheet of blue paper is the blue
ear. How can we divide the animals?

Give the children a few minutes to look
at the animals. You might ask questions
to encourage comparisons. For example,
How are these animals differvent from
each other? Are there ways in which
some of them are alike? Ask the
children to think of ways to divide the
large group of animals into two

smaller groups.

Let one of the children divide the

animals on the sheets of paper and ask
that child why he or she is dividing them
that way. Accept and praise all reasoning,
including alternate order: '"one here, one
there." Give each child a turn to put the
animals into the two "cars", mixing them
up after each turn. Encourage each child
to think of a new way to divide the animals.
Praise imaginative reasons; for example,
"These animals always get strawberry ice
cream, and these animals always want
milkshakes."

16

Can the child perceive

Jifferences or similarities

(in size, shape, color, etc.)
among the animals?

Can the child explain why
a group of animals belongs
together?

SdIHSNOILVIZY ONIZFS
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INTELLECTUAL TALENT ACTIVITY--Animal Friends

Now, set other pieces of construction
paper aside and arrange the animals in
a circle. Let's pretend that the
animals are at the ice crean parilor,
eating their ice cream. Look at

that (bear)! He's trying to eat
everyona's ice cream. What should
the other animals do? Encourage the
children to discuss this problenm,
finally agreeing oo one solution.
Other problems the children can aiscuss
and gsolve are:

- The (Horse) spills her milkshake all
over herself and three other animals.

~ (Pig) starts crying because he doesn't
‘want his ice cream. He wants the same
kind that elephant has!

Finally have the animals finish their
ice cream, get back into the "cars,"
and go home. Put the animals awvay,

then ask, Can you remember aqll twelve
animals from our story? Give each child
a8 chance to name the animals.

17

Can the child solve a dispute
that occurs between animals?

Can the child name all twelve
animal friends?
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INTELLECTUAL TALENT ACTIVITY
Snow or No?

MATERIALS :
= Chalkbosrd and chalk.
~ Optional: A girl puppet, Hszel,and a boy puppac, Filbert.

STEPS: ASSESSNEN: QUESTIONS:

Tell the following story using puppaets Can the child discuss some
if desired. Onmoe there were B0 giants negative z2spacts of snou?
naned Pildert ond Bazel who were

to moke themselves a placs to live.

They made trees and flovers and rivers

and onimxls. All they had laft Zo

wanted very much to make scome svow
Jor their rev home, but Pilbert said,
'I dom't like smow. There are zoo
maty bed things cbout amow.' What
some of the dad things abour snow
Pilbert can tall Bazel? Encourage
child to think of at least ons
gativae thing about snow. List these
ideas on the chalkboard. Suggestions
might include ideas such as, it zakes
you cold, you could fall on slippery
sidewvalks, cars can get into wrecks, .
ete.

g
po
&

Egd

?ilbert told Hazel all those bed things Can the child name the
about sncw. But Bazel still wasn't positive aspects of snow?
convirced. She said to Filbert, 'There

z&iukofmgoad Hz;:;ngaabmt ancw. s
I7 you think of emough good things, moybe
Fiibert will vent to have anow, oo.

Lisc each posictive suggestion on tha
chalkboard. Suggestions might include
ideas such as, you can maka a snowman

or igloo, it looks practy, you could be
pulled in a sled, etc.

g
)
#
g
3
s 8
&
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ANTELLECTUAL TALENT ACTIVITY~-Snow or Xo?

Hazel od Pilber: oouldn't deoids if
they ahould have anow at their new
bome epr mot. They kmew acme of the
bad tihings cbout smos, but they also
knew aome of the good thimga. What do
¥ou thkink they ahould dzoids? Read
the lista, then ask each child to give
his or har dacision and to state

sone reasons for arriving at that
declaira.

Finally tell the children, P{lber:
and Bozel decided %0 hove some ancw
arourd their home. It vea exoitirg
beocuse on a single doy they did ren
different things with the enow. I'll
rood you @ liat of what they Jid.
How iisten carefully, Ses how mary
of thesa things you con remember,

1) shoveled the aidevalk

2) bullt a enowman

J) made a emoufor:

4) pulled ezoh other on a sled

5) made snow angele

8) zhrew anowballs at 2ach other

7) watohod a snow plow

8) looked for cvimal iracka

9) ried akiing

10) slipped om 12, but didn't ger ot

Road cthe list tvice. Then give every
child 2 chance to repeat as many as
can be remembered. Praise the children
for being good listeners and thinkers.

25

Can the child discuss why
there should or should not
be snow?

Can the ckild recall several
things to do in zthe snow?
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TNTELLECTUAL TALINT ACTIVITY
Slze M Iy

NATERIALS:

= A table, placed approximately six feet from tha group,. Usircg yara and tapa,
mmy“mmmmubruaugmmwaimmmm the alge of
tha tabla and the othar ead to the floor. Leaave a child-sized openiag for a
doar.

= A yardatick and a vape measure should de available, but sot ia sighe.
STERS: ASSESSHENT QUESTIONS:

1. Sic wich the chilldren ia a group. Tell fan the ghild compars heighta and
than that you Ara $oisg to tall a special chosse tha shortest ohild?
story. It will ba spacial bacausa aach
of chap will be 4ia the atory. Zead the
following srory, using a “scary™ voice for
the witch’s lincs.

Onoe wpom @ time there waa am - *4 wizeh
VAo was very, zm-i mean, "I'm ey maavy,”
sald the old wizeh, "and I 1Y o9 sazah
iizzle obildron 2nd look 2hem 1 my
eage and make them Work vary o P me.”

SNSRI

woll, ome Jay zhe old witoh DUt M Rer
ugliesr faza and went 20 tha aoheol howaa,
She lookad in ha vindou and there 3ha
azy soma lovely shildven. They were 21l
sizzing, listawing 20 zheir tazoher zell
them a story. The old vizeh wmocked om
the door famock), ond the 30/.901 zosoher
opemad iz,

"Th, wvhas levely ewildren,” said the wizsh,
Wy, YOuU MIT L&t Mme hxve tme O oome omd
work Yor me, "

“Never," axid the zasoher,
"Well, 17 you won't lar me have ome,”

repliad she old witeh, "I'll pur you
into a zrance and saxe them z11."

"Oh dear,” aazid rhe t2aehep, "Il hzve %o
3592 ker oma. Whion ahild will Iz bar®

The izeh shouzad, "Giva me the shorias:
anet”

At this point, ask the children ¢o chink
of vays 2o find the shorzest child.
E ‘I‘C«mma then to think of several wars,
thar o agrea on using one method,

o]
&
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INTELLECTUAL TALENT ACTIVITY--Size Me Up

Ono idea might be to have two childran
stand back-to~back and continue until
all children have baen compared until
the shortest is agraed upon. Thay might
also decide to use a yardstick or tapa
measure to measure each child's height.
Be sure that the children are involved
in the measuring and comparing of each
othaer's height.

Continue the story. "Oh," gsaid tha
witeh, taking (insert the name of the
shortest child) by the hand. '"So this is
the shortesat one!" Lead the shortest
child out of the group and into the cage
under the table.

Continue with the story. The next day,
the witeh returned to school. "Oh what
lovaly children," she said. '"Give me one
moregl!

"Never!" said the teacher.

"Then I'll take them all," said the
wtich.

"Oh, dear, which one can I let her have?"
thought the teacher. '"Give me the shortest!"
shouted the witch.

Repeat the above method of choosing the
shortest; continue the story in the same

way until all but one chid has been captured.
At that point, let the witch laugh cruelly
and say, "I'll take that child, too!"

Conclude the story, At last, aqll the children
had been captured, and the teacher was very
sad and lonely. One night, very late, she
erept down to the witeh's house. "Shhhh!'"
she whispered to the children. '"Don't make

a sound. I've come to bring you back to
gchool." The teacher broke the bars off

the cage Gemove several lengths of yarn),

and ghe and all the children went back to
school and lived happily ever after.

(¢

Say to the children, That old witeh taught Can the children correctly line
us who is shortest and who is next to the up by height?

shortest. Let's see if you can line up--

from the shortest to the tallest. The

children should find their places with

little or no hesitation.

27
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INTELLECTUAL TALENT ACTIVITY=-=-Size Ma Up

Ask the children to @it down with you once
more. Let'o tell the story again, Thia
tima lat's do 1t go that the mean witoh
takeo the tallaeot ohild firat, then tha
noxt tallaot, until all of you ave taken.
Can you remembar how the atory goea?
Encourage each child to tell part of the
atory.

As the childron tell the story, ancourage
them to choose the tallest, next tallest,
otc. from memory. Ask tho childran,

Who did the witoh take the last day? Who
did ghe take the sgoond to tha last day?

Continue until the first day is reached.

Can the child participate in re-
talling a verslon of the actory?

Can the child recall the order
of haights and rank them in
ravarage order?

23
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INTELLECTUAL TALENT ACTIVITY
Playing Gamas

MATERIALS:

=~ Several beanbags,

= Three empty (heavy cardboard)' boxas.
STEPS:

Gather the children togather in a circle
on the floor. Set the empty boxeas and
beanbags in the middle of the circla.
Tell the group, Here are gsome beanbaga
and boxea: I thought wa could use them
in a game. But I didn't think of a game,
80 I thought you children could make ong
up yourselves. Laet the children have
saveral minutes to think about and discuas
possible gamas. They might want to
expariment with tha boxes and baanbags as
they are thinking.

Now call on one child, saying, T¢ll ue

how to play a new game. You exvlain it
and wa'll liatan. Be sure that all tha
children in the group understand the

new game. Encourage discussion of
specific procedures and/or rules until the
game seems claarly understood by all of
the children.

After the game has been explained, let the
children actually play it., Each child
should follow the rules and procedures
previously agreed upon. If an unforseen
question or problem arises, allow the group
to discuss it until a solution is reached.
Play the game through to its completion.

Now set the boxes aside. Gather the
children together once more. Say,

We played a new game and it was a iot

of fun. Does this game remind you of any
other games? Encourage the children to
think of at least one other game that

is similar. Ask them to compare it to

the new game. For example, You said it
reminds you of basketball. How i3 owr
game lixe basketball? Pause for responses.

29

ASSESESMENT QUESTIONS:

Can tha child usa tha materials
provided to invent a gamae?

Can tha child clearly explain
the rules and procedures of the
newly-invented gamae?

Can the child play the new game?

Can the child compare the new
game to another game?
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INTELLECTUAL TALENT AC1IVITY=~Playing Games

How 1o it diffarent than baaketball?
Again, pause for responses. DPraise the
children for being both good inventoras
and good players.

FOLLOW=UP SUGGLSTIONS:

= On another day, let the children use the same materials to invent a dif~-
ferent game or to add a naw twist to the praviously~invented game, They
might want to arrange the boxas differently or think of a diffarent
position to use when throwing the beanbags.

30




INTELLECTUAL TALENT ACTIVITY
Pattarna

" MATERTALS;
= Chalk and chalkboard, l

= Twelve identical forks, spoons, and knives.

had A le.
STEPS: ASSESSMENT QUESTIONS

1. Tall the group, Today we'ra going to Can the child use the process
make patterns. I will draw some ohapads of elimination to choose tha
up high on the chalkboard: next figure in a simpla

pattern?

O © Ao [

These are the shapes that I'll uaa.
Raview the nama of aeach shapes.

Now, I will make a pattarn uaing two
of those shapes:

OAOC A0 A

We need to decide what shapae will come
next. Ask the children to look at

the row of shapes that you first drew
on the board. Point to thae circla,
Have I used the circle in my pattern?
After the group agrees that you did,
ask the same quaestion for each of the
other shapes in the line, erasing those
shapes that were not used. (Only the
circle and triangle should remain on
the board). At this point, call on a
child to identify the shape that should
come next: ¥e know the next shape ia
etther a circle or a triangls; which

tg t¢? Praise the child for a correct
answer. Follow this procedure for
several more patterns; each pattern
should vse two shapes in a simple
pattern. For example:

(VR I B\
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INTELLECTUAL TALENT ACTIVITY==Patterns

Next bring out the ailverware. (Be sure
that all children are facing the same
way)., Let's aee if you van find a
pattern with silverware, Make a pattern
as followa: apoon, knife, fork, spoon,
knife, fork, spoon. Call on a child te
chooae the next pilece of silverwvare and
to place it aftar the apoon. Then ask
that child to choose one more pilece to
complete the pattarn. Ask the child,

Hiow did you know what came next? liow
would you desoribe thia patterm? The
child might answer, "Firast there's a
apoon, then a knife, then a fork.," After
the child answers, astart another pattern,
calling on another child to continue.
Again, ask the child to explain the
pattern., Do this for saveral patterns.
An easy pattern might bet spoon, apoon,
fork, knife; spoon, spoon, fork, knife;
apoon, + A more
difficult pattnru might ba: 2 spoons,

J forks, 1 knife; 2 aspoons, 1 fork,

3 knives; 2 spoons, 3] forks,

Conaider each child's ability, ndjunting
the difficulty of the pattern accordingly.

Tall the children that now you're going
to play a memory game. JI'll make a
pattern with the ailverware. After you
have seen tt, I'll cover it with thin
towel; then I'll ask one of you to make
that game pattern. After you make a
pattern, you can take the towal off and

we'll compare the two patterms. After
the towel is removed, ask the child to
correct any mistakes. Give each child
at least one chance to copy a pattern
from memory. If a child is having
difficulty, ask him or her to describe
the pattern before you cover it. You
can increase the difficulty of this
activity by increasing the number of
items used in a pattern.

Can the e¢hild continue a more
complex pattarn?

Can the child remember and
raproduce a pattern just
geaen?

32
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INTELLECTUAL TALENT ACTIVITY==Patterns

Tell the ehildren that patterns can be
pade from many different things, Tell
them to think about something in the
room that they could use to make a
pattern. Give each child an opportunity
to collect materials and come forvard

to present hia/her pattern, explaining
wvhat the pattern {s and what would come
next.

33

Can the ¢hild create a pattern
and explain it £5 the group?
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INTELLECTUAL TALENT ACTIVITY

What's Next?

TERIALS

= Figuraed progressions, ineluded vith this leason.

= Pencil and paper,

STEPS:

3it at a table vith the children. ilold up
the firat sheet of figured progreseions so
that tha entira group can see Lit. What are
theaa pilotures of? Yeo, toc oream conas.
But caoh {ca oream cone ia a little differ-
gnt. PBxplain that tha £irst cona has four
acoops of ice cream, the second cons has
three, and tha third cona has two scoops}
point to oach figure as you talk abouc it.
Then say, It looks aa though acmeome ta
eating the scoops of toe ecream. If thia
Sigure (point to the appropriate figura)
ohows 20 seoops, how many acoopa ahould
the next figure show? Tha children should
agrae that the next figure should show one
scoop. Call on a child to point to the
appropriate figure. Rapeat with progresasion
sheat #2, following the same procedura.

Show the childran progression sheaet #3.
Tall me how *he nexs “igure srould look.
Aftar a child sctates that cha next

figure should show four patals, complata
that figure in penocil, asking that child
to explain the answar. How do you lowcw
that? What does cach of the Figures ahow!
Then repeat this procedure with progras-
sion shaat #4,

Hold up progression sheet #S. In i<y
ptoture, all the figures are mized up,
whioh ona ghould go firsr? sesond? ato.

The children should ba abla to arrange

the figures, from ona ball in the
rectangla, to two balls, to chree balls,

to four balls. (It would also be correct
to arrange the pattern from four balls,

to thres, to two, and :0 one). Repeat this
procedure with sheet #6.

Using a shcet of paper and a pencil, draw
any one of the figures from any one of
the patterns. ook carejully at chis;

“Ri(j S0 remember <:. Then put it face

ASSESSMENT QUESTIONS

Can the child ude the procass
of contrast and comparison to
arrive at the next figura in
the progresaion?

Can the child explain the order
of tha figuras?

Can the child order the Ziguras
into a logical patcern?

Can the child remember a1 figure
seen 3econds earlier?

34
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INTELLECTUAL TALENT ACTIVITY==What's Next

dovn on the table, and take vut the sheat
that eontaina that figura, Jhoy me the
figure that I Juat drew, tThe ehildren
should be able to point to the correct
figure in the rov of aimilar figures,

39




FIGURED PROUGRERBION #)

d g
g 8

Which one of thease should be next?

36




FIGURED PROGRENRION #)

X x

Which one of these should ba next?

—X

13



FiGuREd YRocReaajon £1

, 10

| Conplate this last figure in the progression,




FIGURED PROGRESSION #4

Complete this last figure in the progression.




FIGURED PROGRESSION {5

OO
OO

Number the order that these should be in.
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FIGURED PROGRESSION {6

Number the order that these should be in.
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INTELLECTUAL TALENT ACTIVITY
One, Two, Three

MATERIALS:

- Six sets of picture progressions (prior to the activity cut apart the picture
sets included at the end of this activity).

STEPS: ASSESSMENT QUESTIONS:

Sit down at a table with the children. Can the child explain the order
Set out the first set of picture pro~ behind the pictures in a sec?
gressions (the three trees). Wy do thase

three pictures belong togethar? The

children should conclude that the pictures

belong together because each one has a pic-

ture of a2 tree on it. Next say to the

children, Look carefully at these piotures.

How do the piotures change? The children

should conclude that the treass go from

tall to short. Repeat this procedure with

Pictures of the balls (big to little) and the

people (thin to fat).

Next, take out the picture set of curly=- Can che child put the pictures in
haired heads. Hard them to a child and order?

say, See if you can put these in order. I'1l

put this ong first. (Set down the straighe-

haired head). Whion picture goas next?

(Pause.) . . . Which picture goes last?

Follow a similar procedure for the last two

picture sets (short to long and full to

enpty).

After all the sets have been sequenced, Can the child tell a short story,
hand the pictures for ome set to a child. using the three pictures in a sec?
Ask that child, Zow could you uge +hese

(trees) in a gtory? The child might cell

a story about three separate trees, or about

the same tree changing, Either approach is

fine. Let cach child have a chance to tell

a story, using a different picture set.

Conclude this lesson by Playing a form of Can the child play a memory game
concantration. Take the cards from two sats using the pictures?

(you should have six cards); shuffle them,

then place them face down on the table.

Call on a child to turn three cards over,

the first child to turn over thrae cards from

the same set wins., (Try adding one or two mora

sats to make the game more challenging).

47
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Introduction
CREATIVE TALENT

The activities in this section are daaignaed for the children you have
1dentified as having creative talant. These children have particular charace
taristice that will make the lassons challenging and fun for them; namaly,
their skills of imagination, exporimentacion, and flexibility.

The activities are broken into four askill arcas that are assential to
the dovelopment of creative talent, allowing you to examine the child's
performance while you are teaching each activity, Naturally, a talanted child
is going to aarn glowing marks in some of theso skill aroas, probably the onan
that caused you to pick him or her from all the rast as creatively talented,
On the other hand, aven a talented child will struggle or be less interested
in other gkill areas, perhaps needing some oxtra help or cncouragement in theae
arcas.

By using the first three lessons as your initial assaesament, you can gat
a pratty good idea of which skill areas are strong and which areas ara weak.
You can then devise a plan (either at the TEP meeting or on your own) of ways
to modify both the activities and your daily teaching to give the child the
best dose of talent programming. The remaining seven lessons are also organ~-
ized this way, so you can keep an eye on how the child is doing in these four
areas as you tcach the activities.

The four skill areas for creative talent should come as no surprise since
they are clnsely related to the characteristics you used to identify the children.
Each of these areas is described in brief below.

Fluency - the ability to produce a large number of ideas in response to a
question or problem.

Originality - the ability to produce new and unusual ideas.

Elaboration - the ability to add great detail to an idea or product.

Flexibility - the ability to take an idea in a different direction by changing
one's approach or point-of-view.

Creativity permeates all areas of talent. The four components of creative
talent can be demonstrated through any curriculum area from art, music, and
drama to science, woodworking, and large mator. To develop creative talent is
to help children excel in any subject area; it is to help them be more flexible
in any situation, enabling them to find creative solutions to problems both
big and small.




CREATIVE TALENT ACTIVITY

Flying lligh

MATERIALS:

~ Papar, pancil, crayons and/or markers.

~ Casnatta playar and blank tape (optional).
STEPS:

L. HWe'ra going to do aome pretanding for
thia aotivity. I happen to hava soma
magtoal fairy dust in my pooket. Whan
you aprinkle thia on a parson thay ba-
oome gomathing aloa. C(losae your ayas
g0 you don't gat any fatry dust in
then, Pretend to sprinkla dust on the
children's heads. I've gprinkled the
magio dust on you. You arae no longer
a boy or a girl, Now you are a beau-
tifully aolored bird. Dmagine what
that faela like--no armo or hair, but
ingtead winga and feathers. Now lat's
pretand that you're using those magnifi-
cent winge or yours, gliding aoross tha
gky. What kinda of things would you
8@¢ in the air around you? Encourage
the children to give as many ideas as
possible—=other birds, bugs, clouds,
airplanes, gliders, hot-air balloons,
kites, bubbles, etc.

2. Tell the children, Think about what it
would be lixae to be a bird. Would you
think and feel the same things that
you do as a boy or girl? Pretand that
you're flying through a thunderstorm.
What do you think,feel, hear, and see
a8 that bird? The children can dic-
tate their ideas onto a cassette tape
or you can write them down on paper.

When the children have finished describ-

ing the first experience, tell ther.

You've made <t through the thunderstorm

and now you're flying miles high in the

8ky. The clouds break and the sun

snines through. Prettu soon you're

Jlytng across a nuge ocean. There wou

are with the aun overhead and the ccean

celow, Tell me what that's lixe ...

WYhat do you jfeel, see, near,and think

apout? (Continue recording the children's

ideas on the tape or on paper).

Finally, after several days o7 luing sver

tne ocean, you make it *o land. '
[}iﬂ:ery sired and aungry, so you 1%

IToxt Provided by ERI

ASSESSMENT QUESTIONS:

Can tha child name several things
that a bird may see while flying
through tha air?

Can the child imagine what it's
like to be a bird in a variecy
of situations?

IWianix

ALTTISIXATS



36
CREATIVE TALENT ACTIVITY--Flylng ligh

Jteld to reut in, A woman wearing a wni-
Jorm aneakes wp on you, eapturing you in a
nat, She puty you in a eage in a van, then
ohe drives you to tha aco. Thave you ars,
in a big cage at the soo, with lota of
paople walking by. What tg that like?
What do you fcel, hear, aee, and think

now? (Again record the ideasn).

Now ask the children to think again about Can the child draw a pieture v
the bird flying through the thunderatorm, the bird's flight showing how it
going ovar the ocean, and finally baing may have looked?

captured and placed in the zoo0. Draw a
piature of what you think your flight
looked like. As the childran work, go
around to them, encouraging each child to
include details 1in his or her 1llustrations.
Also encourage tha child to talk about the

plctura.
Aftaor tha pictures are finiashed ask the Can the child think of an original
children, How do you think the bird's way to conclude the bird's adven=-

adventura should ond? What do you think ture?
finally happened to the bird? Ask cach

child to conclude the adventure in a

different way while you record the re-

sponses,

Note: Allow the children to veplay and
discuas the tape someday during the free
play (perhaps sharing it with children

who were not involved with this activity).
If the ideas were written down, rather

than recorded, consider reading them to your
entire class one day.

FOLLOW-UP SUGGESTIONS:

Another similar activity is What 17 you were ... a leaf? The children could
pretend to be:

- opening on a tree branch in spring

- going through a summer rainstorm with hail, thunder, and lightening
- pulled off the tree by a child
- raked up on a cool, autumn day

a8
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CREATIVE TALENT ACTIVITY
Marble Painting

:Zjﬁigbh\
MATERIALG! WP

- 8hoa boxaes with lide (ona per chiid),

~ Two or thrae bowls of tempera paint of different colora.

Spoona (ona par child).

Savaeral marblas.

- Consatruction papar, cut to fit inaide the ashoa boxas.

HINT: If you have accass to tha book It Looked Like Spilt Milk by Charles G,
Shaw, use it to introduce this activity.

STEPS: ASSESSMENT QPESTXONS:

1. Gacher the childran toguther, than talk Can tha child sea savaral dif-
about how we gometimas aea picturas in ferent picturas in aach marble
things, like clouds. If thera arae some painting?

visible clouds in the sky, look out the
window and ask the children what figuras
thay saea.

vy
=
g
4

Tell the children that they're going to do
some painting with marbles. After you'va
finishad your painting, wa're going to sge
what piotures we cam find in titem, Have
each child choose a shoe box and place a
plece of paper in the bottom. Taell each to
put a marble in a bowl of paint, then take
ic out using the spoon and drop it into
the shoe box. Put the l1id on and roll the
marble around. Let the children repeat
the process with a second (third and
fourth) marble and color.

When finished, remove the paper and look

at each marble painting. How many dif-
Jerent piotures do you see in the raincing?
Zook at <t closely. #hat could it 5a?
Encourage each child to offer as many
interpretations as he or she can for each
marble painting and to point to the objects
seen in cthe painting. After discussing
each painting, review the variety of re~
sponses given. For example, You were

apie o gee a lot of different shings in
chis marbie rainting---a scas, rain, :reca,
a 3pider, wwo Xites,and a ‘ence.

2. Combine two marble paintings, holding one Can che child see pictures in :two
next to amother, #hat new pictures o Paintings combined ?
Jou see in the fwo ccmbined? Encourage
the children to think of the two pictures
QO .8 one large picture. a3
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CREATIVE TALENT ACTIVITY==Marble Painting

Next select gaveral paintings, setting
them up in front of che chiidren in lefc~
to~right order. Ask the children to use
the pictures, moving from left to right,
to tell a atory.

Rather than following the same theme

or idea, ask each child to use the pic~-
tures to tell a different atory., Allow
them to substitute, add, or eliminate
pictures, if desired.

60

Can the child use several paintinga
to tell a atory?

Do e the ehild tell an original
gtory?
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CREATIVE TALENT ACTIVITY

What Would flappen If , . .
MATERTALS:
~ Optional: Casgsaette playsr and blank tapa.
STEPS:

51t on the floor (or on thae ground out-
aide) with the children arsund you.
Tall them, Let's take an fmaginary trip
to another land, Thia land 18 a lot like
oura, exoept for ong thing--thers f{a no
gunahine. Cloge your eyes and try to
pioture what everything would look like.
Ask each child to say what this land
would be 1ike by either describing it
(The avara would aluays be out) or by
comparing it to our land (I¢ would be
goldar) Encouraga tha children to kewp
their ayas closad aa they do thia.

After aach child has talkad about it,
tall che children, #2 have aome idaa oy
what thia land without gunahine would
oa like, but lat'a think harder. What
otier ways would this land ba differenc?
Push for many answars, allowing the
childran time to conaider this.

After tha children have discussed the
idea for awhile, tell them, You've
chought of a lot of good ideas. Can
you think of one more idea that no cne
¢lae has thought of bafore? Think of
the things that you do everyday; whas
wouid be different? Praise unusual
answers, including imaginary onas.

Then tell the children that you want
them to tell a story about this land
without sunshine. Ask ome child to
start cthe story, chen point to ocher
individuals to continue it, allowing
each child to talk for a short period
of time. Record the story on taps, if
possible.
revind the tape and let the children
ligten to 1c.

When the children are finished,

ASSESHMENT QUESTIONS:

Can tha child imagine being in a
vorld without sunshine, stating
gowme of the diffarences?

Can the child nawe many changes
or diffaraencas in a land without
gunshina?

Can tha child think of unique
or unusual implicacions of living
vithout sunshine?

Can the child tell part of a
atory about a land without sun-
shine?

]

ALITMISIXTL
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CREATIVE TALENT ACTIVITY==What Would Happen 1f

FOLLOW=UD SUGGESTIONS

* On other days, sollow the above procedures with one of the following {deas:
=~ a land where aevarything vas the same color

=~ a land that had no electricity
= a land where everyone looked alike

62




CREATIVE TALENT Ac.IVITY
cork Returnag

HATERTALS

= "2ork" puppat (the same one as used in the activity “Alien Usas®),
=~ A roathbruash and tube of toothpaata,

= A rock and a cup,

= A papar bag.

= Saveral unralacad itema, auch as a ball, dpoon, dtring or yarn, jar of
pasta, candlae, atc.

HINT: Wait a pariod of tima baefore reintroducing Zork ... long encugh for
the children to be intereated agalm, but not so lang that they will
have forgocten thelr last accivity wich Zork.

STEPS: AISESSMENT QUESTIONS:

1. Put the puppat on one hand and adeume ita Can tha child think of an unusual
character. 2Zork: [ had 3o muwh fun with vway to use a rock and a cup
¥ou the laas tima, I Juat aouldn't waic togathar?

L0 get baok. You aure have asome intaraeate
ing wvays, you Zarthlivgs. How about
another game? I have aome objeots :zhat
we uge on cur plangt that zo togather,

And I xnew your seaoher as aome tiinga
that you use sogether. let's try and
Juess the reasoms Why thay go together.
fou can g¢ rirst hia time.

ALI'IviIanlso

Teacher: Ckay lork, nore on Zarth we
pair these o iiems together. Hold up
the toothpaste and toothbrush. Can yeu
§uQas Why?

Zork: #Why in che world would anyona puc
thage wwo thinga together. You peopla
sertainly are atrange. ¥ell, let's ase ...
Jo you drush your nair, then agueese thia
atus over your head? Have the children
respond. o, un ... 2n you put she

ITuS7 Jrem this zube onm your jood and shen
ude thiz to ¢at wizth? Lat the childran
respond again. Ammm ... I oww! Thid sbe
33 a boav Jor insec:a and chey use aig
long plascic tiing 28 on ocap, rijhs?

Lat cthe children respond. Jo you Jgucezc
i3 3suF on DIl Fumitre nd than

2iean it Wwizh shia 3rush? Llet the children
respond. Jee, ~'ve jusr abous gueased

»

2ic che 3enaidle chinga. hiz i3 Yind o ..
Jer-satened. Jon's chink I'm weird, duc 'J
o you Jcuaeze i3 Itu;T om she Srush

O md chan Jléon your seesn wizh iy

E1010
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CREATIVE TALENT ACTIVITY==Z0¢k Heturns

Let the childyen reapond, J Jon's belicue
it! Whwar an odd netion, ciay, my newn,
On my planet ve uge theae 1y thinge
1ogether,  Guaad What For? Have Zork

hold up the rock and the eup., Ask each
ehild to giva Zork a different reanop

for patring the roek aml cup pratsing

any uynusual tdeas,

Have Zork tell the children, Those ape
all alever {dzas, but I'm afraid you'l)
have to think hardep, You atill] haven':
gueased.  Encourage the clams to come

up vith more reasona, pushing thes

to atretch their Imaginations, After
yeveral more raasons, select ona idea

and have Tork say that 1t is the real one.

fet out the bag and the unrelated objects.
orkt  Jinge you have aush good i{deas, 7
need you to help me with a probles, !
wins £o give a gift to a friend on my
plarat, And I ant to give ihia Zriend
ecmaihing 3ké 2an rf§ZZy uaa. I'v%dd;n
aiced to give hep thia gggar bag avd some-
tiing chat would go with Iy, knteh of
tizae thinga (point to the unrelatad
objecta) would go beat with the bay?

daa 4f each child can pair the bag with
ona of the objects and give a reason for
the pairing. Then ask each ehild o pair
the bag vith a different object. (An
especially enthusiastic child aight try

to pair the bag with each of the unrelated
objects).

Now have Zork say, Thoge acund like
wonderful i{deas, but shere are so many
ideaa that I'm more gowiuaed now tian
Sejore! I have o deaide aomehcy ...

I angu! I7 caeh of you could ze: ous

one of wour ideas, I would be able 20 ace
W they Jo iogether. Whenm I 32 wou prce
zend to uae shem I'1l be able 20 jet a
Tester feel jor how my friend would uage
them. Have the children act out

their favorite idea, shoving 2ork axactly
how his friend could use the two items
they've paired. %hen the children have
finished with their pantomimes, have Zork
respond; Goed ancw! It worked zco.

I've made wp my mind, I wow have 2 ir:
idea for my rriend and acveral mope Jreas
it ideas Jor my siazera mid rothers.

Can the chidd think of wore than
ane tdea for uaing the cup and
roek together?

Can the child pair the bag with
Jdifferent objects and give a reason
for each palring?

Can the ehild demonstrate the uge
¢f the bag with an unrelated object
thraugh pantonime?

64
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CREATIVE TALENT ACTIVEIY==Furk Returpns

You gee § e
& 4,

P S s A L.

Wz hsEde paziep la ge [aiiied on ey nlgner,
. 2 [N T pox
Pat thatls gnotiiep sabieat and [ omasr o
P I t.,.. # ; e . .
siivg. 1'9e left my Flulng spmser
papred fllegatly and T don't want 1o jer

b 8 P y i
q riowet, We don't have youp ked o !

. 4
movieys Yo nave leen very gpaaious hosts

1
aod bantessea, I hope ve meer again soon,

rﬂ‘y.
e BOL,

O

RIC
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CREATIVE TALENT ACTIVITY
Tall He A Htory

= An 1ntereatiog pleture (uss the ane included with thia lesson or eut wne [vim
3 Bagsnine and mount on a plece of paper). Papsr-clip a plain shest of paper
on top for a title page and another shaet of paper underneath for the astory
page,

= Additional asheats of paper and 4 pencil,

STEPA ARIEASHENT QUESTIONA
1. Shov the children the booklet, telling Can the child chink of mora than
them, I atarted 20 make :hia book but ane paasaible title for the pilo~-

I'll maed your help. Look at the plature ture?
i this book. Cam you think of acme

titiea I could usa for a arory about

thta plature? What aould wa vall thias

book? Am the children chink of titles,

print each of them on an extra sheet of

papar. Accept all {deas,

2. Now reraad the list to the children and Can the child thiok of 3n imagi= l'
tell them, Theaa are all geod tizlea, native and/or unusual ticle for
but laz'a ace i we can coma Np With 3 the book? i
really different one., look as the pice-
ure again, then think abeur 2t 7or a
Jod s2eeenda rofore you anaver. Can Y3
tiink 9f a more uruaual sizle Jor oup
Look? Again, vrita down each suggestion.
Ja enchusiastic about any unusual or ;
claver citlens. l

2

3. Naxt, choose one of the suggoeated titlesn, v4n the child carry out tha idea
printing it on the title shaat, Help the ¢: the choaan title by talling
children read it, chen say, #e aave a aT least part of tha story?

2izle for our book and we Azve a plature.
Tow I reed your kglp in writing she atory.
Turn o the third page {n the booklet and
vrite dovn the vords as the children tell
the scory; help thew carry zhe story
through to a logdcal conclusion. Than,
starting vith the title page, read througn
the completed story again.

<. Now remcva the title Page and the story Can the child tell a diffarent
page, replacing them with blank sheets of story for the same piczure!
papar. Print 1 diffarent z:izrle on the
title page, selycting one from the lise

E)

of children's pravious suggestions. Read =2
the new title zo the children,telling them. ,
Wew leT's maka up 2 mew atory. Once smora,

“rite the words as the children tell tha

story, following the above procedura. Con-

clude by praising the childrem for %e:ing 66

~ood storytallers.

ERI
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CREATIVE TALENT ACTIVITY AN
A Stesy from flurs o el g

PATERIALS

- pone
SEEPS) ABSEARENT QUVATIONS:

Voo Doday I'm gaing 1o 1ell you 3 atory dbout Can the child Jesofike an sctivity
4 1irtle boy wmamed Pvafly.  He lived Fip, Ihal ¢ah bo dohe Vhen nopplng
Jar maay on g planet salied Jlurp. e Backvatda?

ued 1o play and have Pum Itke all
children, lut some thinga vere difrercn:
m Slarp,  Instead of walkinmg and panmivg
ke you do, sveryons alusye hopped., dnd
% make it arranger, evaryiiing moved Sadie
wirde, hat game do you think the akilje
ren played? Encourage the children to
2ake Up nev gase {dean or varlations of
old favorites that could %e played While
hopping and poving dackvarda. Praisa any

arigisal or umusual ideaa,

AT T Tens & &

1. Continue the story, saying, wWoll, one L3y Can the ehild state several things
dnally deaided to ger aomeihing o car, that could make syen 3 soupd!
4¢ he peadked inte zhe sopeaesop vhere i
*ept 3he food, ke heard g peipd asumi!  ?
sounded somesiing like this . . . Make a
atrange sound vith your meuth, Wiz Lo you
think e heard? What are all she LG ylu
2an thinmk of shas mighs make a sund 1fke
thatT gm Slarp?  Uncourage the children to
thiok of as many different reasona for the
sound as posaidle.

FUTIL Y

3. AlL of thoae are good ideas,  iow gmart Can the ¢hild improvise 3 solutisn
you ara! Wall, what he really haard 10 a2 prodiem’
W13 2 very smali airal sk had hildew
in the gop=ae=gop. i uaa very feizhrened
when iz 3z Zrafly.

SRS ML IR g T

"Please dow's urs me,” 11 33 ; o4
meEm 1o breax i!” 31y seary drepred
Srom o she amell oreavure’s oyea.

mothe akell was

-
-
= * o ? nea ame?®
214 avpl:»\'ﬁ“:ﬂ nin vy se
- L * |
sXT she ahel”,

e s

. ,,;-’ip . ” .."t
>332 rreaTurs,  "len': ’ 2
TWe Il think 57 someshing 2l2e 2 Tut
reaz P ke lopalica im.

Snally Fals very serry Zop
oy
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CREATIVE TALENT ACTIVITY--A Story from Slurp

Ask the children to help Snaffy figure out
what to put the lopaloos in especially since
they don't have plastic bags on Slurp.

4. Just as they were finally deciding what to Is the child able to describe the
uge and feeling very proud of themselves creature in detail?
for thinking of it, in came Snaffy's
mother. Yes, even on Slurp, childven
have mothers. The little creature quickly
disappeared. This left Snaffy standing
there all by himself in front of the mess.
His mother stopped in surprise. '"Snaffy,"
she exclaimed, "did you make that mess?"
Well, on Slurp no one ever tells a lie
8o Snaffy told his mother all about the
frightened 1little creature. How do you
think Snaffy deseribed the little animal?
Give the children an opportunity to de-
scribe the creature. If they need help ask
them questions such as the following:

- How many eyes did the creature have?
- How many legs did it have?

Did the creature have fur?

- Did it have a horn?

- What color was it?

Encourage creativity and detailed descrip-
tions.

NOAT TWYINauTT
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CREATIVE TALENT ACTIVITY
Through A Window

MATERIALS:

= The window frame picture (included with this activity). Before beginning
this activity, tape the "window" on a wall at the children's eye level.

STEPS: ASSESSMENT QUESTIONS:

1. Gather the childrenm together, telling Can the child name several things
them, Let's pretend we'’re taking a that might be in the toy shop
walk down a special street. Oh look, window?
there's a lemonade drinking fountain.

Walk arocund the room with the children,
pretending to see such things as an ice
cream parlor, a merry-go-round, and a
water slide. Then say, as you lead the
group to the window frame picture, And
here's the Magicai Toy Shop. Look at
the toys! Let's name some of the toys
we see in there. Encourage each child
to name several toys that he or she
"sees" in the toy shop window.

LONAN1d

2. Next, point at the window and say, Can the child name an unusual or
Look at that toy! I've never seen original toy that could be in the
a toy like that bejore; something window?
like that could only be found in the
dagical Toy Shop. What special, unusual,
different toy do you think I see?

If a child responds by naming a
commonplace toy, tell him or her, Well,

I do see that toy there, dut I'm looking
at a different toy. The toy I'm looking
at is 80 unusual that I've never seen one
exactly like it anywhere else. Praise

any far-out or different responses.

ALT'IVNIOIY¥O

3. When several original toys have been Can the child pretend to be one
named, tell the children, Yo can of the original toys named?
pretend to De oné of those toys? Assist
the "performing" child by making
suggestions or asking questions, if
necet: x:, like Fow does the toy move?

Do y¢ - mw<i’ to turm Jt on? or Show
us new ¢ - use . After a child has
imita* . 2 coy, ask the entire zroup
to do s ‘mitation together. Hepeat
for sev» .1l toys.

NOLLVYOGV'IH

4., Fine. iy,tell the children, vell, we've Can the child describe being a
Dee . on this special arreet Jor a2 ilong doll in the toy store at aighc?
riee ow it's getting dark. DPretend
zou'ne one oF tne dolls in the windcw.

VJhat do you see as you icok out the
vindow tnto the street? (Pause 70
for responses) How do you [2el now znac

lszkft'o dark? what will you do row?

ALT1181X414
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CREATIVE TALENT ACTIVITY--Through A Window

Accept a response such as "Go to sleep
because I'm tired." Do this by reminding
the children that since it's dark, no

one will see them so they can do anything
they want.

FOLLOW-UP SUGGESTIONS:

* Adapt this activity to other "window'" ideas such as the following:

~ The palace of a king and queen

- A U.F.O,

A haunted nouse

~ Hansel and Gretel's gingerbread house

71
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CREATIVE TALENT ACTIVITY
The Finishing Touch

MATERTALS:
= One idea worksheet per child (sample worksheet included with this activity).

~ Crayons or markers.

STEPS: ASSESSMENT QUESTIONS:
Hold up the idea worksheet so the Can the child give more than ome
children can see it. This is Just idea for completing the design?

the beginning of a picture or idea.
How could we fintsh it? Ask the
children for suggestions, reminding
them that it could be many different
things. Push the children for many
ideas.

Now turn the design upside downm, Can the child think of additional
saying, It locks different when ideas when the design is turned
you look at it like this. How upside down or gideways?

could we finish thia design? After

several suggestions, turn the paper

sideways, and ask for more ideas.

Hand <ut one worksheet to each child. Can tke child think of an original
Tell the children, I want you each way to complete the picture?

%o finish the picture in a dijferent
way. Jefore you start, tell me how

you wtll finish it. Encourage the
children to experiment with the

design by turning it different ways
before they tell you their idea. Be
sure each child uses an original idea.
If a child repeats someone else's idea,
say, Someone's already thought of

that; think of another way to fintsh it.
Maybe you could try turming it a dif-

Ferent way.
After a child has settled on an idea, Can the child carry out his or her
ask him or her to use the markers (and/or idea by completing the picture?

crayons) to complete the picture. En~
courage the children to include details
by asking appropriate questions.

Put the pictures in a place where the
children can see and compare them.

FQOLLOW-UP SUGGESTIONS:

- Follow the above procedures using onme of these desigas:

TAddd|
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CREATIVE TALENT ACTIVIIY
Alien Uses

MATERIALS:

- A fork (you may substitute another commonly used cbject, such as a cup,
wirror, pencil, key).

- A puppet (made to look like an alien creature with antennae) .

STEPS: ASSESSMENT QUESTIONS:

1. Put the puppet on on: hand and assume Can the child think of different
its character. ways to use a fork?

Teacher: #e hgve a guest today. Let
me introduce him to you. H&is name is
Zork. Hde's an alien, a creature from
another planct. I've asked Zork to
class today so we could ghare some in-
formation about our worlds. He told

me earlier that he thought we Earthlings
used things in weird ways--in ways that
don't make any sense.

ALITIAIXAT4

Zork: That's right. You people have
gome 3trange nabits. Let me show you

an example of what I mean. HKold up

the fork for Zork. What do you use *his
Jor in your worid? Ask a child to
respond. See wnat I mean? That coasn's
make any sense at all.

Teacher: Jell, Zork, what do your peopla
uga a fork for?

Zork: I won't tell ywu; you'll have to
guess! Then if you guess right, I'll tell
Jou. Ask each child .. think of different
ways to use a fork?

2. When a child namas an unusual uge Can the chili demonstrate using
for the fork, say to him or her, Show the fork ir :n unusual way?
Zork exastly what you mean. Take the
Jork and pretend you'vre uasing it shat
way. Continue until each child has had
the chance to name and demonstrate an
unusual use for the fork.

NoTLvdoavid

3. Now encourage the children to think of Can the child chink of many uses
even more uses for the fork. Accept for the fork?
all answers, praising the children for
their ideas. After awhile, have Zork
select one idea, saying, That's :g!
fou've gor it. New icesn't ciwa: make
o™7Yre 3ense than earing wish izl Fouw
[C* wilizeq! "/5

IToxt Provided by ERI
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CREATIVE TALEJT ACTIVITY--Alien Usas

Zork: While we're on the subject of forks,
there's actually a second, very secrative
use for forks. Some people on my planct
belong to a georet olub. I happen to
belong to it, so I know. In this club,

we use forks in a completely different
way. It is8 not any of the ideas you've
suggasted 8o far--although I must admit
they 've been good ones. Since the secret
elub prevents me from actually telling
you what the use 8, ~'ll have to communi-
cate in another way. .et's see . . .

I know, I'll make my antemnae buzz when
you've guessed correctly. Okay?

Press the children to come up with some
very unusual uses. When a child thinks
of one that is particularly far-fetched,
make a buzzing sound for Zork's antennae.

Conclude the lesson by having Zork say,
Thanks, friends. I didn't expect my
visit to be go much fun. I had heard
you Earthlings were rather odd, but
you're not so bad. If you don't mind,
I'll just invite myself back for a
return visit, See you next time!

Can the child think of an unusual

and unique use of a fork?

LE A T TV T P NPeVN
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CREATIVE TALENT ACTIVITY
Square Ideas

MATERTALS:

= One booklet per child. Each booklecr should consist of five pages stapled
(or punched aud tied) together; each page should have a squarc .drawvm on it.
(You might trace around a square-shaped block varying the location of the
square on the page each time. The square on the firsc page, however, should
be in the sams location in each booklet).

= Extra pages on which two squares are drawn. (These should not be included
with the booklets at this time).

~ Pencils, crayons, or markers.

STEPS : ASSESSMENT QUESTIONS:

Hold up one of the booklets so the Does the child draw a picture
children can see the first "square of the "class idea", including
paga". Tell the children, There are duetails io cthe pi:ztire?

many things that have a square shape,
ook at this picture. What does it
look like it aould become? After
several ideas have bean mantioned,
select one and ask the childrea to
drav a picture of that object in

their books. Hand out the booklots
and pencils, crayons, or markers at
this time. As the children work on the
first picture, remind them to include
details in their pictures. For
example, if the idea 18 a house, you
night say, #¢ll, I see the door on
your aouge, but how do you open that
door? What dogs it nged? or I see
you're drawing a brick house; it looks

very nice.
Afcter the first picture has been com- Can the child think of a different
pleted, tell the children to work on idea for each page in che booklet?

the rest of the ''square" pages,
drawing a differaeat picture on each

page.
As the children work, sea to it that Doas the child use original i{deas
they work indepaendently. To help in his or her pictures or a typical
accoaplish this, you might space the idea in an unusual way?

children further apart. You =might
also try verbally reminding individual
childran to "think of a different idea."

finally, when all pages in the booklets Can the child complete a picture
are complated, show the children a page containing twWo squares?

with two squares. iz saze will be

2 Livsia d{SFerent, sacause In hgg

WO Jquaraes on it. Sea I you can Irmy

domeching using both 57 these squaras. 77
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CREATIVE TALENT ACTIVITY~~Square ldeas

When these pictures are finished, ask
the children to show them to each other.
Then attach these to the rast of the
pages in the byoklet,

FOLLOW~UP SUGGESTION:

* Use this activity as the basis for other booklect ideas, such as,

=~ circle ideas

triangle ideas

=~ things that make me happy

= things that remind me of summer

- things that reaind me of my family

78
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Introduction
LEADERSHIP TALENT

The accivities {n this section are designed for cthe children you hawve
idencified aa having leadershiy talent. These children have particular
characteristics cthat will make the lessons challenging and fun for then:
nanely, their ability to get along well with people and to get a jodb done.

The activities are broken into four skill areas that are essential to
the development of leadership calent, allowing you to examine the child's
performance while you are teaching each activity. Xaturally, a talented
child is going to carn glowing marks {in some of these skill areas, probably
the ones that caused you to pick hin or ber from all the rest as having
leadership talent. Oa the other hand, even 3 talented child will struggle
or be less interested in other skill areas, perhaps aceding sonme extra help
or cncouragement i{n these areas.

By using the firast three lossons aa your initial asgesament, you can
get a pretty gocd idea of vhich skill areas are strong and which areas are
veak. You can then devise a plan {either at the TEP meeting or on your own)
of ways o modify both the activities and your daily teaching to give the
child the beat dose of talent programming. The remaining seven lessons are
also organized this way, 8o you can keep an aye on how the child is doing in
these four areas as you teach the activities.

The four skill areas for leadership talent should come as no surprise
since they are closely related to the characteriscics you used to identify
the children. Each of these areas is described in brief below.

Self-confidence - possessing a high opinicn of oneself: feeling secure about
one's strengths and veaknesses.

Organizing - being interested {n and having the ability to plan and complete
projects or involvements.

Sensitivity - demonstrating a caring or concerned attitude toward others
(other children, adults, animals, etc.).

Perauading ~ having the ability to influence others; attracting othars'
interest and participacien.

The following activities will zive children many opportunitios to practice
thair leadership skills and to feel confident about those skills. Leadership
8kills vill tenefit children in other areas as well. They will help children
exparience greatar success in life bacaure they will have the sensitiviey o
develop strong relacionships with others and the self-confidence to meet
challenges and to take risks.
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LEADERSHIP TALENT ACTIVITIES
Introductions

NMATERIALS:
- m.
STEPS:

Ask, Joes anyome ioncw what o
introduction 137 Pause for
discussion. Wiy do you think
introductions are needad? Pause
for discussion. Then say,
Introductions give us some
information about things. It

might be a book or a place af
muale. We introduce reople for

the aame reason—-to tall aomething
to proctios introducing ecoh othay.
You will acoh have a partwmer. I
wmr yeu to find out facte chous
each other by asking questioms.

“hat are some questions you could
ask that would halg you get o

R0 acmacna al3e datier? Eacourage
the children to think of a number of
different quastions such as, Whar (s
your favorite story or song? What
do you like to do on Saturdays?

Divide tha children into patrs.
Tall thenm to got to know their
partzar batter in ordar to introduce
then to the rest of the group.

You may want to {stroduce an inagivary
friend firsc as an exampla, a.8.,
Thia fa Sharen. 5he likes to play
hopscotoh om the sidesalk im fromz

of her house. 5ha really lixes

3ig 3ird on Sescme Street beocuase he's
20 3illy, The hardesc thing aha ever
did vas leam 2o ride a mo-vheel bike.

Allav a fev moments for the children
to seek informacion. Then say, Jz {3
sime Jor cwr Intredusticons, Give each
pair of children an apportunicy to
introduce ¢ach othur.

39

ASSESSMENT QUESTION::

Can the child forms guestions
vhich will gain scerigent
informacion?

Is the child sble to introduce
another child i a1 cenfident
b FET T g
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LEADERSHIP TALENT ACTIVITIES=--Introductions

When the introductions are over, see Lf
the children's knowladge of each other
has increased. Raview what was aaid by
asking riddles. Exampla:

I'm thinking of a givl who likes t.
olimb treaa. lor favorite food in
opaghatti. She likes the song "Wheals
on the Bus". Who 1o ghe?

Discuss advertisements with the ¢ :ldren.
Tell them that sometimas peopla & ivertise
when thay want to find someone els» .c do
something for them, like fix the roct

or take caru of children. Tuell the
children to praetend that thay want ‘o
find a new friend. They will need o
think of what to say in an advertisoment
that will make people want to know them.
Give an example such as Wanted: a frisnd
for a girl who loves to draw pictwras, and
eat chooolate ioa oream, willing t. ah+re
two-wheal bika.

Give the children time to think, tien have
each child dictate his or her advercisement
to you. After you have collected all the
ads, read them to the group. Ask which

onc describes someone they would 1ike to
meet.

83

Can the chilld demonstrate
having laearncd abouc the
othara by aaswering the
riddlen?

Tr " e chlild able to dictate
*, <suasive rriendship ad?
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LEADERSHTP TALENT ACTIVITY
Capt. . ing tha Markec

MATERIALS:

= Art materials such as papaer, markera, crayons, atc.

- Building mataerials auch as assorted boxeas,
glua, atc.

STEPS:

Say, We have many products today whioh wera
invented because peopla knaew there was a
naed for them. For example, if no one had
invanted the light bulb we'd have trouble
seging in the dark., If no one had invented
talephones, we aould only talk to people

who were close enough to hear us. Someone
invented glagoes go people with poor
eyegight oould gea. Can you think of
gomething which haa been invented to halp
other people? Allow time for discussion.
Say, Let's think of aome brand new inven-
sions whioch would help people. Try to think
of new things which could help make pacpie's
lives easier. For example, what if there
were 30 many people in your jamily that ycu
couldn't all fit in your car. Can you
tmagine a way for your whole family to go
gomewhere togetner? Help the children think
of other new inventions by asking questions
such as, What's a problem that your pareuts
have that a new invention might solve? lJan
you think of something new which could relp
with cooking? What might help acmeone who
can't walk? What new invention might help
you? After you have discussed several ideas,
ask each child to choose one invention to
sell to other people.

Say, Jcw you necd to jigure out now to
m:ke yowr new prodict. I want each of you
to make or draw an invention the way ycu
think it would work dest. Distribute the
art and building materials. Allow the
children time enough to complete their
inventions. Encourage originality.

dow ci.  sou nave a product, ncw can

you zell pecvie about 1t2 Zou need =0
Figure out '*ya to show your product io she
reopie who might Suy it. Zet's talx

about wkat you can do io marke: or jec

jour vroauct out to other zeovie. En-
courage the children to ‘igure out possibie

empty paper rolls, tape, scissors,

ASSESSMENT QUESTIONS:

Can the child suggest a problem
and a way to solva 1t?

Can the child act independently in
desizning an original product?

Can the child devise a clear plan
for marketing che product?

0%
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LEADERSHIP TALENT ACTIVITY==Capturing the Market

marketing atrategles. LFor example, putting
it where people can see 1it, telling people
about it, etc.

Say, Lat'a talk about how eompanian nall Doea the child convinclngly sall
their producta or advertise. What o a the product?
conmeratal? What are aommeroialo for?

Encourage the children to talk about

different commerciale and what they say in

order to sell their product. Explain, I

want eaah of you to do a eommereial about

your produet. Think about the good quali-

tieo of your product, what people would

moat like about 7t. What would you tell

people about it in ordar to aell 1t?

Give tha children time to think about what

they will say. Then hava each child stand

befora the group te "sell" his or hur pro-

duct.

85
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LEADERSHIP TALENT ACTIVITY

Blind Walk

MATERTALS:

= Objacta in che clasuroom to be placed in an obstacle course (chalra, tabla,

daak, wastabaskat, «atc.).
= Blindfolds (2 or 3 should ba anough).

STEPS!

Say, Today we are going to piay a new
gama. We are going to go through an
obataola courze with a partnar.

You will gat to take twrno goiny through
the oourae blindfoldecd. Your partner
will go through wiih you and tall you
axactly what to do.

The firut thing wa nead to do ta to ggt
up tha obstacles. what do wou zhink we
ghould use? If necessary, cuide the
childrens' thinking toward p-~asibilicies.
wnere to do you think chese vbotacles
should 03 placed? Set up the course wirh
the childrens' help, discussing how far
apart the objects should be, etc.

Divide tha group into jairy, Put a blind-
fold on one child in every pair. Then have
each pair go through the obstacle course.
Remind each '"seeiny" partner to give very
clear directions to their "blind' friend.
Say, ITnink about #“wow to be a good leader,
now o give hwlp;ul inatructions, and

how %o get your partner to trust you. Jou
mugt tell your partner axactly what to do.

ter each pair has completed the obstacle
course, have tte partners switch roles and
go through the course again.

Have the children discuss the experience.
Ask, ¥hen you were "blind" fncw did uou
jeal about the way your rartner juided
Jou’  ¥ere uyou ayraid that yeu mighv zes
urt or bwrp into 3omething?

ASSESSMENT QUESTIONS:

Can the child organize the physical
aspacta of che coursae?

Does the '"blind" partner trusc
and follow the child?

Can the cnhild talk about his or
her own feelings as a "blind
person?"

ONIZINVOHO
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LEADERSHIP TALENT ACTIVITY==Blind Walk

Now day to the children, 1 want
think about your Job as the "age()
person. " What did you do to 1. 1
"blinel person" et through the P
Bo more specific, 1f poamsible., . f1ug
how they helped their partner "erawl under
the table," for example. What words did
you uase to gutda your partner? What rceuld
you have donae differently to make it canier
Sor tha "blind peraon?"

87

Gan the child sdentify the needs
of a "blind partner?"
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LEADERSHIP TALENT
Taur Gulda

MATERIALS:

= Sign that reads TOUR GUIDE (providad at end of activity).

- Tapa,
- Chalkboard and chalk.
STEPS

Say, Have any of you ever viatted

a mugeun or any place whioh had a
tour guide? What dogs a tour
guide do? Lead the discussion,
explaiuing, if necessary, that a
tour gulde i3 a person who leads

a group of pecple around a specific
place and talls ther about {:.,

The tour guide poinis cut the
tmportant or intereating features
and talla about them, The guide
tells paopla what thinga are and
how thay work., A guide aluaya
apaaks very clearly and loud
anough ac all the paopla on tha
towr can ngar and undgrstand what's
baing explained.

Today we are going t. tabe 3 tour
of a vary gpaotal pirca-cu» 10hasl.
Everycne who wanta . : 7. nque a
turn to be our towr y:rda. I ke
a atgn that our tour guide will
wear. #ho will be owr firat guide?

Say, Let's talk about our tour
bafore we start. Pratend you e
going to show around a visito: cho':
never 3aen the school bafore. -
would e she most interesting shing
0 show firet? What would you wa.t

t0 3how next? Should you ry to show
quzrything in one roem fi- it and shen

move on o0 another place? How would
qou orgamize tnla sour? 'l urice
your ideaa on the chalkbeard.

ASSESSMENT QUESTIONS:

Doea tha child voluntaer
to ba a tour guida?

Can the child organize
a logical tour sequence?

88

T AN ITIAC

1 bR

B2 VAR RE-)



bo

LEADERINIP TALENT-=Tour Gulde

3. Ask the first gulde to lead the Can the ehild Interest the
other children on a tour, §ay, other ehildren {n the choaen
We've ready to teur the aohool featuras of the tour?

now, Follew the guide and 1listen

to what ha or ahe la talling you.
Pretovd that yor .o nevep seex these
thinga befere. You may ask the guide
quegtionn ae we go.

4. After the tours are over, have the Doea the child make porsitive
children sit on the floar in a comnants about the performance
circle. Say, I'm ao proud of youl! of the other children?

What good tour guidaa you weral
Let's talk about the juided towrs.
Who did an espeaially good job?
Why do you think (name) did well?
Did (nama) do aomething apecial?

FOLLOW-UP SUGGESTIONS:

= When tha eccasfon arisea, allow the
c¢hild to provida classroom tours
to visitora and new students.

89
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LEADERSHIP TALENT ACTIVITY

It'a Show Time

MATERIALS:

= A copy of cthe favorite atory rhomen by tha children.

= Drasa=-up clothes for costumes and propa, 1f poasible,

= Chalkboard and chalk.
STEPS:

Ask, Xhat are your favorits
gtoriea? List the favorices

on the chalkboard. Say,
Sometimea whan pecple really
like a avory, they act out the
rparta. A story that's acted ocut
1o oalled a play, Today we are
going to put on a play.

The Fivet thing wve need to do ia
decide which azory we went o act
out. Read through the lisc on the
board. [ wamt you to titnk about
witleh ciory va should perform. Think
about now ws ~wuld act it out, how
long the story i1, how many ocharactera
are in it, what soenery might be
iTperTant, eto.

Go through tha atorics listed, one
at a time, having the parson who
suggested that story defend the
selection, telling why, in his/her
opinior, that story would be the beat
ona for play adaptation,

Aftar aach play has baen diacuasad,
have the ch’ldren wvote, by show of hands,
for tha scory they prafar to perform,

ASSESSMENT QUESTIONS:

Can the child parsuade
othera to accapt hia or
her cnoice?

INIOVASYIA

Explain, Zvery piay Aas z director. he Can the child give reasons why
irector nelps make daciatons zbout he or she would be a zood

coaiumes, gcenery, nd wkat she actors director?
de, as welil ap organizing :he practicus
or rehecroala,
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LEADERGHIP TALENY AGTIVITY==]t's dhow Time

Ask, Who vould Live 19 be the dipeotopl
Tell ua Vhy you think you veuld he a
good direstor,  After the volunteers
hava explained uvhy they uasuld ba a gead
cholce, hava the ehildren put their
heads down to vote, The person who
recaives the most votes will be the
director,

Say, Now we &now whioh play we'pre
going to preduce and we ino who

tha direotor will be. We need to

liat all the ohargoters in the play,
and deotlde who weuld be the beat
peraon to play eanh pharaster. Liat
all the characters on the board., lava
the childran talk about who should
play each part. Encourage the children
to conaldar how each character ahould
took, how hiy a part each haa, who
wvants to play the part, ete. Record
the final decisions on tha board next
to the liat of chavacters.

Hlalp thy ehildren dacide how to
orpanize the play. Ask queations auch
an, wWhat neads to be dov. firac?

Wiat propa or matarials are veeded?
What ahould each peracn de? What nzeda
to get done before the play o be
performed? Show the children any
clothes or materials that can be used
for costumes or scenery but let them
docide 1f aud how to use them., Encourage
the children to learn and rehearse
their parts. Allow the director to bhe
{n charge. Encourage the diractor to
think about how t.e audicnce will see
the play and to think about ways to
izprove the performance.

FOLLOW-UP SUGCESTIONS:

~ Let the chfldren perform other plays
on following days. Encourage thenm
to perfora for the parent group or
for other claases,

Dosa the child ahow under-
atanding of other paople's
deafres by augpesting they
he aagigned the part they
vant whenever possible?

Can the ¢hild organize the
elements ¢t a play
succegafully?
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LEADERGHIP TALINT ACTIVEFY
1's the PTeachar!

HATERIALG i
= None

STEPS) ASSESSNIT QUERTI NS

Ak, ¥t ia a teavhar? Allov dia- Can the :hild demonacrate a akil)
cuagion, Then say, 4 zeaoher {3 befors the group?

someona who ghows or tella other pecple
ow to do aomething., Zaday you'ro Joing
20 have a shanaa 10 be the tedaher, Think
about aomathing you could teach. Remembayr
that when you teach aomeoma, you want to
ba aure that you really ‘mew how 20 do
what you gre teashing, Dlacuss with the
children some simpla skills which thay
might be ablae to taach, such as a somar~
sault, a song, how to draw a pistura, an
exarcise, make a paper hat, or play an
instrument, ete, Give the children zime
to decide vhat they vant to teach, than
hava aach ona demonatrata the akill.

Discuass with the childran how to encourage Can the child conviace the othary
intereat in learning their activicy by to try a new activity?
introducing it in a poaitive way and

pointing out the benaficts of learaing :ict.

Then give each child cha apportunicy to

convince the othar children that they

would really enjoy learaning the skiil,

Explain to the children tha inportanca o « tha child ceach a akill in a
thinking through their prassncativas and z2arly organized manner?
plaoning ahead. Give tha children a faw

ainuces to plan their own presencations,

offering help where neceded., Then ask foi

a4 volunteer to be the firac "teachar™,

Encourage the children to carefully explain

their directions. Give each child 3 zura

at imstructing ths others.

After everyone has had 3 chance to be the On the child's comments dhow con=-
taaciier, discuss the presentacions. ho sideracion of othaers' actempta
vas an <qspucially good teu.cher? why? at taaching’

Did the teacker give zlear divec:iions?
<as the taacher wall organized? How
cculd the presentacion He improved next
tine?
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LEADERINIY TALENT aCTIvity
dhipvreck in ipace

=~ Nape
ATEPS ASSESSMERT QUESTIONS
Tall the ¢hildren the fulloving atory: Can the child atate an opinton

in such a vway ac to convinee others?
Crige upan a time 3 gproup af people wepe
srqveoling in guter apage, Suddenly they
heard a terrible notee und the ghip
dimddered,  Thay ioww they weuld have to
land somevhera, lut vheral Suddewly they
o) @ planat In the Jlazamoe, Everyons
cheeved., Tha ship fusr mamzged t2 land
o the plangt before it avapped yunning
entimaly,

The people vere a0 glad 20 be safe thas

Jor auhile they Juat aat <nm the ahip leoking
taide, Then asomeoma aald, 'Wo wax

Jind halp, We nacd w0 3o axplova.’

Pause in talling tha atory amd ask the
childran o discuss the apaca travelers’
slrwuation. Aak, Jhould they leavz the
apapealip Or stay with 16 ¥hat Jo you
CRINKD Lot me xnow yeur opiniem. Wharz
weuld you do? facouraga discussion by
aaking questions such as, Do you himk
that Yo 'a idea would work?

Continue the story. Finally ke apaece Can tha child contribute ta orpanig=
avelers deoided that they would leave ing a plan?

the apaecenip,  Now the rroblem wes thas
they didn's imow anuthing abour shia planat

and 2hat they might need - <ake with shem.

Payse again in telling cthe story and an-
courage the childra~ to talk aboutr vhat
they aight need wn a strange planec. Ask,
har I zhere Ten'y amy 3lp 2P ter’

w
mas sheuld see, fo by Fredr Fow aigh:
hey et Jvom sides o - tazel
Continue the story. ..gT igm, 13 2iew Mes the child show understanding
Vare aixing, Mg 37 she chiliven v zhe of another persen's fears:
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Ask the children to diacusa how Lhey think
the 13ttde buy falt, Epcourage Them to
1hink of vays (0 wake the Jittde boy fee)
2?52&;?:

Captinue the atafy, Affep golring exleqyn
ene agimed devi, o sasll proup oF the

e zdl"ﬁ desiide 41 f’:é‘;_j s ] if g ot i

=ediately,  They bégan gatheplng cyudpacar

rogether,  Just chen they locied outailde
i, § .
sthd gt} 3 hage monafop!

flave the zhildren think about hov thse story
sight end, Aek, Wit do pou think hyprened

neZty Do pou think the spase tpavelers
ge GOl tome? Encourage each child o
tell hia or hey own werstoan of how the

atory ends,

Cay 15,6 chi1ld tato UF 5 Cope
clualal Lo the afary and celd 11
to the geagup’?
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LEADEREUEY TALENT AcTivisy
13 1t fad T det Mad?

HATEniAL G
= V0 puppats (preferably a bay ani 4 z2irl).
BIERS: ABBEIENENT qUESTIONS !

1. Bewe the children seated in a cirele vith Boew the child's response indicare
You. Jtart telling thias scory. 4 CuRsa¥rny far olheras!

nze upen @ Lime thers wepe 1 n A4 0re,,
nared Jiek ard suaan whe o . heartheg

and aleter, Hold up the boy puppat for
Jack and the girl puppat for Susan., Jask
od Dasan had lota of fun playing togatier
moat of the time,lur somerimea thia would
happen.  Act cut the following sceae wieh
the puppaca,

Jackt 'That'a my toy!!

Susant  'Pat I wewt 2o play wth i1, [ had
it firaz!

lagkt  'You dwrmy! Give me my toyl!

Sugan:  "No! Quiz grabbimge-Now! lLoak!
You ktroxa 21!

Have the children discusa the situsrios,
whiat 2cee oculd Jark iqve Jens? dza Husan
~ight n what she .47

Contitmie with another example of Jack ind
Susan's bdehavior. Explain that Jack hag
Just budlt a high tover with blocka.
Jackr e sareful, Susame-Jom'r iz wy..
Ch ma, you ocked it oyt dell,
' ogoing o krook you dowm., Take
asan:  "luweaes ‘1pg shaz!

Have the childrea discuss zhis sizya
Alss,  WRRT WCuld e a lerter way Xon .
wd Jusaw 2 2lay togetiar? Diga hiznieg
someore help 2 sirwazion)

ton

1 oan

L)
AR

‘¥

(3 B

ey

Ted

2. Ask a :hild 10 role play wvith you ana aof t3 i5€ chiid able to rale play and
the above situations vhile vou yse one BpTrovise dialogue in irsny of the
puppet and tha child uses the other, grewp?
reeaact one of tha scenea.

Thaa give cach child an oppartunizy zo use
32 puppat Lo rola play one of zhe situations.

a6
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LEADERSHIP TALENT ACTIVITY-=Ia It Bad To Gat MAD?

3. Encourage the children to think of dif=- Can the child work with another
feraent situations which could happen=- child, persuading the child to
maybe a problem whiech eould develop at accept his/her decisions?

school., Give them time to think, then

ask for suggastions. Discuss how people
should act when thesa things happen.

Tell them that they ara going to get an
opportunity to act out a situation; but

to remember that when people work on some=-
thing togother, theay have to make decisions
as to which problem theoy want to act out,
who 1s going to play each part, atc,

Say, You are going to aot out your play

two timeo. Firgt ghow ue thae wrong way

to handle a problem then the asecond :ima,
show ua how one should handle tha problem!

Divide the children into pairs and then
givae them time to work, offering help as

necded.
4. Have the children present their plays Is the child able to organize and
using the puppets. present a simple puppet play?

IWNIAVRAS¥3d
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LEADERSHIP TALENT ACTIVITY
In This Riug ...

MATERIALS:
= Chalkboard and chalk.

- Signs for children to waar picturing: ringmaster, clowna, acrobat, tight~
rope walkaer, jugglar (provided at the end of this activity).

.
G EE =

STEPS: ASSESSMENT QUESTIONS:
1. Say, I wao watohing you play the other Is thae child able to parsuade
day and I oaw that you oan do aome vary other childran to accapt his or

intereoting things. I auddenly thought, her ideas?
""We ahould have a oirous!" What do we

aée at the oircus? What kinds of per-

formera are at the oirous? Pause for

discussion. Then ask each child to

think about what performeras should ba

included in this circus. Encourage mora

discussion by asking quastions such as,

Do you agree that would be a

good addition to our oirous?

2. Now say, One pergon wae need is a ring- Is the child able to announce an
master. The ringmaster introduces a.l act?
the acts usually in an elaborate way.
de or she says such things as, "In the
eaenter ring you gee the Wonderful, the
Marvelous, the Daaaling Spagaletti Family
performing thair Stupemdous Stuntal"
Who wants to pratend to be the ring-
master, and ghow us how to announce an
aat?

Encourage the children, one at a time,

to stand before the group and audition for
the part of ringmaster. Help only as needed.
Attach the Ringmaster sign to the person

chosen.
3. We have a ringmaster. Now let's decida Is the child kind in comments
who our other perrormers will be. about other peoples' abilities?

Write the name of each performer on the
chalkbcard and ask the children to decide
who would be the best person for that
part based on their auditions. Encourage
anyone who want to audition. After. the
try-outs for each performer, attach the
appropriate sign to the chosen child,

. D S S W SO R O o I
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LEADERSBIIV TALENT ACTIVITV==In This Ring ...

4. 8ay, The ordar of the avta 18 very im=- Can the child make suggaeations
portant in ahow buotnaena. When a ahow 1a Lo organize the program?
planned, the planner triee to have
somatiiing exoiting at the begimming to
attraot peoples’ attantion. The plannar
trigs to tnolude an aot at the end whioh
makeo paople happy that they oama.

Lat's deoide how to organise our oirous
aaty, I'll write your ideas on the chalk-
board. Encourage the children to decide
on tha number of acts and on the order of
th.oixr appearance.

Onca all tho planning ia complate, be sure
to let the children put on the circus!

SMIZINVIEO
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LEADERENIP TALENT ACTIVID

Party Time

MATERIALB:

= A varlety of art matariale for making decorations, sueh 4 §¢ladors, tapa,
warkers, construction paper, and/er crepe paper,

~ Chalkboard and chalk,
STERS!

Say, ;ﬁink ftmumw nge {un z; fave 3
pariy, but you have to P pilan iz,
What kinds of partieas ean you think of?
(If necessary give suggastions;
Birthday Parcias, Unbirchday Parcies,
Famous Parson Parties, Special Day
Partiaa, Happy Day Parties, stc.)

Think shout wiat Xind of party you would
ltke 0 have. Give the children a faw
einutes to think., WNew I want cooh of
jou to tell what kind of party you wans.
Teil why you prafer that kind o party
and why you think we ehould have that
tind 97 parsy. Aftar each child has

iad a chanca to praesent thair viawpoint,
votae for vhat kind of party to hava.

s;y, VoW shat we hziwa deoided whar %ind
of party we are go $0 have, wWe muat
:hi?nzrazauc what wn?wed Jor ziia parcy.
I'10 write your ideas om tha ohaliboard.
Give halp only as naeded, but ancourage
them to chink about decorations, games,
and food.

Say, we www what kind of party we'ra
going to have, and we wow shat we're
going 20 have food, decorarioma and

gonaa. Jdow e reed o dectlde who i3 joing
S0 be resporgible for theae things. «no
il make the deooratioms? ko will planm
the gomea? Again, vrita down on the
chalkboard who will be responsibla

for vhat.

Explain that it's now time to have a work
sassion. Have tha children divida into
groups depending on their responsibilities.
Provide materials for making decoracions
and offer to write down the groups' ideas
for Zood and games. Encourage the childran
to lisctan to aach octher's ideas and to plan
o “ings that f£ic wich tha party's thema.

ASSESEMENT QUESTIONS

Ia the ehild able to persuade
the othera that his or her idaa
is the basc?

Can tha child present and dafend
party ideas?

Can tha child maka suggastions
for organizing tha party?

Is the ¢hild racaptive co tha
other childrens' ideaas?

104
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LEADERSHIP TALERT ACTIVIVY==Party Tims
FOLLOM=UP BUGGERTIONG)
= fe suFs 1D have Lhe party!

= L8t the cp3ldien plan all the epecial event pavties for tha year,
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fatsoduction
ARY TALENY

fhe aztivities I8 thils sectlon ase desigued for the thildren vou teve
ldentified a0 bavibg art islont, These childron have pert Izulsr charsc(sys
latiza that vill saka the lsesons challeniing #nd Tua for Then; nonmely, +8
AhLlity €2 produce warke of are, along with & sonsluivity sid eppreciaton fof
it

The activities sre broken tave four sl aress that ave esasntlal Lo
the development of ary talent, allowing you 19 examine the ehidd’s peyformance
while you are teaching each activity, Naturally, 2 taleatsd chidd Ja galeg to
earn glowing SATXA 18 sope af these shill arsss, probably the ones that
canaed you to plek hip or ber from al) the r=sl as hoving 1alest im art, 9n
the other hand, aven a Ualented child will strvinle or b less intsreared in
other shill aress, parhaps asodlog sone exlras halp or escouksgonenl I8 (heds
ATBAS,

By using the first three lessons a5 your initial zacessment, you can gef
4 pratly good {d8s of which skill sveas are sirong #nd vhish a4resa afs weak,
You can then deviss a plan (either at the TEP meeting oF on your own) of ways
to modily both the activities and your dally teaching Lo give the child (he
beat dowe of talent programming. The remainiag seven lessons are alsoe organ-
1z2d this way, 30 you can keep an aye on how the child ta doing in these four
ATeas a8 you teazh the activities,

The four skill areas for art talenc should come a8 no surprise since they
are closely ralated to the characteristics you used (o {dentify tha childres,
Each of these arean 1a described in brief below,

Visua) aswareonses = noticing, remenbering and discriminatisg betvesn Jaratis,
colors, textures, deaigns, and sizes,

Ing art - enjoying and evaluating art works) being fanilisr vith
different kinds of artiats, art vorks,snd atyles,

Jechnigue = uaing art tonls and materials akilifully and in wiasuvally ateractive

yaya.,
Ori.gimg.ggg = producing art work which {s unigue, unusual, differenr or
fatinetive,

Developing these four skill areas maka the children's art t-lent grow,
Tuis special talent will enrich the childrea's lives by giving then a uaigue
way to express themselvea. IDxploring artistic talest can emadle childres to
become avare of how besutiful and interesting the veorld and itas creations are,
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ART TALENT ACTIVITY
That's Art?

MATERTALS:

- Paper (one sheet for each child).
- Paint‘(sevegal choices of colors).

- Brushes (one for each child).

- Artist pictures (included with this activity).

STEPS: ASSESSMENT QUESTIONS:
1. Say, Today we are going to look Can the child discuss

at same works of art that ave the lines drawn in

different from many we've seen various pictures?

before. You will see that works

of art don't have to look just

like an object. Sometimes artists
try to make the people who look at
their work feel a certain vay. They
can do this in several ways. One
way i8 by using lines.. :

Let'’s look at how the artists dvew
the lines in this picture. Show
the Rouault picture of two people.
Say, Do you think the artist ig
trying to make you feel happy, sad,
or mad? How does he make you feel
that way? Encourage the children
to discuss the feeling of the
picture and the flow of the lines.
Point out the short, stabbing lines
in the painting. This is one way
an artist can show anger. -

 SSENAYVMV TVASIA .
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Now show the Marin. Again encourage

the children to discuss the feeling

of the picture and the flow of the lines.
Help the children see that the artist

is showing the confusion of the city

by the way his lines are colliding.
Explain, Again, the artigt uses

short lines and long, straight lines,
but in this picture they are rurming
.into one another!

109
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4.

ART TALENT ACTIVITY-~-That's Art?

Show the Van Gogh. Ask the children
to describe the lines used in this
work. Ask, Why do you think the
artist used that kind of line?

How does this picture make you feel?
If necessary, give clues such as

sleepy?...sad?...or dizzy?

Can you make people feel a certain
way by the lines you draw? Let's
try! - Plan your work in your mind
first. Think about how you want

it to look. Also think about a
color you might use. Do you think
color will make a difference in how
people feel about yowr drawing? Take
this paper, choose a color, and be
an artist!

Walk around and encourage the children
as they work. Observe whether or not
each child is able to transfer his

or her idea to the paper.

When everyone has finished, display
the works one at a time. Ask the
children to discuss the lines they
see in each drawing. Ask How does
the artist make you feel? What else
could be done to the artist's work
to change it---to make it happier---
sadder---angrier? Ask the artist to
talk about the feelings shown in his
or her drawing. Continue until
each picture has been studied and
discussed.

110

Can the child express a
feeling through his or
her picture?

Can the child use the paint
and brush to show the
intended feeling?

Can the child critique a
work and think of ways it
could be changed?
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ART TALENT ACTIVITY
Textured Paintings

MATERIALS:
- Powdered tempera mixed with liquid starch and whita glua.

- Paper for painting (one sheet for esch child).
=~ Large paint brushes.

= Newspaper (to spread around before the activicty begins) and clean-up matarials.

~ Small amounts of "texture' materials such as sand, salt, sugar, rice, saeds,
coffes grounds, sswdust, outmesl, etc.

=~ Paint containers or paper cups.

HINT: The amount of “Texture" material that you will be adding to the tempera
mixture will vary. Begin vith a soall amount and »xperimsent uncil
you have a paint of workable consistency.

STEPS: ASSESSMENT QUESTIONS:

The first part of the activity introduces Can the ckild look at an object
the children to the idea of "texture". and describe its texture?
Decide whether you will do this outside

or in the classroom. Then sit down in

that area with the childran around you.

Tell tha group, Today we’re going to talk
about texture. Leok olosely at this oar-
pet (or grass). Run your hand over it.

The carpet (grass) looks different and

Jeels different than a sheet of paper.

That is because it has a different terture.
Encourage the children to discuss how the
carpet (grass) looks and feels. Ask

leading questions such as, Dogs the oarpet
(grass) feel rough or smooth? Does it look
bumpy or ailky? Dogs it feel hairy or
gritty? Then ask each child to look around
the immediate ares, choose ons thing, and
describe its texturs to the group. Encourage
the others to also look at that object and
commant on its texturs. Then give the
children an opportunity to walk around and
feel the objects.

Now call tha children over to the painting Does the child name a subscance
area. Tall the children, ¥e are going to vhich vill give the paint a dif~-
do acme painting. But in order to make it ferent texture?

more interssting, we are going to give

the paint more texture. One way we can do

that is by mixing sand with it. Lat esach

2hild feel the sand. Encourage the children

¢
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ART TALENT ACTIVITY--Texturs Paintings

sifting through your hand? Then put
some-sand into a paper cup and add the
paint mixture to it. Ask the ckildren,
What 18 something diffcrent that we add

to paint to give it more texture? En-
courage the children to think of unusual
materials. If the children need assis-
tance, ask them, What kind of things-
would wve find in the kitchen? etc.

Ask the children to help you gather tha
texture waterials that are available.

Put a small amount of each textured substance
in a psyer cup. Add the paint to each cup
and B8ix.

3. Lec the children begin painting. Encourage Does the child experiment with
then to experiment with the different tex~ textures?
tured paints. Suggest that the children
cor:pare textures and create.a design: vhich
"showvs off" the textures they use. Encourage
the children to use different texturas in
different parts of their picture.

4. Afcer the pictures have dried, sat them Can the child comment on the tex~
up for the children to see. Encourage the tured effects in the »ictures?
children to look at and discuss the pic~
tures. Ask thenm,

- How are these pilotures different
from others we've dona?

-~ How do they look different?

- How do they feel different?

Reinforce the word '"texture" at this time.




ART TALENT ACTIVITY
Picture Pramer

MATERIALS:

= Brown or black sheets of construction paper (one for each child). Prior
to ths lesson, with vhite chalk outlins a large shaps about two inches from

the papers’ edge.
= Scissors (one pair for each child).
= A camera (without film),

STEPS: ASSESSMENT QUESTIONS:
1., Gathsr thas children together, showing Can the child describe vhat 1is
them the camera. Encourage discussion seen through tha camara lens?

of csneras and photographs. Ask the
children if they have ever taken pictures
vith a camera. Help tha children under-
stand that a picture taken with a camers
vill include only vhat is sesn through the
casera lens. Let each child have the
chance to look through the camers lens.
Tell each one to focus on a single object
in the room such as a book, a chair, or s
cup. Then ask the folloving quescions:
1+ = What doss your pioturs look like?
‘ What things do you ses in {t?
~ How does your pioture look when
you stand very olose to the ob-
Jeot?
~ How does the picture change when
you step back several feet?

SSINTAVAY ‘TVASIA

2. Pass out a pair of scissors and a sheet Can the child find a set of ob-
of the chalk-outlined construction paper Jects to compose a "framed picture”? B
to each child. Iastruct the children
to cut on the chalk linas, halping them :
get sctarted, if necessary. Then ask the 2
children to "take a pictura” by finding ™
sozathing in tha room to place insida the :
frama. Encourags a variety of subjects
such as a doll's faca, a plant, or a block
structure. Ask each child to frame at
least one picturs consisting of saveral
objects. Emphasize the importance of a
Pleasing arrangesent of thesa objects
sccorcding to color, balance, and pro-
portion,

117
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ART TALENT ACTIVITY~~Picture Framer

After a child composes a "picture,” say,
If you were a professional photographer,
you would give your pioture a name. What
rame would you oall your pioture? It
can be anything you iike. Praise imagi-
native, and even silly, titlas. Ask the
children to share their "picture” and the
nase of thair picture vith the others in
the group.

Ask the children to think about all the
pictures they've seen today and then to
choose a Zavorite. Ask why that picture
is pleasing to them. Accept all reasons
that the children give for their choices.

FOLLOW-UP SUGGESTIONS:

Does tha child think of a unique
title for the picture?

Can the child choose a favorite
picture and give reasons vhy it
is pleasing?

= If your classroom budget allows the purchase and development of a roll of film,
let this same group of children repeat the activicy using a loaded camaera.
Steps 3 and 4 could be done after the photographs are developed. (An

"instant developing" camera would be ideal.

be completed in one day).

The entire accivicy could then

~ Paste a sheat of vhite paper to the back of eacl child's frame. Ask the
children to drav inside of the frame. Bring the children's atteution to

color, balance, and proportion.

1is8
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ART TALENT ACTIVITIY
Police Artists

MATERTALS:

= Paper (2 pleces for each child),
= Colored felt-tip pens (Crayons may be subscituced).

STEPS: ASSESSMENT QUESTIONS:

1. Tell the children, Yesterday, whern I uas Can tha child drawv a pictura of a
shopping, something avuful happened. monster?
Outsids the toy store, there was a big
bunch of balloons. Suddenly, a menmster
snecked closs to ths balloons and ataried 2
popping the red ones! By ths time the ™

stors oumer oxme out, all of the red
balloons had been popped and the momster

I went to the police and told them thar
I had ssen the Balloon Buster monster.

said that neaded a of
g‘u‘ymtcrtna waumuokcd
like and bs able to identify him latar.

~ 8¢ had a big head with frissy green

- His nose looked like a potato.

- #is body was big and round.

= d8 had long purple feet but no lagoe.
~ He aleo had long, wavy arms.

1i3
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ART YALENT ACTIVITY--Police Artists

Tell the children, Xow let me review

or tell you again what the Balicon

Bugter mnaser looked like 8o that you
cam make Mlre gowr pioture looks Juat

lixe him, mm&&w at your skeichos
R aes if 1t matehes my deseription.
Rapaat the dascription of the monster.

The childran may vant to add or change
datails of their dravings.

Band out another shast cf paper ro each
child. Tell che group, Sou 7 um? you
1o think about how thoe momster probably
lookad as e uas rwwming auay, I want
pou to draw a ploturw of the back of the
momaier. Praiac tha children for any
enusual features that thay add to tha
back of tha monster.

Finally, ask the children to valk around
and look at all the monster pictures,

Ask
- Whieh ploture 18 the soariesz?

~ Whioh mompter looks the meaveat? .
« o+ the moat ouddly?

Eancourage each child to comment on the
pictures,

Conclude ths activity by thanking ths
childven for helping chs police. By
filling in for the police artist they have
helped the police in identifying the
Balioon Buster monster.

>
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Dozs the child's sketch correspond
to your dascripcion?

Can tha child drav the back viev
of the monster?

Can the child judge which pictures
fic specific categories?
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ART TALEXY ACTIVITY
Ride-and~Sask Artistcs

MATERTALS:

= #%dden shapes picture (provided at tha end of the activiey).

= 5haps pages (savplas provided at sod of tha laseon).
~ Felt cip markers or crayoos (enough for each child to hawe color choices).

S1EPS:

Gather ths children togethber, tsllisg
tham, Last might the Bids=-and-Seek
mﬂ mm:c.rw c a:;:pu
Ty . . . asoma
dren on g plecs o);ﬁa, but the
Booligen played a onme! He wid
svery shape I had dram! Let's see if you
oon atill find the ahapes! Hold the
"hidden shapes™ picture up for the child-
rea to ses. Call on individaal children
to find a specific shaps.

Bou let's ace 1f you oon play the dide-
and-Seak ligan’s game. Ses i you
a pioture

5 1
i |

children work, sncourage details .
pictures and extensioss of thair
» Praise them for deing imaginacive
creating their pictures. The childres
have snough room 30 that they can
y aod davelop their owm

Fals
|

picturas ars compleced, sat tham
i vhare ths children can ses then.
child to select a favorite. Ask,

that ploture your favorize? Whac

ltke aboues it mogr? What was dome

ahcpe? 1If chare are pictures

t chosen as favorites by the

» you should talk about each of

vhy you liked them, Conclude the

by telling the children that they

1 the Hido-and-Seek Booligan at his

BRIEE
%m%g
g

;
:

I:
1

s
-
-
-
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ASSESSNENT QUESTIONS:

Can the child find shapas ia the
pictura?

Can the child drav a picturs vhich
effectively conceals che shapes?

Doas the child demonstrate origisal-
ity in hiding the figure?

Can tha child salact a favoriza
picture and talk about the choica?

GO TN AAARE o
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ART TALENT ACTIVITY
Contour Drawing

HATERIALS)
= Black felt tip pens or crayons (one for sach child).

= Paper (saveral shaats for each child).

~ Simple objacta to use as "subjects" for draving such as a leaf,
a flower, fruit, or a cup.

= A variaty of art matarials ouch as paints, crayons, chalk, and
colorad markars.

STEPS: ASSESSMENT QUESTIONS:
1. Ask the children to ait at a tabla. Can the child "draw" the
Hold up thae object that you want them object in the air?

to look at. (The object will show up
batter if you place it in front of a
plain white sheat of papar.) Say to tha
children, Look oarefully at thia objact.
Now pretend you've an artiest. Let's

age you would draw this using your
finger as a pen. Make your drawing
right in the air. Remind the children
to follow the linas of tha object as
they "draw"., Praise them for working

SSINTUVAV TVOSIA

carefully.

2. Now pass out a sheet of paper and a Does the child look at the
black falt tip pen to each child. object tha entire time
I want you to do the same thing, but and drav without lifting
this time you'll be doing it on paper the pan?

20dINIEL

like a real artist. You will use a
special method called contour .
The way you do this is to keep your eyes
on the ( ) the whole time you are

t. And, you are not allowed
to look at your pioture until it is all
fintshed. Another rule is that you
must keep your penm on the paper the
entire time you are drawing., Remember,
do not lift your pen off of the paper
witil you are finished! Repeat this
process with saveral objects, starting
with a simple object such as an apple
and going on to a more difficult subject,
such as a rose or a bunch of grapes.
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ART TALENT ACTIVITY==Contour Draving

After several objects have been drawm
this way, ask thes children te chooss
one of their pictures to make into a
picture of something elsa. Oive the
children paints, colored markers, or
othar art materials that you have
available, Encourage the children

to incorporate thair original picture
into a nev design different from anyone
else's, llave them work independently
vith a variaty of materials.

Conclude this activity by setting out
all the complated pictures in the same
area. Aak the children to look at the

pictures, comparing those that are of the

gsame subject. Ask what is the same

and vhat is different about thoase pictures.

Also, ask each child to select a favori

te

picture and to give reasons for this choice.

128

Doea the e¢hild drav a pleture

that is diffarsnt from all
the othera?

Can the child compare tha
completed pictures and diascuss
a favorite ona?
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ART TALENT ACTIVITY
Land of Sveets and Treats

MATERIALS:
= Paper (one aheet per child).

= Crayons (enough for each child to have a set of colors).

STEPS: ASSESSHENT QUESTIONS:
1. Today we're going to take a pratand Can the child visualize an objact
magioal trip to the Land of Sweeta and and describe it?
Treats. Closs your eyes while I say
the magio words;
Saats, treats,

Ply through the air.
Swaata, treats,
Holp us ooma there!

Xaep your ayes olosed and help us tmagine
the land of Sueets and Treats. Drew
a ptoture in your head,

SSANTUVAV 'TVRSIA

Bow open your eyss. I aaw a mountain--
nol--1t we a glant fog-oream oone twmed
ol o O e e e
on the ¢ 0 )
oone ta aticking up in the air! Can you
gge 1t? What did %u_ s¢e in this magio
land? Give each child an opporunity to
contribute to the discussion. Encourage
them to provide details. Other suggestions
ars streaets made of gum, trees made of
lollipops, gingerbread people, animal
cookis pets, and candy bar boats.

2. Pass out paper and crayons to each child. Can the child craate a pictura of
Bs sure thsy sit far enough apart to an imaginary place?
not iafluence each other's work. Say,
I want you to draw a piloture of the Land
of Swveeta and Treats.

3. Discuss the children's pictures vith them Can the child use tha crayons to
as they vork. For example, talk about daepict an idea?
the shapa of a candy cane or othaer objece,
ask how thay can =make their picture look
a0re real or more like make-balieve,
talk about tha effect of using different
colors, point out tha siza relationship of
objects (biggar things usually appaar
more dominant), discuss the different kinds
of marks vhich we made with a crayon, atc.

;ﬁ? 129
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ART TALENT ACTIVITY==lLand of Bweets and Treats

When all the pictures are complated,

havs sach shild ahow tha draving to the
group. Encourage friendly discuasion.
Lead cthe diascussion asking quesations

¢.8. ¥t {o the cverall effeot or feeling
of the ploture? Did the artfet use colors
well? Do the parts of the ploture go
together? Point to two of the drawings
and aek, Inm vhat waya are these drawinga
alitke or different?

130

Can the ehild ansver questiona
aboit the pleturead
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ART TALENT ACTIVITY
Pictura Starters

HATERIALS )

= Two design pages (provided at the end of the activity). Prior to the lessen,
maks a copy of aach daesign for avery child,

~ Crayons or markers (enough for each child to have color cholces),

STEPS!

1, Gather the children together at a tabdle Can the child picture different
and tell chem, Lagt night I salt like vaya to complace the deaign and
drawing so I started a ploture. I describe cthem?

didn't know how to finieh 1t and I thoughs
you ohildren would be able to help me.

Hand out the firat design to each child,
Look cavefully at the ploture. Wt words
oan use to deeoride how the lings look!?
Think about or visualize some ways you
could finiah this ploture. Discuss possible
ideas with tha children,

2. As the children work, go around and talk Can tha child complete the picture
to thea about their pictures. Eacouraga by trying to include veslistic
them to include daetails and to use colora detaila?
and size appropriataly.

3. Vhen tha firsc design is completed, hand Can the child turn che design {n
the child the second design. Say, various vays to consider mora than
Look at this pfoture. Does it look dif- one viewpoint?

Jerent if you hold it sideways? Nhat if
you turn it upoeide dowun? Encourage the
children to turn the picture in a variecy
of vays and chooss a position thay find
wost ianteresting.

andueday SSAUTAVIY AVASIA

HOL11VIOZNddyv
v

4. Have asch child complaete the pictura. As Doas thea child complete the pictura
the children work on their pictures, en- in a differeant posicion or in an
courage them to think of original ways to unusual vay?
complete them. For example, say, Some-
one else said they thought it oould e a
res. Can you think of another thing it
gould be? or What an intaresting ideat
No one else thought of that!

o
=2
3]
o~
-3
]
3
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3.

ART TALENT ACTIVITY
Yavea, Facea, Faces

= Face ohapen (ondela provided at the end of the AcLEvity~there ahould be
several coples of each shape from vhieh the children can Zhonas, )

= Panctla, markers, coloved chalk (i avatlable), aad crayoms.

= Assortment of arviata' drawinga of faces (provided at the end of Uhe
actlvivy).

Say, Bave you evepr motised thar foces Can the ¢hild choass & ahapa
are shaped differently? ook av sask that watches s facel

othar’s fapes. Joma pespla’s fanes .
are ahaped more Uthe thia (hold up the
oval shape) and o2her pecpio’s faces
are mpre like thia (hold up the round
shapa) or zhia (hold up tha aguara
ahapa),

Today wve ara going o pratend thar ve are
artiata logking for a face to drvmy, W
will have %0 very oareflully to matok
a face to one of these akapes. Llay tha
ahapes out so all tha children can see
then. [ook again at ecoh other'a favas,
shem ohoose a fase 10 dreas.  Deoide wirdoh
dhape you think most olosely Mea the
Jooe you ohose. 1n order to halp tha
children visualize the face ahapa, you
: ir aya

_ 2o drau the foou Can tha zhild drav & face oo
on the ahope. Make it look aa n ke the shape!?
a real faoe a8 you oon. Show the children
the draving nateriale and tell them that
they can use any of the materials they wiah.

¢

After the children have drawm their faces, Can the child change the
ask then to do one thing to the face appearance of the face
vhich will change bow it looka. For draving?

axazple, they night add color, hair, or

changa tha shape of the mouth, etc.

If neceasary, give clues auch as, Whs>

o you do %o the heir,..20 tha mose...

20 the mouth?

134
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ARY TALENT ACTIVITY=xPacen, Faces, Faces

Place the facs dravinge wvhere everyons
L3R B2 LBAB, Alés Jleplsay the srijsars’
dravings (Vhilch are inzludsd with thia
1ssaon). Encoutage the children

£8 dlscuss all the face pictures, Jak
gusations such a5, Whish ons 4o you
espanially 1ha? Oom you 802 the shape
af the fome {n the draring? ar o
pow 4811 about the pepson by loskimg

@t vhe arelst's daapimg? WBur 404 the

APLLEL 45 10 maks the pepecm look apesinil

Cal fhe child sReveF Yusillons

alioyd 436 face piciyses’

A f e R

A A




136

137



138




139




140









1.

2.

3.

101

ART TALENT ACTIVITY
Mystery Bowl

MATERIALS:
= Crayons (enough for each child to have a color choice).

- Paper (ona for sach child).

= Large bowl.

= A small object, such as a doll, set in the bottom of the bowl.

HINT: Be sure the chiidren do oot sve inside the bowl until scep #3. -

STEPS: ASSESSMENT QUESTIONS:
Have the childrea sitting on the floor. Can the child describe the physical
Place the bowl on a table 80 that the appearaunce of the mystery bowl?

children see only the outside of 1it.
Say, Tall me what you see here. En-
courage the childran to use a variety of
words to describa the bowl according

to shape, size, materials it is made out
of, atc.

Next tell che children, Thig i3 a Can the child draw a picture of
'Mystery Bowl'. The mystery will be solved the bowl?
when you each draw a pioture of the bowl.

Pass out crayons and paper. Then say,

I'm going to ask one child to draw tha

bowl from a different angla or a different

place than the rest of you. This ohild

cannot say how the boul looks different.

All of you will just draw a picture of the

bowl as you see¢ it. Quietly choose a child

to escort to the table and a chair. Make

sure the child can see inside of the bowl.

Let the child work at the table. If

necessary, remind that child to include

vhat can be seen on the inside of the

bowl in his or her drawing.

Now let the children compare the completed Can the child discuss differencas
Pictures. Say, All of you looked at the in the pictures?

same bowl but ong of these pictures is

different fram the rest. How is it differ-

ent? Pause for responses. #hat can you

tall me about the ‘ystery Bowl now? Help

the children see that one child saw the in-

side of the bowl and drew it from that

angla. Tha rest of the group saw only the

Q

1AD
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ART TALENT ACTIVITY--Mystery Bowl

outside of the bovl and drew what they
sav. Introduce the woid "perspective."
Allov each child to look 4nto the bowl,
too. Discuss other examples of perspec~
tive such as looking at your friend as you
face them and then looking at your friend
vhen you are behind then.

Taks the object out of the bowl and set
the bowl on tha floor so that each child
can see into it. Say to the children,
Draw the bowl again. This time I want
you to pretend that somathing different
i3 ingide of the bowl. Draw the imagi
thing that you see. Praise the children
for their original ideas.

FOLLOW-UP SUGGESTIONS:

Can the child drav the bowl
again, this time including an
inaginary object in it?

~ Ask the children to dravw an object from a distance. Then ask them to draw
the same object again, only this time looking at it close-up. Discuss with
them the differences between the two pictures. Compare the pictures in

size, colors, details, atc.

[44
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Introduction
W¥USIC TALEXNT

The activities in this section are designed for the children you have
identified as having music talent. These children have particular character-
fstics that will nake the lessons challenging and fun for them; namely,

a seasitivity to and understanding of music, as well as an ability or potea-
tial to produce music in some way.

Tha activities are brokan into four skill areas chat are essential to
tha devalopment of music talent, allowing you to oxamine the child's performance
vhile you ara teaching each activity. Xaturally, a calented child is going to
earn gloving marks in some of these skill arecas, prodably thz ones that
caused you to pick him or her from all the vrest a3 musically taleated. On the
other hand, even 2 talented child will struggle or be less interested in other
skill areas, parhaps needing some extra help or encouragement in these areas.

By using the firat three lessons as your inictial assessment, you can get
a pretty good idea of which skill areas are strong and which areas are weak.
You can then devise a plan (either a= the TEP meeting or on your own) of ways
to modify both the activities and your daily teaching to give tha child the
best dosa of talent programming, The remaining seven leasons are also organs
ized this vay, 80 you can keep an eye on hov the child 1s doing in these four
araas as you teach the activities.

The four skill areas for music talent should come as no surprisae since
they are closely related to the characreristics you used to ideantify the ehil=
dren. Each of thase areas is described in brief belov.

Listening - being alert to sounds in music and the environment, and being
able to identify chsracteriscics of those scunds in some way,

Performing - {nventing or repeating musical phrases by singing, eclapping,
bumming and/or playing an instrument.

Appreciating wusic - recognizing, enjoying and evaluating different types of
zusic.

Originalicy - producing or appreciating music that sounds new, different,or
unusual.

By focusing on these four skill areas, the following activities will help
to enhance children's talent for music. This calent will open up avenues for
creative exprassion and for enjoyment throughout children's lives, as well as
allowing children to bring this same pleasura and enjoyment to othars.
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NUSIC TALENT ACTIVITY

Nood Mueicz

MATERIALS:
-~ Racords or tapes.

STEPS:

Say, One o'{nﬂu wonderful things abou:
mtcial;!t ilfmaawlly ohange the
wy pecpis Jeel! Sompday uhem you are
Jealing m. try ainging, You
not fesl | iks oinging ar firsz, bu:
L e ore o e T
z. more you . £} .
you will be. Music oon 2o :*:hz:!

W:Mcfmmumm#ym
were foaling Zzppy? Allov time for dis-
cussion. BHalp the childran discuss tenpo
{fast or slow) and dynamics (loud or sof:),
Possibla descriptions for happy music are
as follovs:

Quick

1ighe

loud

Suppose a mozher uanzed o aing her buby
20 aleep. Uould ahe uvanz 2o sing Somathing
soud avd fast? Cam you deseribe zo me
what kind of music ske would sing? allow
tine for discussion. Posaible descriptions
are as follovs:

sofe

slovw

Quiet

Llow

Jou what about pecple marohing in g parada?
20 zhey want aoft, alow muaile? lot's doe
soribe marohing musia, Whar i3 it lika?
Allov tims for discussion. Possible da~
scriptions are as follows:

loud

chythaie

steady

The next zimg you wareh V. op 30 20 3
movia, pay isTenzion 0 zhe wugla, You -2y
nave maver vosiced iz bafore., “ha wuaio 13
ugually wriscem zapecially for the 3zory d
2an 7@lp 2rease zha rizhz mood op ATMOIDI 2

O n ke azomy.
ERIC 4

IToxt Provided by ERI

ASSESSIENT QUESTIONS:

Can the child descride hov music
sounds vhen it creates a mood?

IS IMILVIZTR ALY
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MUSIC TALENT ACTIVITY—~Mood Muaie

Suppose something socry 12 going o
khapper.  The musto vill help meke you
sezred! If aomething a3d hoppema, the
mudic 2davgea. Eow do you himk sad
madie aounda? Allow tine for discua-
sica. Possible deacriptions are as
followss

slow

soft

low

2. I uanr everyome 1o thimk of a song 10 Can the child simg a somg that
pimg, Bow think adouz the foelivgs you 2xprasses & deaired mood?
wamt paople 20 get whem they liazem 1o iz,

Giva aach child an opportuaity 1o sing 3
song, having the rest of tha children

be the audlemea, After cazh ehild fin-
lsbes, discuss what mood the wong expressed,

3. Ask, Wt kind of mood are you In voday? Can the ¢child creste 3 musizal
Pratend that you are a oomposzyr. Make wp  phrase which expresses mopd?
a listle "mem” or aomg phrase that will
3how wd v you feel. Don't tell us awy-
thing==Juaz 121 us liazem 20 ace 1f your
matz dan tell w8 how you feel.

4. G2t out any record or tape you would like Can the ¢chyld discuss a mood
to play for the children. More than one created by the music?
would de great!

Say, Bow we ame going 2o listam 2o aome
migia (record or tape). I'm Just goimg %o
Play a ahorr seeriom, then I wanl you ' tall
me wias kimd of musle 11 la. Deecs 2x make
yom happy or 2ad? Does it make wou Yeel

1ike dameing or perveps marehing?
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MUSIC TALENT ACTIVITY
Up or Down?

BATERIALS!

= Any inetrument or objaect that will make a high asound and a low sound. For
example a piano, xylophone, or improvised objects (try hitting different

items with a spoon until you find somathi

something that makes a low sound),

STEPS:

Tell the children that today you are

all going to play a listening ganme,

Say, Everyone ologe your eyes. Ligten
carefully. What do you hear? Have the
children say what they hear, e@.g. a fire
engine, a car starting, a dog barking,
someona coughing, etc. After several
sounds have been mentioned, say, Now
open your eyes. Aren't there many
sounds in the world? Some are loud,
goma eoft, some high, and gomae low. To-
day we're going to talk about high and
low gounds. Play an example. Think of
eaoh gound, about all the sounds we Juat
heard when we were listening. Did anyone
hear a low sound? What was it? If no
such sounds were heard have them listen
again.

Now ligten while I play some high sounds.
Play several high notes on the piano or
make sounds on your '"high" instrument.
Now I will play some low sounds. Repeat
the above procedure, this time playing
low notes on the piano or on your "low"
instrument, Explain to the children,
Now, when I play high sounds streteh up
as nigh ag you can reach and when I play
low sounds get doun as low as possible.
Are you ready? Here we go. Alternate
high and low sounds at random giving the
children time to respond.

Say, Look around the voom with me. What
do you think would make high sounds :f
you tapped it with a peneil? Would it
sound different if you tapped it with
the eraser end of the pencil ingtead of
the lead end? I want you to try to find
something which makes a high sound and
algo something which makes a low sound.

ng that makes a high sound and

ASSESSMENT QUESTIONS:

‘Can tha child identify high and
low Bsounds?

Can the child indicate high and
low sounds through body movements?

Can the child discover a high sound
and a low sound?

L
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MUSIC TALENT ACTIVITY-=Up or Down?

Give each child a pancil as a atriker
then lat them experiment with objects
around the room,

Discuss with the children the sounds
they just made. Ask, Whioh oounds do
you lika baat? Do you like high

gounda or low goundo? In what waye do
high soundo oound alike? How do low
goundo gound alike? After the children
hava talked about their praeferences,
explain that be-h kinds of sounds are
important to making different kinds of
music.

155 ¢
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Can tha child diacuss his or har
praferences in high and low aounda?

3
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MUSIC TALENT ACTIVITY
I've Got Rhythm
MATPRIALS
= Drum (or invaerted wastebaskat)

- Rhythmic Notation Chart (provided at the end of this activity
for the teacher's raference).

= Record or Tapa

STEPS ASSESSMENT QUESTIONS:
l. Say, We are going to have fun with Can tha child listan to a
rhythm today. Rhythm {18 the time rhythm and reproduca 1t?

part of muaic. It 1o what makao
you wamt to alap your hands or

atamp your feet. I'm going to olap
a riytim. I want you to olay the
aame ryhtlm as goon as I finish.

J J d

Say, What good lietenmers you are!
Now I'm going to clap some other
rhythms. You be my echo--clap right
after ma.

C dddd

dddd d
P PN

(Make up your own rhythms if you feel
comfortable doing so.)

Clap:

"' .q 4 {.

L4

152+
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MUBIC TALENT ACTIVITY==I'vae Got Rhythm

2. Bay, Now lat'n maka up our owm vhythm,  Can the child create a rhythm?
Think of acmething to eay about
youraelf., You could nay, "I am
a girl,” or "I like muato,"” or whatever
you want to say. As Yyou oay Your
sontenca, alap the rhythm of the
words. I'll ohow you how., As you say,
"I am tha teacher,” clap the thythm.

Jdodd Jd

I an the teaoh-er

Explain to the children, Your
olapped rhythm should sound tha
same as what you say. Give each
child an opportunity to clap the
rhythm nf a spoken sentence.

3. Get out the drum. Say, Close your Can the child move appropriately
eyes and listen while I beat soms to a drum rhythm?
rhythme. Firset beat & slow steady
rhythm accenting the fii3t of avery
four beats,

Jddde

Don't suggest to the children how

to move to the rhythm, instead choose
a child to demonstrate how to move.
Continue to introduce other rhythms in
the same way. Include an uneven
rhythm, a long beat followed by a
short one,

d o dddd

and a light fast rhythm accenting the
first of every four beats,

S Il

Now say, Everyone get ‘up and get

ready to move to the diffarent

rhythma! Move the way the drum tells you
to move. Encourage the children to move
creatively but in time with the rhythm.
Praise the children who move appropriately.
Vary the rhythms that you play, using one
consistently and then another.

o 153
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MUSIC TALENT ACTIVITY==I've Got Rhycam

Play a record or tapa. llava the
children remain seated as you play

a short section. Encourage them

tv listan to tha rhythma. Give them
an opportunity to discuss the rhythma
they have heard. 8ay, What kind of
rhythma did this muaie have? Did
you hear an unaven rhythm? Can you
alap it? Did the ocompose» inolude
mora than ona typae rhythm? Wera

the rhythma faat or alow?

Can the ehild discuss the
rhythms heard in music?

OIS INIIVIJTEIAY
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MUBIC TALENT ACTIVITY=~1've Got Rhythm

Rhythmic Notation

The following chart gives the names of the various notes and indicates
the relative duration of each one. (A dot after a note incresses s
langtl),

O Whole. note

d ol
. ol od ... ...

0deddddd ... ...

2 ond 3 and ¢ and
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MUBIC TALENT ACTIVITY
Muaic lide~and=Baeak
MATERIALS

= Three or four classroom or homemade instruments (e.g., triangle, ball, tambour=
ine 2 stickas, a can vith beans, drum, etc).

STEPS: ASSESSMENT QUESTIONS:

Say, You've played hide-and-saek before. Can the c¢hild play a wuaical inetru-
Ubually when you play you look for someone went whila hiding alone?
who's hiding. Today we're going to play

hide-and-acak but we'ra going to listen

for somaeona who's hiding. Choose one

child for tha first turn. Have the other

children close their eyas, Let the child

who is "it" choose an inatrumant and then

hida., Hava tha child who 1s hiding atart

playing his or her i{nstrument. The other

children can open their ayes.

As the hidden child continues to play, Can the child identify whara thas
ask the other children if thay can tall music is coming from?
vhere the music is coming from.

Discuse with the children what the music Can tha child dascribe the sounds?
sounds like. Ig <¢ loud, aof%, unpleaaant,
pretiy? Does it maka you think of anything?

Have the first child come out and give

another child a turn to choose an instru-

ment aud hide.

Aftar all the children have had cturns, Can the child changa tha sound an
have them discuss ways they could change instrumant makes?

the sounds of the instruments. If, for
example, they put a sweater (coat, shirt)
over a drum and then hit it, would it
sound different?

B3 156
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MUSIC TALENT ACTIVITY
what Did You Sing?

MATERIALS!
=~ None
TEPS: ASSESSMENT QUESTIONS!:
1. Tell the children that you vill aing a Can the child remember a aimple
quastion to tham and you want them to musical phrane and raepeatc ic?

aing back tha answver ueing the sama
notes you usad. Demonstrate by singing
an example to the tuna of "Where is
Thugbkin?"

| el Iy MY R POV, N
<

Then aing a question 30 eac A !n ;

turn. Try to wmake up a diffarant musical
Phrase for each quastion. Somas axamples
of quastions and anawvers ara:

Teacher: #ho Za Mary?
Who likao to aing?
Who'a wearing red?

Child: I om Mary.
I itka to aing. l
I'm wearing red.
2. Tell the children that you want them Can tha child create a musical
to take turns being the teacher and quastion? ’
singing a question to someona. Encouraga 2
ii

them to make up a diffarent tune or melody
for their question.

3. Say, Do you ‘nwcw wha: an cudienoe <a? Can the child sing a asolo beforae
Giva time for discussion, Be sure that the group?

the children underscand that the most
important things an audience does are
first to l{aten to che performance and
then when it is over to shov their
appreciation by clapping.

Say, Today we are joing o zake “wms
zerjorming golos. Solos arg when sne
reracn Tevrrorms av 2 sima. WMila one
Ferson ig periorming 2 3olo, tha rost of
48 .l >e che zudiance.

1
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HUBIC TALENT ACTIVITY==What Did You ing?

Hum a famillar song. Ask the ehildren o
Identify 1t. DNow ask each ehild to hun
or aing a favorite song., Laad the child-
ren in clapping after cach performer
finiches a asong.

Diascuss tha songa which were just per-
formed. Tall the ehildren, #ien g
muglolan performa, he or aha {a "talking"
to peaple threugh the musio. The muate
ean "eay" many thinga. For example, it
van sound happy or aad. A good muaieian
will alao look or aot like tha fealing
the aong ia trying to expraas, For
example, if the muate ia aad, the per-
Jormer will look sad,

Ask the children 1f they think that any
of the performances they just heard vere
particularly good. Why do they think so?

Can the child state vhat vas good
about a particular performance!?

158

1SOK SMILVIIEFEE Y



113

NMUBIC TALERT ACTIVITY
Notes, Hotes, Notes

NATERIALS:
= Chalkboard and chalk, ]
~ Illustrationa #1-6 (provided at the end of thia activicy).,

STEPS: ASGESENENT QUESTIONS!

L. Say, ¥ call the people wio make up Can the child liaten to a musical
muato, aomMpogars. Compogers wWantg phrase and atace vhathar it goas
people to play their mialo exactly the up or down?

way thay wat it to sound ao thay urita
it down in 2 very spesial way.

Thay writa it on five lines we 2all

the ataff. Thia (e what a stafy looks
like, (Showv tllustration #l). It also
fas a elef afgn. (Poiat out the clet
sign on the 1illuatration).

Whan the notaa go up the aras?, the
sound gata higher. When they go dowm,
the aound geta lower. This i{s the way
2 muateal phrase looka on the ataff.
(Show illustracion #2), Can you fird a
note which you think would be high? Can
you Find a note whieh i3 low?

dou, listen very carefully. Sing or iuem
this phrase o the children. (Any five
nocﬁ.u going higher are fipa!)

}&‘A! '

1 the musiec sound as 17 it wene wp or
down? You 3ee, it worka! Ihe somposer
Jrote it 8o you could sell it wenr up,
Thia ia the way that music looks om a
3ta’f. (Shov illustracion #3)., ¥hen [
sang it you liatened and heard vhar the
ecmposaer anted people to hear! Sing
or hum the second phrass (five ootes

391:}\5 dowm).

™

aY ] 1
\ |

‘ : -
Ask again if che =weic :’.'!P‘ up or dowvm.

S A A A Al N N ARE A A B A UM CIMENE SN SIS AEER O Saae SEEs
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MUBIC TALENT ACTIVITY==Notes, Notew, Hotea

Ny let'e pretend thit ve are somposers,
¥ dchd thdt if vhe vant our miais 1o be
performed aorreatly, e need 1o welte 11
on a malo ataff, 1'11 make five lince
on the aghaliboard 19 be our atafr and §'11
mike a olef algn, ¥ho sants 1o be the
Jirat compoaer? Choose one ehild, Ex-
platn, You deaids whether pou want your
rala ta go up or dom, Then wpite it on
the ataff. (You way have to help some

children drav the notes), ASter you findah

w'll aze 1f we aan tell what youae the
aompaaer, vated pesples to play when tiey
read your muaie, Gilva each ehild an
appartunity to compode,

Wz Juat finighzd being sompoacra. New
let'y aze {f e aan perform vhat a
2ompoger hae written, e are going fo
read gome muste by using our hands to
indioaze Whether the notea go up or down.
Lat'a look at :iia somg that a aompoacr
worg,  (Shov illustractisn #4). Fhow

ma Whare tha mualo goes up, Ihow me
where the musio gozs dowm, Leok at the
maio aa va alng thia aong togather,
Hove your hand up and down with the notea.
Sing very alovwly, desonatrating tha hand
motione,

Explain, I have the muele 10 another aong,
(Shov {llustration #5). Wwho would like 2o
iy performing a solo wish thia new aorng
or with the aong we Juat 4727 Renind the
children to read the muailc and use hand

motions as they aing. Give all the children

an opportunity to parform. Encourage the
othar children to applaud after each per-
formance.

Take out illustration #6, the page of
susic. Exanmine it with the children.
Renind them that the word plano means
soft and the word forte mesns loud. Say,
Nusioians usally use the ietter "p" Sor
"plano” and the latter "I for "forta"
becauge it i{a casier, What do you think
the eomposer mecma vhen he writea "pp” in
the mgio? (Very soft or pianissimo).
Plano and forse are roo of tie tesma tizz
rugiciang oall dyramie ierms,

-t
04‘.

E3

Cah the chlld demonstrate undot=
standing of ancaending of doscending
wyalcal phrasss by creating 4
misical phrase?

Can the child sing a sony while
uaing hand motiona to indicace
ascending and dedcending notes?

Can the child demonstrate under-
standing of musical notatfon by
locating specific itema on the
staff?

160
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MR IC TALENT ACTIVITYw=lotea, Notcw, Sotea

Ask the children to find ths drnamic
waykinge and the ataff ap the myalc,
Help thea notice the locatien of Lhe
nates an the staff,
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MUSIC TALENT ACTIVITY

Let's Make Music!
MATERIALS:
~ The words "forte" and "piano" printed on separate sheets of paper.
= Optional: piano or bells.
STEPS: ASSESSMENT QUESTIONS:

l. Tell che children that good music is Can the child think of ways to
more than just notes. Ask them t- make the song sound better?
listen as you sing a song. Choos a
song the children know, such as, If
You're Bappy and You Know It, The
Wheels on the Bug, or a lullaby. Sing
the song as boring and expressionless
as possible, Now ask the children if
they can think of ways to sing the song
that would make it sound better. After
the children bave had a chance to express
their ideas, explain, One way people
make music gound better ia by changing
the loudness and softnese at different
parts. BHow loud or goft the music is
played is oalled the dynamics. Dynamics

18 one thing that makes a difference in
how nice a song gounds. Ask the children
to listen to how different a song can
sound just by changing the dyvamics, or
the loudness and softness. Sing the

song again, this time being expressive

and varying the volume. Now say, #e

are going to play a music gama.

2. Get out the pieces of paper with "forte" Can the child sing loudly or softly
and "piano" on them. Tell the children following dynanic markings?
that people who urite music put words
or directions in {t so0 that other people
will know how to perform it. Show the
children the word "forte". Say, This
wrd says for-t2. It means loud. When-
ever I hold this card up you should aing
loudly--don't ghout, that te not stnging!

Then show them the word "piano". Say,

Thias word, "ptano,' means "soft". ihen I

hotd this word up you should sing softly.

Have the children sing C1J MaoDonald,

(If chey don't know this 1ong, substi~

tute one with which they are familiar).

Alternate the words, having them sing

loudly or softly. TYou may want to give

O :he children turns in holding the words as

ERIC:he other children sing.

A ruiToxt provided by ER
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MUSIC TALENT ACTIVITY--Let's Make Music!

Play a melody on the bells or piano.
Play it all either loudly or softly.
Ask the children if it wvas forte or
plano. If no instrument is available,
sing a melody.

Have the children look around the room
to see if they can find something which
would make a soft (piano) sound. Have
them experiment with the sounds, Then
let them fi.d something that would make
a loud (forte) sound. Again, let them
experiment. Give each child a chance to
play his "instruments" creating loud and
soft sounds.

172

Can the child answer questions
about the dynamics of music?

Can the child find objects on which
to make a loud sound and a soft
sound?
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MUSIC TALENT ACTIVIIY
Drun Talk

NATERIALS:
= A drun (or inverted wascebasket and atick or pan wich a spoon) .
HINT: This sccivity should follow the activicy, "I've Got Rhyctm".

STEPS: ASSESSNENT QUESTIONS:

Say, Remember when we moved to differen: Can the child haar a basic differ-
rhythms or beats played on the dmm? To- ence ia a drum rhythm and clap it?
day we're going to hear soms diffsrent
rhythma. Listen as I play ome for you.

TT eI |

After you have played the rhychm a few
tinmes, ask the children to clap the cthychm
with you as you play the drus. Play the
second rhytha,

rest |

Talk about how it sounds di{fferent from
tha first rhythm. Have the children clap
this rhythm.

Say, JNow I want you to stend up and move Can the child interpret ths drum
20 the baat of the drum. Preterd the rhythn {n his movements?

drmon 8 talking to your feet and telling

them now to mova, Don't worry about iow

anyong 2lae moves--move the uay you want

2. Jow listen to what the drum fa tellirg

you! Play tha following rhytm repeacing

it 2 ounber of times and keeping it very

staady as the children sove.

ﬂ dd rest :’L.y sove. Usa

Complinment the children as
the same procedure for thase 0”“sr rhythms
or zake up your owvn rhychas:

Jd ddJi
ddddddl
JdJd
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MUSIC TALENT ACTIVITY~-Drua Talk

¥ou ask the children to think of ssme
different rhythms. Give cach child a
turn to create a nev rhythm on the drun,
Eacourage the children to maka a abore
rhyths pattern and then to repeat it

3 nunber of tinws.

Discuss vith the children the importance
of rhythn in music. Explain, Corpoaera,
or people who write mwils, sometimes uze
riytim W make their rusic aound like
something olae. What kind of rhythm
could composers use if they wanted their
muaic o0 sourd lixe galloping horees?
Would it ba alow and stezdy, or would it
be fasr and ureven? Ask some children

to clap a rhythn that chay think would be
best. Continue the same procedura for the
folloving queations. Wzt kind of riytim
eculd compoeers use if they wanted the
muzic 0 sowd like sain? What kind of
rhycim oould sound like a zurtle walking,
a frog Wopping?

Can the 2hild create a rhythm and
play £2?

Can the child decide vhat thytim
is best for a situatica and clap
ie?



3.
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MUSIC TALENY ACTIVITY
Music, Vonderful Music

MATERIALS:
= Largs roon dividar (could de a shelf, plano, akest, wtc.).

= Fiva ausical ianstruments (such as a ball, a drun, a tandbourine ani/or
bonenade instruments like a can with rocks, sandpaper dlocks, or two
sticks hic cogethar).

STEPS: ASSESSNENT QUESTIONS:

Say, Todzy we axe going 1o play a Can tha child reproducs three
misioal game, Wp'll toks tuews hiding sounds In sequence?
bekind the divider. Thsae thrve imatyu-
menta Vill be bekind the divider, Show
the instrusents. %2 peraom behind the
divider vill play ecoh imatmenent omee in
any order desired. We will all liatenm,
then someome will vy %o play the imeteru-
mantd in amorly the some order that she
Jiraz person played them, I'1l ahow you
whas I mean, :

At this point go bahind the divider. Play
each lostrument one tima——1n vhatever orvder
you wish. Then ask the children to raise
thair bands {f chey think they can do
axactly che same thing. If & child triss
and fails, praiss the effors, ¥hge 2 good
=y You almost got {i! Then you play

tha imstruneats agais in ths same order.
Whan sonsone succeeds ia reproducing your
sounds, giva thae child a tura to hide and
play a aew pattern. Be sure the children
snderstand that they should only play each
inscrumant ona tioa.

Discuss with tha childran which aound they Can zhe zhild dascriba wvhat masical

praferrad. Explain chat diffarant people sound Is oSt pleasing)
like diffarent sounds. Some lika loud

sounds and sone like soft sounds. AsK,

Hd you llke ir when aomecme azruok the

irazyument very acrd or did you like it

bevzer uhem iz was air softly Whioh

ingrrument's sound 314 you lika besz?

NINAISI

IS
ORLLVIDdNdEY

Say, Jow I will 2dd mo wore inatremn:y Can the <hild pla¥ cthree instruments?

9 ke aree ve aave alrecdy rlayed.  Shov
the children two more ioecruments and put

then behind cthe divider. . wamsr you o
3>7082 <nly hree imatraemzs ol ploy

RICP im 2y spder you wams, %o wiil Listem 177
oy | viiah inazym 3 8% 2layed :
wmf Juessy un ASTPINES 58U P laved,
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MUSIC TALENT ACTIVITY~=Muaic, Wonderful Music

Choose ona child to bagin. Call on ancther
child to name the instrumente and the order
in which they wera played. Give each child
a8 turn to parfori,

4. Tall tha children, You did a great job at en the child create u differont
vaing goed muototano and careful lioteners pricern with flve instruments?
Thia tima let's make it moro interasting
and play all five inotrumenta. Try to r? iy
tha inatrumanta in a way that's differe ¢
from what anyona aloe played. Allow eac:
child to hava a turn to create a pattern
with five instruments, Comment on the
diffaronce in each performance after each
child has a turn,

Gl - "2 -
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MUSIC TALENT ‘CTIVITY
Sing a Stucy

MATERIALS:

= Iha Gingerbraad Man atory (included at the end of thia activity).

= Chalkboard and chalk.

STEPS: ASSESSMENT QUESTIONS:

l. Remind the children that they havae Can the child create a melody for
heard stories many times. Then say, a repeataed phrasa?
Storieas oan aleo be ingtead of

Juat gpokan. When gtories are aung as
they ave aoted out, they are oalled
operas. In opera, people aing all the
words inatead of just talking. Today
we are going to change a atory into an
opera by ainging the parta.

Review tha story The Gingerbread Man
with the children (If they aren't
familiar with the atory read it to
them). Point out the repeated line,
"Run, run as fast as you cna. You can't
catch me I'm the Gingerbread Man!" Say,
This ie a line that can be sung. Can
gnyona think of a good way to aing this
ing?

Encourage the children to make up a
very simple melody. Practice singing
the melody together.

2. Now read the story. When the time for Can the child listen and sing the
the phrase arrives, ask the children to line at the appropriate time?
sing it. Pause in your reading each
time the phrase should be sung and sing
it with the children.

3. Ask the children, Who ars the other Can the child perform an assigned
characters? List them on tue board. part?
What kind of sound would these char-
acters make? How would they sing thair
line? Decide how each character would
sing his line. Assign one child to
each one of the characters (for example,
one zhild is tl+ .orse, one the cow, etc.).

Yow read the story --~ain. is time
encouraging the chi. en to sing their
character's line and to sing the "Run, run
as fast as you can," line. eas

179
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MUSIC TALENT ACTIVITY=-=8ing a Story

Discues with the children their
parformance of the story. Did you
like tha atory batter with aertain
lineo gung lika an opera? Naa thv
"Run, run" melody line easy to oing?
Wao tha malody line easy to remember?
Do you think paople would know what
animalo you were by the way you aang
your lina? What do you think oould ba
improvad? Would it be baettar if only
ong pargon gang the line of tha Ginger-
broad Man? Are thare othar lince you
would like to aing?

Can the child make supgeatiens to
improve a performanca?

ISOH ONILVIOIHJAY
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The OGinparbread Man

There was an old woman who was vury lonely because she had nov children.
One day she thought, "I know what 1'll do, I'll bake a littls boy out of
gingerbread. Then 1 can pratend that he's a real little boyl" 8o she did.

Dut when she opened tha oven door, the gingerhread bey jumpad up and ran
right out of tha housa. She lieard him say as he ran out of =tght,.,

"Run, Run as fast as you can.
You can't catch me, I'm the gingerbread man."

As he ran along, he cama to a cow. Tho cow said, "Stop, gingerbread
man.'"

"No," cried the gingarbread man. "Run, run as fast as You can. You
can't catch ma. I'm the gingerbread man."

He came to a horse and the horsa asaid, "Stop, gingerbread man."

"No," amaid the gingerbread man. "Run, run ae fast as you can. You
can't catch me, I'm the gingerbread man."

He came to a dog and the dog .atd, "Stop, gingerbread man."

"No," said the gingerbread wan. '"Run, run as fast as you can. You
can't catch me, I'm the gingerbresd man."

He came to a cat and the cat said, 'Stop, gingerbread man."

“No," said the gingerbread man. "Run, run as fast as you can. You
can’t catch me, I'm the ging.cbread man."

The gingerbrend man ran on and on and on. Finally, he came to a fox.
The fox said, "Where are you going, gingerbread man?"

"I have run away from an old woman, and a cow, and a horse, and a dog,
and a cat, and I can run avay from you, T can,” saic the gingerbread man.

The fox suid, "I can't liear you, gingerbread man. Come 2 little closer."

The gingerbread ran stopped running.’ He came a little closer to the fox.
He called out..."I have run away from an old woman, and a cow, and a horse,
and a dog, and a cat, and I can run away from you, I can,' said the gingerbread
man.

"I can'% hear you," said the fox. '"Come a little closer."
The 3(ngerbread man came very close to the fox. Then he shouted, "I

have run away from an old woman, and a cow, and a horse, and a dog, and a
cat, and I can run away from you, I can," said the gingerbread man.

"Oh you cam, can you," said the fox and Snip, Snap -~ he ate the gingerbread
man all gone. T
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Introduction
READING TALENT

The activities in this section are designed for the children you hava
identified as having reading ralent. Theses children hava partieular character~-
iatics that will meke the les.,uns challenping and fun for themi namely, their
listening, speaking, reading and writing akills.

The activities are broken into four skill areas that are easential to
the development of reading talent, allowing you to examine the child'a
performance while you are teaching each activity. Naturally, a talented child
is going to earn gloving marks in some of these skill aceas, probably the enes
that caused you to pick him or her from all the reat aa having reading talent,
On the other hand, even a talented child will atruggle or be lees interested in
other akill areas, perhapa neading some extra halp or encouragement in these
arqeas,

By using the first three leasons as your initial agsaasment, you can get
a pretty good idea of which akill areas ares strong and which aresas are weak,
You can then devise a plan (aither at che TEP meating or on your own) of waya
to modify both the activitiea and your d.'ly teaching to give the child the
best dose of talent programming. The remaining seven lassons are also ergan-
ized this way, 80 you can kaep an eve on how the child is doing in these four
areas as you teach the activities.

The four skill areas for raading talent should coma as no surprise sinca
they are closely related to the charactaristica you used to 1dentify the children,
Each of these areas is described in brief below.

Dacoding = the ability to see subtle differer -« in how things look.

Listening Phonatically - the ability to detect asimilaritivs and differences
in how words, parts of words, snd . “ters sound.

Speaking Clearly ~ tha ability use words in intaresting and creative ways.

Understanding Ideas - geuting meaning from ¢poken and writ>en ianguage, under-
standing a wida range of words, collecting fact.. and knowledge from
observation,

We give and receive meaning through speaking, listening, writing, and
reading. Tha following activities will help strengthen reading readinecs
akills and help children understand the importance of communication.
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READING TALENT ACTIVITY
Perasonal Intarvieva

HATERIALS:

i
[

A

= Baveral large pileces of paper (for recording interviaws),

w A lﬂtkﬂl’.

STEPS:

Tell the children what an interview
is--whan one parson asks another
peraon quaations to gat information.
Tall cha childran, I am going to
tntarview you today. I will ask you
quaations about yourself whioh will tall
me about aomething that haa happenad te
you.

low gat a placa of larga paper and a
marker. Salact a child to in: irview
and «sk questions such aa, Where do

you live? Do you hava any brothera ard
aisters? Tall me about aomathing
opacial that has happened to you.
Fretend to be a raporter recording the
interview. FPor example,you might urite,
Thia 10 a atory about Xevin., Kevin
lives in an apartment. KXovin has two
brothers and one stater. Xeuvin fall
doun yesterday and hurt hia knee. Limit
the stories to no more than five san~
tences. After each child has been
intervieved, tape the stories to the
chalkboard vhera evaryone can sea than.

Explain that thase intervievws are like
#tories about thessalves. Have each
child find his or her story. Then :sk
each child to find his or her name «a-h
time it appears in the atory and to
circle it vith a marker.

Read the stories to the children.
Pause befors major words giving only
the .aginning sound. Vor example,

M -heiia nag a baby "a" . See (f

the children can supply the missing words.

185

ASSESSMINT QUESTIC: .,

Can the child tell about hias or
her experiences?

Can che child find his or her nama
and circle {c?

Can the child supply a missing wvord
after hearing the beginning sound?

ATEVATD OMIXVAAS
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READING TALENT ACTIVITY==Parsonal Intervievs

A, Let the children take turns “reading” their Can the ehild ansver quert iong
own atory. Ask the other ehildren ques- about a4 atory?
tiops about the atoriew, such as, Vhat
spééigl thing happened to Michelle? Win:
agg George Like to da heat?

l
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READING TALER'D ACTIVITY
Treasura lunt

= [ZEE)

= TWo aata of clues and a treasura card (provided ac the end of the activiey).

= A small "treasure" for eaech child (e.g. small rocks, pennias, candy) .

STEPS -ASSRESMENG QUESTIONS:
1. Ask the children if they have ever €Can the zhild deacribe and taell
been on a tressure hunt, Do you ioow vhy somathing ia valuable?

what a treagure {97 A treagure can be
anything valuable. Who ean think of
gomething that {¢ valuable? Why {a it
valuable? Dogu 1t have to cost monay
to bo valuable?

ATV
MIIVAIS

2. Have the children closs thalr eyaa while Cap the child ‘read' aymbola?
you hide tha cluss. Xweep the firsc clue
to give the children ao the starter. Then
hide the rast of the clues in any ordar,
making sure they follov in saquence
vith the treagsure card last. For oxample,
keap the clue with the vastebasksr and
arrow aa the first clue ¢o giva the group,
than put the second clue (the table wich an
X under it) undar thas wastebasket, the
third clus (door with an X on it) under
the tat.), the fourth clua (tha picture
on tha wall) on the door, the f1fth clue
(an arrow) on a pictura pointing to the
traasura. You might tave a perny to the
treasura card to maka it mora exciting.
Have tha children open their eyes and be-
gin the treasure hunt.

OMIGOOGE]

J. Tell zha childran that thay 41ill ba guoing Can tha child find the traagure by
oo their own i{ndividual craasura hunt. listaning to a rhyming clue? 3c
Hiva tha children closa cheir eyes while :’37 9
you hide one "treasurs’ for aeach child. =3
N . give each child a turn to find his or >
har treasura by giving a rhyming clue. EE

for <xample, Jouwr sreasure ia undeyr somo-
wing that sounds lixe ascdle . . . That's
»igne! It'3 under tihe cabie. Some
suggesctions for hiding places and rh'mas
are:

ov. thg pear(chair).

Year cthe aore(door).

3enind she 200k(book).

on che ayer(papar).

‘o 187
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READING TALENT==Treanure Hunt

Have the ehildren take turns organfaing Can the child el wp 4 tredsure
a treasurs hunt. One at a time, have hunt ?
eaeh child ehoose two clue cards and the

treasure card. Ask the other ehildren

to c¢lose thelr eyas again while the cluas

are being hidden. Make asure that the child
hiding the elues understands that the firac

clue needs to direct the group to the next

clue, and that second elue needs tu lead

to the treasure. After each child has had

a turn, praisa the group for their succesa

at "raading" the ciues.
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BrauinGg TALENT ACTIVIY
Having Fun With Poetyry

= ) latter carda (print the lattasa “P", ", and "3 cach on s separate inden
card or other wmall eard).

~ Box to hold the latter -arda.

STEPS: ASSESIMENT QUESTIONS:
L. Diacusa with the zhildren the importance Baes (he <nlld uda dJeszriptl = .
of our [iva menseca 1o halping us get in~ Vaida when dlscusalng sxpetfs.cea;

formation about sur world., Talk with

them about seeing, haaring, smeliing,

touching, aund feeling. Do some of the
following "tmagery" asarcises with the
children:

-

ATEYIUD DXIIYLGS

A.  Slcae your eyee. Mhink how the
aguse amplla when ycur =om opr dad
{2 200king your favorite food, iz
doea 1t aroll like? Ty 0 pemermber
that ameoll pight now. Encourage
the child to talk about the smella,

2. Think aboxi a2 padn arorm,  Clase your
2ye¢ agaim. Reomember hew Fuietly
th2 pain giarts aometireal Cam you
near the vind blew? Iy te remerber
o the Lighteming looks as ir lighta
up the gvy, Jomatimea the shunder 4
very oad, do you hear 127 Rave you
been cuzeide in the rain? low zes
the aaln feel againgt your axkim® Can
you rerarber i fealirng? FEocourage
tha children o talk about raim and
LOTRS .«

¢« Thia laar sima prezend thar you juat
Wens 12 the ige-gream jrope.  fou 6t
an loe-oremn acra,  lo8e¢ your 2y¢d ird
Iy 0 mink o i taatea. Sow Jcea
iz feal on yowr Tomgue?  Agaia, ane
courage tha children o ti.\ ahoyt the

j-1- 14 39
2. Tall the children zhat ,veCs sonetines Can zhe zhild answer cuestions

use vords to help people imagine feelings, about the meaniag of 3 Poem?
slghes, or sounds. Ask them 2o close
their ayes again and listen vhile you read
3ons poens. Tell them to let the worda help
them "imagine" what the poer is zalking 19
0
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BEADING TALENT ACTIVRTY==Havlug Fun WIth Foorsy
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READING TALENT ACTIVITY==Having Fun With Poetry

€. THE HIPPOPOTAMUS

In the equdgy rivenr,
Dowm tha oomaly bank,
Where the ripplea ghiver,
And the reedo are rank--

Wherae the purple Kippo
Makos an awful fueo,
Liveos the hip-hip-hippo

liitppo-pot=-a-mug!

Broad his baok and oteady;
Broad and flat hia nnoe;

Sharp and keon and ready
Little ¢yao ara thosa.

You would think him dreaming
Where the mud is deep.

It ig only seeming--
He 18 not aolaap.

Baetter not digturd him
There'd be an awful fuse

If you touched the Hippo,
Hippo-pot-a-mua.

Georgia Robaerts Dursto
Junior Home Magasine

Tell the children that you are going
to read a different kind of poem. In
these poems many words start with the
same sound. Tell them to listen care-
fully when you read each poem to see
what sound they hear the most often.

A. Read the following poem:
PETER PIPER

Peter Piper picked a peck of pickled
peppers;

A peck of pickled peppere Peter Piper
picked;

If Peter Piper picked a peck of pickled
peppers,

Where's the peck of pickled peppers
Peter Piper picked?

Mother Goose
Encourage them to talk about the sound

they heard the most often. For example
many words start with the "p' sound in

: this poem. Have the childreif practice
ERIC eif p

n

Can the child identify a repeated
sound?

' 132
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READING TALENT ACTIVITY=-=llaving Pun With Poatry

making this sound. Show them the '
lattor cavd, Ask tham what worda thaey
can think of that atart with the "P"
sound.

B. Repeat the activity with the next
poum. B8how the children the '"P"
lattar card.

A flea and a fly in a flua

Ware imprigoned, go what eould they do?
Said the fly, "Lat ua flaee,"
Said the flea, "Let uo fly,"

So they flew through a flaw tn the flua.

Unknown

Discuss tha difference in sound betwaen
the "P" gound and tha "F" sound.
Encourage tha children to experiment
with the two sounds.

C. Continue with the following, using the
"s" letter card.

GALOSHES

Suaia's galoshes

Make splishas and sploshas
And alooshes and oloshas,
Ag Susie oteps slowly
Along in tha alush.

They oatamp and they tramp

On the ice and conorete,

They get stuck in the muck and the mud;
But Susie likes nuoch bast to hear

The slippery sluch

As it slooshes and oloshes,
And splishes and sploghes,
All rourd her galoshag!

Rhoda W. Bacmeieter
E.P. Dutton & Co., Inc.
New York, 1840

4. Tell the children that now they are going Can the child acsoclate a letter
to play a game. Put the letter cards with a sound?
in a box. Have the first child draw a
card from the box. Ask him or her what
sound that letter makes. Have the child
think of a word which starts with that sound.
Give help if necessary. Have the child put
the card back in the box, then choose the
next child to have a turn. Give everyone

Q
at least one turn. 193
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READING TALENT ACTIVITY
Under tha Big Top

MATERYALS:

TR——

= A simple thres=atation obstacla course:
feat long, chair, and a tabla large enough

tapa line on tha floor about Zour

for a child to crawl under.

= Two sats of ideutical symbols (included with this activity).

STEPS:

Set up the obstacle course and put chairs
on the sidelina for tha "audience". Take
out tha 2 sets of symbols. Kaep one sat
with you and place the other symbols on
the appropriate objects (tight rope walker
on the tape, cravling clown on the table
(tunnel), and the acrobat on the chair).

Tall the children, Wa're going to protand
that wa're having a oirous. You ave the
performera. Explain that each symbol
stands for a stunt--somathing you do.
Demonstrate or talk about each stunt. Then
give ach child a circus name. Say, Today
you will ba the Glorious Giovani! (or The
Wonderful Wenzuli, The Stupendous Saveroni,
The Marvelous Macaroni, or the Awesome
Acrobat, aetc.). Tell the children, I’ll
be the ringmaster and announce the aotn!
Call the first child . . . Presenting the
Glorious Giovani who will be verforming
these two amaaing otunts. Show thae child
two symbols. For example, hold up the
symbol of the tight rope walker, then the
crawling clown. Ask the child to perform
the stunts in that order.

Eacourage the audience to clap and cheer
as each stunt is performed. Change the

order inm which the stunts are performed

for each child's turn.

Explain to the children that thay will be
performing more stunts but this time they
will need to listen carefully in order to
figurae out what to do. Say only the be-
ginning souud in the key word of your
directivus. Call one child forward using
the circus name. say, Glorious Gicvani,
agome to the centar r»ing! (in front of the

group) Go %0 zhe ch (chair) and xneel
banind It. See if the child can go to
the chair.

Some examplae of other directions
@~ use might be: .

ASSESSMENT QUESTIONS:

Can tha child match identical
aymbola ?

Can the child finish a word if he
is given the beginning sound?

194
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READING TALENT ACTIVITY=~Under the Big Top

Go to the t____r___ (tight ropa) and
Jump over i,

ga to the t (table) and walk around
L.

Go to the oh (ehatir) and olimb on it
Go to the t (table) and lie down
under 1t.

3. Tell tha children taat now thay will Doua the child underatand three~atep
perform some different stunts. Say, diractiona?
T'1L tell you three diffarent thinga
to do. You muat liaten very earafully,
Remember to do all three thinga in the
aame order that I say them. Soma
examples of thase directions ara:

SY3a1
ONIANVISEIENA

a. Run to the table, arawl under it
and jump back to your geat.

b, Walk to the tight ropa, Jump over
1t, and run back to your geat.

o, Jump to the shair, walk arcund it
two timea and orawl back to your
geat.

4, Tell the children that you want each of Can the child announce his parformance?
them to think of three atunts to per-
form for the audience., Introduce aeach
child ueing his or her circus name, Yor
example, say, Presenting the amasing,
the inoredible, the ome and enly Wonderful
Wensuli! Tell us, Wenaulir, vhat are you
going to do for ug todaw? Give each
child an opportunity to come for-
vard, announce what he or she ia going to
do and then perform. Encourage the
other childran to cheer and clap for each
performar,

ATVITI ONIXVAdS




OO




READING TALENT ACTIVITY
Round Robin Story Telliny

MATERIALS:
= Chalkboard and chalk,
A1Epg:
1., Explain to the children that they are Can the child make up a part of a
going to maka up a story together. Ra- atory?

mind them that a story has a main char~
actar, a beginning, a problem, and a
solution to tha problem. Start the
scory yoursalf , , ,

Onoe upon a time there was a littla

boy who waa walking dowm the atreet. Hea
wvas orying beozusa . . . At this point
ask a child to contimua tha stery, Con-
tirue in this vay, having ths childran
take turns making up parts of thae atory,
until sach child has had a curn.

ATEVIT) SHINVEES

2. Reviev the story. Then ask the children Can tha child anavar queaticna
quascions such aa, Y40 {8 the main about the astory?
charaster? BHow did the atory begin?
#hat was the problem? Did we have a
golurion to the problem?

3. Tell the children that thay need soma Can tha clitld craate a aymbol to
vay to remembar the story. Explain chac stand for parc of tha astory?
they can "write" dovm the story using
pictures or symbols. Drav a symbol on
the chalkboard such as » to stand for
the sad boy at tha beginning of tha acory.

Then have esach child drav a simple symbol
to stand for his or her section of the
story. For axample, a child might drav
for a dog or for a hot day.

svial
OH10003Q SMIaNvISHITLG)

4. After a symbol hae been drawn for each Can tha child supply a misasing
section of tha atory,"read" the story for vord after hearing only tha
the children pausing at sach sysbol and beginning sound?

covering it with your hand. Say only

tha beginning sound such as "b" for "boy."
Aftar a child supplies the missing word, lat
thae group sae the symbol.

XTIvo113nold
MMINALS I
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REARIRG TALENT AcTIVITY
Rane Heramble

nL ¥ el

= Index carda.
= Crayons (black), one for each ehild,

~ Optionalt eachchild's name printed clearly on a separate picce of paper.

STEPS: ASSEILNENT QUESTIONS:
1. Discusa names with the children. Ta the child able to express an
Wiy do you have namea? Do you lika opinion?

your mame’?  What name would you
rather have? Jhat would happun 17
we didn't have naomes?

ATEVI DD
XS TN s on s

2, See Lf the childran know the baginning Can the child tdentify the ba=-
sound of their names. Bay, Fwae name ginning sound of his or her '
atarty like thio? mememmaem? That's nanag? =
right! Michael. Continue, using E
the baginning aound in each child's >
nanma,

3. Give each child a crayon and an index Can tha child identify tvo nanes
card for each latter in his or her nana. vhich contain the same letter!?

Have the children write one letter of
their names on each card, GCilve help an
needed by providing models of thefr
pamas.

svadl

-"W""ﬁ o an == == 2ESEE

When the children have finished writing
sach letter, play a game with the cards.
Put all the cards, blank aide up, in a
Pile on the floor., Have the children ait
on the floor around the cards. Ask the
children to take turns draving a card.
Ask, Whaz I8 thia letter? ihose name has
thia lessar in 252 If more than one
child claizs the letter, act surprised.
How could the acme letter be in more zham
one nzme? Discuss the fact that the
sane laettar can be in many people's names.
Continue the gama until all tha lettars
hava been identified.

4. XNow play another gane with the cards. Can the child reconstruct his or
Gacher up all the cards and put them her nanma?
back in tha aiddle. Have a child drawv
a card. 1If tha card has a letter on it
that is in that child's name, the child
keeps tha card and draws another ona. 199

o Continue until all tha children have '
Emclpouod their names. Give the children
o @ B0del of their name as needed.
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READING TALENT ACTIVIZY

Vard Bl

= Bingo carde~-one for sach child, Duplicate ar use the bindo cards provided,

Cover with elear contact for greater durabifiity.

= Tokana for each child (beans, buttons, pennieca, ste.),
= Container to hold the tokans (box, diash, bag),

= Chalkboard and chalk,

SIRrS!

Tall the children they ara gotng to play
a bingo gama. The purposa of the gaza is

L3 covar up all the plstures o6 their board,

Give a bingo card to each child., Raview
aach picture vich the children, Por axam~
ple, say, Pind the ploture of a gate, Pus
your finger on the gate., Etc. Put tha
container of tokans out where svery child
¢an reach thaw,

Begin vriting the firat word on the board.
As you vrite, say. I'm urizing a word on
the board. lHere's zhe firat levter. Does
anyone save a word which beging with ziia
leszer? Llook on your cards, fere fa the
seoond latzer, Now here's the wiole vord.
Give the children enough tims to look

for the word. Say, I7 you %ave thia word
on your oard, put a fokem on iz, Conticue
in the same wvay with the followving words:
fan, car, dog, man, jar, bed, kite, riovg,
hat, sun, gate, tent. The first child to
cover all of tha words says, 3imgo! »Play
again, changing tha ordar of tha words.

Play tha game again, this tinme uaing vords
that chyma. Say, Jow we're going 20 pla;
the bingo gome again, only using words :ﬁa:
piyme. Remember what riuyming words arvel
They are words that aound alike., look az
your cards, Look 7or a word :har aounda
zi"a M * L * :m L L ] M"d . | ] ] fﬂd .
o« o Good==you Found >ed. Give these
clusa slowly as the children look a: their
cards. Be sure to pronounce each vord
carefully. When a child finds che rthyning
vord, have ihim or haer put a token on ic.

¢ ncinus wich the following rhyning word

188,

Can the child match a vord to the
pleture it rapresants?

Can thae child match vorda thac

chyme?

2
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READING TALENT ACTINUTY==Mord Ringo

H'movhinking of vhe word that sounds
dike v,

Pav s 0 M ., 3%e {aun)

8¢t » , , let . ., per (ast)

Far s o bIr . ., T3P (CAT ARd 3aF)
a2 v vy Late . ., it (gata)
Q{»WQ ror o L‘Z’Wg ror h’i”&g (ring)
293¢ 4 0 0 PN . . . Pan (Al and fan)
tight o o . wrize . ., alght (kite)
geENt . . . PeNT . ., WeRt (teat)
W33 . 4 By . .\ bog (dag)

The Tirat ehild to Finish covering the
card says “Bings!" Change the osrder
of the warda each time the gane L&

played,

3. Play the bingo gane ons more time. Can thoe child slwose & vord shich
This time the childran will look far vill accurately complete 5 sen=
a vord Lo {ipish a sentence. Jt must tence!

®make sense in the sentapze, Head

the following sentences, walting after
s4ach one until the ehildren have had

time to think and mark thelr cards., Bay,
J'm oo 12 read a sentenze 19 you,

v will ftave a vord misaing, One of the
worda on your sard ¥ill fiviah the sone
tenze 20 12 WEll make aemae, Now llaten
arefully, IF you have the mizaing word
on your 2ard, put a token ow 11,

ds  Den't Fferger w sinr the (gate).

Be  The girl dvew a plovure of the giy
with a brightly shinivg _ (sus).

2 Cateh the butierfly with zhe — (per),

4o On her Jivger was a beautiful ___ (ring).
Cs DO you xmw how to fly a — (kite).

So If you're tired, you vam o 6 __ (bed).
g The plokles are in Yhe ___ (jar).

. That peliesman i3 ¢ big ___ (man).

i, it'a time 1o feed xhe — (dog).

Jo 7o ger o grawdmother's house we
drove in the (car).

2. To eool off on a kor day we Tum on
he (fan).
01

L. The fawily went carping in zhe __ (tent),

.,’3

Y
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READING TALENT ACTIVIYY==Mard Bingo

Give each child 4 chance 1o give word
gluea 1o the other children, Have one
hild stand befare the group, twiding

up his or her card so evaE¥oRe can see it
J<ud the child to aiaaﬁiiy chooas one of
Lhe worda on the card, then alve Lhe sihsr
children cluna without telling vhlgu wufa
1t ds. Far niawpia, the clue for “eun™
could be, J1'3 yellow and in the shy. or
J1 813P18 Wil g "3898’ sowmd, The ehild
who gusases it flrat can be the nest
Yeader,

Can The ch1Vd give wotd vlyee 1o
the ather shildiesn?

212
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READING TALENT ACTIVITY
Let's Go Shopping

MATERIALS:

= Chalkboard and chalk.

~ Piccure cards of a balloon, markers, fish,

sandvich (provided at the end of this activicy).

STEPS:

Talk with the children about going shop-
Ping. Ask, What kind of store is the
most fin to go %0? Have the children
talk about what kind of stors thay lika.
Encourage tha children to give reasons
for their choice.

Say, Let's pretend we're going shopping.
He're going to a very large atore which
has everything! The only trouble is,
I've lost my list! I inow some of the
things started with "5, but the only
one I remember is "bed"e-b-b-b-bed.
(Pronounce the word very carefully).
Write the word on the chalkboard. What
are some other things that start with
"5"? Write any "b" words the children
can think of on the board.

Another thing on my list starzed with "a",
What are some things I could buy that start
with @ m-m-m sowd? ALl I can think of <8
"monkey”. Write the "a" words the
children thiok of on the board. Wren

they have finished say, Thank you for

helping me with my shopping list.

Take out ths picture cards. Write the
lattars "B", "F", "S", and "M" on the
board. Now say, iet's pretand o go
to another store. I have plotures oy
the things I'd like to buy, but I need
yowr halp to find them, Thia ators ia
organized by letters 3o I have so
Figure ous what letters esach of chease
things start with.

The first thing I naed ro “ind i3 a
2alloon. Show the children the picture
card of a balloon. #h0 can go 0 tha
cmalxboard and Pind zhe latter vhioh

O alloon" grarza with? 3-b-p-balioon.

IToxt Provided by ERI

marbles, scissors, fox, book, and

ASSESSMENT QUESTIONS:

Can the child tell about a favorite
kind of store?

ATV
ORIXvVads

Can the child think of words which
begin with a specific sound?

ATIVO113NOHd
ONINE1S11

Can the child mactch a picture with
the beginning sound?

4a

all
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READING TALENT ACTIVITY--Let's Go Shopping

Continue in this manner until all ctha
pictures have been matched vith tha
correct beginning latcer.

Tell the children, Presend shat a

row atore is going to open acom. The
mger will be able to organize it

any way ke wants to but ke fan't sure fow
to do it. Lay out the picture cards

vhera all the children can see then.

The firat thinge he has to deoide to put
in place are the things in these pilotures.
o has an idea how ke should organiae
them? Which things should he put together?
(The cliildren aight decide to organize

the items by the beginning or ending

sound, by categoriaes such as food, anizals,
toys, etc.).

212

Can the child contributa ideas
for ways to organize a store?
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READING TALENT ACTIVITY
What's In a Story?

MATRRIALS ;
- Chalkboard and chalk.

STEPS: ASSESSMENT QUESTIONS:
The children will listen to a story. Can the child state words that
In the story will be some rhyming words chyma?

which the children will help supply.
Tell the following story:

Once upon a time there was a amall
rabbit named Hoppy who wanted a new

hat. He went fivom gtore to atore
Looking for a hat but none of them would
fit over his eara. Finally, as he was
walking sadly doun the atreet, he

saw a tiger, wearing a brand new hat!
Hoppy eaid, "Wait, Mr. Tiger! You look
80 nandsome! Please tell me where

you got your hat."

The tiger looked at the emall pabbit

and satd, "What did you say? You

want . . .

A little animal who rung like that?

It hag a long tail and is called a r__(rat)."”

Have the children think of a word that
starts with "r" and rhymes with "that".
Then continue with the story . . .

"o, " said Hoppy, "I want to know where
to buy a hat."” Thig time he tried to
speak very clearly since the old tiger
did not geem to hear very well.

"Oh, " said the tiger, "You want . . .

4 little animal all soft and fat,

You want to know where you can buy a c_"
(cat).

Have the children think of the answer to
the rhyming riddle--a word which starts with
"c" and rhymes with '"'fat".

"No," shouted Hovpy. "I don't want a sac
and I don't vant a rat. I told you and
told you, I just want a hat!"

"Oh, " said the tiger, "You don't nqve to
)

v ; -
EMCout' Just go down this 3treet to the

s Or@ called O'Bout's. '

XTIVOILIENOHA
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READING TALENT ACTLVITY~~What's In a Story?

Hoppy thanked the tiger and went on hia
way., He bought a hat at the atore whioh
otill fits today!

2, Explain to tha children that storiaeas Is the child able to anawar
usually have a main character or person, quastions about tha structure of
a begirning, a problem, and a solution the satory?

to the problem. Raview the story about
Hoppy, the Rabbit. Then ask questions
such as, How did the atory begin? Who
was the main oharaotaor? What wao his
problem? low did he solve his problem?

sSVaax
ONI@IVISHIANN
G S Il E EE =

3. Have the children think about the Can the chi’ ! make up a new
ending of the story. Ask them to think ending to the story?
of other ways the story might end.
To get the children started, you might
ask, How might the story and if the
tiger didn't gyer underastand Hoppy?

ITEVAT)
ONIAVAdS
-

4. Tell the children that you are going to Can thae child match identicol
writae three words on the board which were words?
used in the story. Write in a list: hat,
rat, cat.

Choose one of the words and write it to
iide gide of the list. Have a child come
to the board. Point to the word written
at the side, then tell the child, Find
the word that looke Jjust like this one.
After the child matches the words, erase
that word and write another one on the
board. Continue the same way until each
child has had at least one turn.

ONIQ0J3a
-/ - ==
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READING TALENT ACTIVITIES
Rhyming Riddles

MATERIALS:
= Chalkboard and chalk.

= Pictures of an umbralla, cat, aun, dog,

the end of this activity).
STEPS

Havae the children answer rhyming riddles.

Say, I'm going to ask you to use aome

rhyming words to golve some riddlea. z“l';':-
Wo
The words in the riddle

member what rhyming words ave?...
that gound alika,
will give you some oluas about what the
angwer ghould be,
give me should rhyme with words inm the
riddla.
ona.

A. Hear it tiok, hear it took.
The mouse ran up it.
Hickory, dickory dock!

Ne call 2t a . (clock)
What's the answer to the riddle?
That's right, olock. What are
the rhyming words? (tock, dock,
clock)

Continue with the following riddles asking

Remember, the word you

Now liatan oarefully to the firat

chairx, ice cream cone (provided at

ASSESSMENT QUESTIONS:

Can the child give an answer that

rhymesn?

the children to pick out the words that rhyme.

B. I have a toy.
My name i8 Roy.
I Jump with joy.
I ana e (boy)

C. I like %o eat rats.
They make me get fat.
I'm not a big bat.
I'm really a .

(cat)

Tell the children that you are going to
read two more longer riddles. This
time have them gsee if they can figure
out what the riddles are about.

A. Tcil ears,
Twinkiy nose,
Tiny tail,
And--hop, ne goes!

Can the child answer questions
about the riddle?

219
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READING TALENT ACTIVITIES==Rhyming Riddlea

What 1a ham==

Can you gueaa?

I fead him oarrota
And wateroraaa.

lite eara are long,

Hia tatil {8 omall=~
And he doean't make any
Noiae at alll

Tall ears,

Twinkly noaa,

Tiny tail,
And-=hop, he goeal

Marie Loutee Allen,
HHarper & Brothers,
Now York, 1939,

B. I ocome more ooftly than a bird,
And lovely as a flower;
I gomatimea last from year to year
And gomatimas but an hour.

I atop tha owifteat railroad train
Or break tha atoutast trea.

And yet I am afratd of fire

And ohildren play with me (anow)

Mary Auatin,
Houghton Mifflin Co.

If the children have trouble figuring out
what the riddle is about, agk them

quastions like, What to do children play with
outaide in the winter? What melts in a fira?

3. Tell the children that they can make up Can the child look at a picture
riddles themselves. Explain that you and then make up a riddle about
wvant them to make up a riddle to go with the object it represents?

some pictures. Give each child a picture
(from the ones provided at the end of the
activity). Tell him or her not to let any-
one else see it. Then have the children
take turns making up a riddle about the
object and letting the others try to guess
it. For example, you might demonstrate the
first one by taking the picture of a chair
and saying, What has lega but never walks?
After the children have guessed, show them
the picture,

ATEVA'IO ONTAVAdS
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READING TALENT ACTIVITIES==Rhyming Riddlws

4. Read the following riddle to the children: Can the echild tell whieh words
rhyma by the way thay look?
When I'm out the daya are bright
They'rve filled with aparkley, shiney light.
When I ahina ohtldren have fun,
Of course you know, I'm ealled the ___, (aun)
Write the last word of each line on the board
including sun. Tell the childrer that
rhyming vorde not only sound alike, they
often look very similar. Ask them if they
can tell which of the words look like rhyming
worda. Do thay end with the samae lattar?

221
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Introduction
HATH TALENT

The activities in this section are deaigned for the children ¥ou have
identified as having math talent., These children have particular character=
fotice that will make the lassons challenging and fun for them; namely, their
abilicty to deal with and to underscand nuabera, quantities, and ahapes.

The activities are broken into four skill areaa that are easential to
the development of math talent, allowing you to examine the child's performance
vhile you are teaching each activity. Naturally, a talented child ts going
to esxn glowing marke in some of these skill araad, probatly the onas that
caused you to pick him or her from all the rest as having math talent. On the
other hand, even a talented child will struggle or be less interested in other
akill araas, parhaps needing some extra help or encouragement in these areaa.

By using the #iret three lessouns an your initial assessment, you can
89t 4 pretty good idea of vhich skill areas are atrong and vhich areas ara
waak. You can then devise a plan (either at the TEP meeting or on your owm)
of vays to modify both the activities and your daily teaching to give the child
the best doss of talent programming. The remaining seven lessons are also ergan=
ized this way, so you can keep an eye on how the child is doing in thase four
areaa as you taach tha activities.

The four akill areas for math talent should come a8 no surprise since they
are closely related to the characteristics you uaed to identify the children,
fach of thesa areas is deacribed in brief below.

Xnoving numbera = the ability to remeaber and underatand ausbers, quantitiecs,
and shapeo; having basic arithmetic skilla.

Seeing connections -~ the ability to recogniza, duplicate, and extand pattarns;
tha ability to sea relacionships by comparing, asorting, claaaifying,
graphing, and sequencing numbers at the concrate and abstract levela.

Abstraceion - tha abilicy co identify and underscand the underlying concapt
of a problenm,

Using math = the abilicty to apply learned procasaas to solvae new prodlema;
knoving vhich concapts to use in new situaciona.

By develiping chesa four skill areas you'll help co screngthen childran's
talent io math. Children wich math ability can becoma effectiva problen solvars
by learning to tackle problems in a logical, step=by-step fashion, The folloving
activities shov childran hov their math skills can be applied and be of real use
2any times throughout a day.

226
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MATH TALENT ACTIVITY
Birthday Ehar:

= Twelve different colorsd crayona,
- Naasking tape,
= A list of children's birthdays in the entire claaa.

= Chare (provided at end of the activity), laminated so that
it can be reused or photocopied twice. Prior to the leanon,
f111 out tha charc to show ths number of children's birchdays
in each wonth. Each vertical column of squares has the nama
of a difforent month under ir, For each bircthday in that
month, a aquare should be colored, Use a different color for
each month,

A

For example, cthe above chart indicates that three children have Jaguary
bircthdaya and ona birthday in February. The remaining birthdays would
be filled in above tha appropriate months.

STEPS: ASSESSMENT QUESTIONS:

1. Tape the cowpleted birthday chart Can tho child name the corracte
to the wall at the children's nusbar of bdirthdays im a given
eya~level. Direct tha children's aonth?

actention to tha birchday chare
saying, I Aave colored in a agquare
for ecoh ohild's birthday according
o the month he or ashe was borr in,
I7 you vere borm in Jomwmary (pc:iat
to January), I colored ome sque
Jor you in the coliem thar 3=cnde
Jor Jomuary., I7 there are 3 oolored
quares cbove z monsh, Aow may
enildren have birzhdays in thac
menth? Lat the children respond.
Xight, three. Point to each of the

l other goluansi:n order, fayin; as ;32377

Y __you do, Thia February's dirvhdeys,

J;R4§; thia 18 March's, sto. Ba surs the

SYATNIN 9 IhoHd
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MATH TALENT ACTIVITY==Birthday Chart

thildren understand that ths chart
coptaina ipforsation an birthdays

for the entire clase and Aot Just the
small group you are vorking vith,
Call on a ehild to locate the June
column, helping 1f necessary, Now
aak, How many ohildren have bipthdays
in Jura? The corveet ansver is, of
couras, the pumber of squares eoalored
in that column, Repeat for each

ponth,

. Now let's lask at our bipthdsy shart Can the child compare hirthday
again, Call on diffarent children information as shown on the charg?
tn anavar quaationa asuch aa the
follovwing.

= Wiiah month hag the moat bivthdrye?

= Whiah month has the least birthdaya?

~ Do any months have the same mpmbep
of birthiaya?

~ Are therz Jever birthdays in Moy
2y tn Juna?

= Are cthepe mave birthdaya in Jarmuary
er in Auguat?

= Now mary bipthioya are {n Novemder
and Depember oomiired?

3. Tell the children, We haue X ohildren  €an the child relate the toral

SHOLLIRQNDD IKIIES
&

in cur olags. If W eount cuvery nusbor of colored squares to
eolored square, how mamy agucres the total nusber of children
wouid e count? You might call on a in the class?

child to come up to the chart and do
thin. What If to ohfildren moved ond
they vent 20 a different achool, how
mavy ocolered squares vould we have?
What 17 a nev girl came to owr olasa;
ko many oolored aquares would we have?

4. Erase the lanminated chart or take out Can the child corraccly {411
a blank chart and say, Nou we save a in a aimilar chart with lizels
rew oharz., UWe uged the old one 2o or no taacher assistance?

anoe birthdoys. What omm we 2how an
tha mew ohart? 1f the children need
help getting started, suggest simple
ideas sguch as the holidays in each
month or the hair color of children
in the class. The number of colums
filled out will, of course, depend
on the number of cavegories usad.

a
8
Z
2
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MATH TALENT ACTIVITY
Measure Up

MATERIALS:

= Items which can be used as nonstandard units for measurement
such as spoons, blocks, pencils, books, etc.

= Chalkboard and chalk

HINT: Before the activity measure several things in‘the room-using the noa-
standard units of measurement in order to know their length.

STEPS: ASSESSMENT QUESTIONS:

1. Start this activity by brainstorming Does the child show an

with the children. Say, Pretend that understanding of numbers
*  we have to measure this bookcase to by measuring?e

see how long it is. What do people

usually use when they measure the

length of things? Discuss rulers,

yardsticks, etc. But what if we

didn't have awy of those things!

What else could we use to measure

the bookcase? Record all ideas on

the chalkboard. Choose one of the

items suggested by the children and

demonstrate how to measure the book-

case. Have the children count aloud

as you measure. Say, How smart you

all are!

SUAAHAN ONIMONM

Now I want you all to find something
thai: 18 X pencils lomg or X blocks
higit. (You will have to know the
exact size of several objects in
your room. For example, perhaps
your wastebasket is ten blocks high,
perhaps a book is one pencil long,
or perhaps a chair is eight crayons
high.)

2. Have the children gather around a Is the child able to predict
table. Ask, Do you think it would that it will take more
take more pencil lengths or more smaller items than large ones
key lengths to measure this table? to measure the same length?
Why do you think go? Let's measure
and find out.

NOILOVYLSHV
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MATH TALENT ACTIVITY--Measure Up

Let's think about measuring it

with something else. Do you think it
would take more spoon lengths or
more chalk lengths to measure the
table? Why do you think so? Let's
measure and find out.

Ask, Why do you think some things
are better to measure with than
other things? %hy are pencils,
spoons, blocks, and keus good
measuring units? (Allow discussionm).

Would it be easy to measure with
rubber bands, balls, live worms,
ice cubes, or cooked spaghetti?
Why? (Allow discussion).

In order to be a good unit of
measure, an object has to be solid,
stay the same size, and lay out flat.
What are some other things that
would be easy to measure with? What
are gome things that would be really
hard to measure with?

Have the children measure several
things using both standard and
nonstandard units of measure.
Examples:
a. Let's pretend that we are
going to make a kite. Cut
a piece of paper six inches
b. Please cut this banana into
thumb-size pieces for enack.
c. Pretend that we are going
to make a garden. Measure
a spot eight trucks long
Jfor our garden.

Does the child show understanding
of units of measurement
by giving examples?

Can the child measure correctly
using a variety of tools?

.- - e o un mn om B Vie am o SRS es mm e =
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MATH TALENT ACTIVITY
People Patterns — ——
MATERIALS:
———— Py, c—
= Ten chairs.
HINT: You will need ten children to complete this activity.

STEPS:

Set up 10 chairs in a row at the front
of your group area. Tell the children
you're going to play & game using
patterns. Ask, What i8 a pattern?
Pause for answers. Then define, A
pattern ie an arrangement of something
which i8 repeated over and over. In
thig game we're going to make patterns
with people. I'm going to start a
pattern, but I won't tell you what it
i8. You try to figure out what the
pattern ig and then I'll ask you to
continue it.

Start with a simple pattern by asking

a girl to come up and sit in the first
chair. Then ask a boy to sit in the

chair next to her. Then use a girl and
then, another boy. I've started a
pattern here. If you think you know

what it 18 and can contirue it, raise
your hand. Call on individuals to

come up to coantinue the 'girl-boy-girl-boy"
pattern by adding one more person each
time. Whenever a child 1s added, ask the
class if the pattern is correct. Continue
until all the chairs are filled. When

the children have finished extending

the pattern, ask them to tell you what

the pattern is.

Continue the same process making new
patterns. Examples are:

- stand, sit, stand, sit

- facing forward, facing backward

- arm up, arm down

- gtand, stand, sit

= person, empty chair, person, empty chair

chh time start the pattern with four or

$ P,
]ERJ(:e people, then ask the children to

Full Tt Provided by ERIC.

itinue ic.

ASSESSMENT QUESTIONS:

Can the child identify a pattern
and continue it?

SNOILO3NNOD ON1AFS
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MATH TALENT ACTIVITY--People Patterns

Take away four of the chairs. Say,
How many people could I use in my
pattern if I had this many chairs?
Pause for answers. Next add two chairs
and ask, How many people could be in
the pattern now? Pause for answers.
Put all the chairs back and ask again.

Ask the children to think up their

own people patterns. Have them come

up to the front and begin their pattern
by arranging the first four or five
people. Again, see if the group can
guess what the pattern is and continue
the pattern.

Now tell the children that you are
going to use them to make some other
patterns, but that the new patterns will
be even harder to see. Explain that
they will need to look very closely to
find these new patterns. Use the
appropriate children and arrange a new
pattern dependent upon hair color.

For example, brown hair, blond hair,
brown hair, blond hair, etc. Ask the
children to pick out this new pattern.

Other examples: different color or
type of shoes; long hair, short hair;
pants, skirts.

FOLLOW-UP_SUGGESTIONS :

- Ask the children to make patterns out
of other materials.

Suggested materials:

- different shaped blocks
- multi-colored beads

- multi-colored pegs

Can the child correctly
identify the number of
chairs in a sget?

Does the child show under-
standing of patterning by
creating new people patterns?

Can the child identify a
less obvious pattern?

‘ HL
| G GIE O O O aE ay B B e
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MATH TALENT ACTIVITY
Special Order —X

[on

MATERTALS:
~ Clothes hanger.

I

= 7welve springed clothespins with a numeral from 1-12
written on each.

= A variety of everyday classroom items, available in their
usual places.

= Two dice.
HINT: You can increase or decrease the difficulty of this activity

to match your children's gkills by either using higher numbers
(13-24 with 3-4 dice) or lower numbers (1-6 with 1 die).

STEPS : ASSESSMENT QUESTIONS:

Show the children the dice and say, Can the child match numerals
We are going to take twams throwing on the clothespins with the
the dice and naming the "mmber" on numbers represented by the
the dice. Choose one child to begin. dots?

Encourage the children to recognize
the number thrown without counting
the dots each time.

After the number is identified, ask
the child to find the clothespin with
the matching aumeral on it.

Now ask the children to think about Does the child show under-
vhat they've been doing. Explain, standing that any set of
You've been mateching dots on the objects can be represented
dice to the correct rumber on the by a matching numeral?
clothespin. What if I told you I

have § things in a bag, but didn't

tell you what the things were. Which

numeral on the clothespin would it

match? Pause for responses. Then

ask, What if I said I had 7 pocks in

my drawer? Which mumeral on the

clothespin would that matoh? What

if I gatd there were 6 books on a ghelf?

What numberal would it match? What if

I said tkere ware 3 clouds in the sky?

Which mmeral would shew how many elouds

there were? Help the children conclude
that a numeral stands for a certain number

of things, regardless of what those things

-
235
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MATH TALENT ACTIVITY--Special Order

Next, have the children take turns
randomly selecting a clothespin,
identifying the numeral shown on

it, and placing that clothespin on
the hanger. Tell the children, The
nmenbers need to be in order beginning
with 1 and ending with 12. After the
first pin is on, assist the children
by asking questions such as, Does 3
oome before or after ?? Does it come
before or after two?

Conclude the activity by asking each
child to choose one of the clothespins.
After they have done this, ask them to
look around the room and collect the

same number of objects as their clothespin

represents, and then bring the objects
back to the activity area. Help the
children only if necessary. Remember
that a child should select all of the
same objaects for a set, i.e., all
crayons or all blocks.

FOLLOW-UP SUGGESTIONS:

~ Use other ideas to give the children
additional opportunities to
sequence numbers.

= arrange numbers on a calendar
= put playing cards in order

Can the child put numbers in
their proper sequence?

Can the child find a set
of objects to match the
number?
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MATH TALENT ACTIVITY

Equal Groups

MATERIALS:

‘5” -

|

= A small box containing twenty beans, buttons, seeds, shells, beads, or

other small objects.
STEPS:

Introduce the activity by telling the
following story:

I'm going to tell you about a girl
named Jackie. Jackie was very ezcited
because she was hired for her first Job.
She would te working at a stors.

When she got to the stors onm her first day
of work, her boss said, 'Jackie, I have an
important job for you to do. I want you to
taks this box of beans and organize them
into groups for the customers. Put them
into gmall growps whic are the same siza.'

Jackie looked at the beans and thought,
'T xnow just how to group them.' This is
what she did. Ske sorted the beans into
four groups. In each growp she put five
beans.

Demonstrate how Jackie grouped the beans.
Then ask the children, How are ths groups
the same? The answer should be that each
group contains five b~.as, or the same
nunber of beans.

Ask the children to tell you how many
groups Jackie made, how many beans there
wvere in each group, and how many beans
there weres in all. Encourage the children

to verify any 'guesses” by actually counting

the beans,

Then tell the children that Jackie decided
to try putting the beans into differeat
groups. Demonstrata by dividing the beans
into five groups. Repeat the following
questions:

~ How many groups of beans are thera?

- How many beans are there in all?:

ASSESSMENT QUESTIONS:

Can che child correctly compare
groups that are equal?

Can the child accurately count the
number of beans and the number of

groups?

- How many beans are there in each_§topp?

SNOILDENNOD ON1dHS
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MATH TALENT ACTIVITY--Equal Groups

Then, divide the beans into ten groups
and repeat the above questions. Finally,
divide the beans into two groups and
rapeat the above questions.

3. Now ask the children, How many beans did Can the child identify the total
Jackie use altogether? (Pause for numnber of beans as staying the
answer). If she made two growps with ten sane, regardless of the nunmber of
beans in cach growp, how many beans were groups (or number of beans in each
there Zin qll? (Pause for answer). What group)?
if she made four growpes, with five in
each group? (Pause for answer). Then asi-,

When Jackie changed tha groups, did the
total mumber of beans stay the same or

change?

4. Set four beans aside and ask the children Can the child divide a given number
to think of vays to group the remaining of objects into equal groups in
sixteen beans. Remind the children that at least two different ways?

each time the beans are regrouped, the
individual groups should contain the same
number of beans.

G I G G G R A O B aEviEER: G MBoISNEsstlE G I e
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MATH TALENT ACTIVITY
And They're Off!

MATERIALS:

= A yardstick or tape measure. Prior to the lesson put a piece of tape across

the mumbers 20 on the yardscick or tape nmeasure to represent cthe finish line.

- Two dice.

= Game markers such as plastic "litcle people" (a different one for each child),

- Masking cape.
STEPS:

Introduce the children to the activicy
by saying, ¥e are going to use this
tick as a race track. Each of you
may select a person to be in the race.
Allov each child to choose a markar.
Then say, Put your perason here, on tha
starting line. Point to the lowest
end of the yurd;l::ck. You ::ZZZ move
your person up yardstick counti
each menber after you roll the di:fngntil
¥ou reach the finish line here. Point
to the oumber 20. Then have each child,
one at a time, roll one die and identify
the number of dots. The child should
oove that oumber of spaces along the
number line.

After the children have each had one turm,
ask them to try to mentally add the

mmber just thrown on the die to the
number that the marker is already on,

in order to determins the new location of
their marker. For exampla, Lf a child is
on three and rolls a four, he or she should
say, "thrae and four equal seven."” The
child can then check the addition by moving
ahead four spaces counting 1-2-3-4, and
seeing chat the new location (s, indeed,
seven.

Allov all the children in the group to
reach the fintsh line, praising each ona.
Then say, All o7 you reached tha Finish
line at the mumber 20. #hat did ueu have
to do to reach the finish? Could you
reach it arter you threw cthe fs Jjuss Snm

o wime? Help the children to see that they
MCM to throv several smallar numbers thatc
mmem indlly totaled 20,

ASSESSHENT QUESTIONS:

Can the child identify and count
the numbers on the yardstick and

on the die?

Can the child mentally add two

numbers?

Does the child underscand chac a
number can be the sum of several

smaller numbers?

22aq
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MATH TALENT ACTIVITY-~And They're Off!

Have the children play the game again. Can the child add nusbers to a
This tizma uyse two dice. Extend the total of 1362

finish line to a higher nunmbar asuch as

the end of the yardstick or 36.

- Let the children play the game again, this time using a deck of playing
cards (vith the kings, queens, and jacks removed) in place of the die or
dice.

A un ws an o W o on on ws on o o E e o e e
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MATH TALENT ACTIVITY
One More, Oue Less _9 |
MATERIALS:
~ Flannel Board e

= Ten bears and a vide chair (provided at end of the lesson) .,
Prior to the lesscn, prepars the bears and chair by attaching
(gluing) felt pieces to the backside of each bear and the chair.
Then, on the flannel board, arrange 3 besars sitcing on the chair.

STEPS: ASSESSMENT QUESTIONS:
Gathsr the children around snd Can the child identify the
tell chen that they are goiag to number of bears?

learn a new song. Teach the
children the following song to
the tune of "Roll Over:”
There wvere (3) in the chair
Called the littls brown bear,
"Move over, move over",
So they all moved over and ona got in.
At the end of the song, ad’ ~ -*har
bear in the chair on the £1. - .
board. Ask the children, dow
now mary bears ae in the chair?
Allow the children ¢o actually
count the bears, 1f necessary.
Repeat this song one or two zore
tizes. Add only ons bear at a time.
Then change the song as follows:
There vers (5) in the chair
Called the fttle bear,
"Move over, mcve over,
So they all moved cver and ome fell cut.
Again, allow the children to count
the bears to get ths new numbar.

Tall the children, ¥ow you'’ll Can the child add or suberact
Aave to listen very oarsfully. Dentally?
I'm going to hold the flamel
20 that you can't see it
wvhile I'm ainging. Sometimes
a bear i1l got tn and sometimes
a becr will get out. You'll hcve
20 tell me how mony bears are in
the crair without looking.

NAt

SUATRNN SHINOM

SHOLLOZNNOD ONINES




3.

4.

174
MATH TALENT ACTIVITY--One mora, One Lass

Holding tha flannel board away from
the group, sing one of the versions
of the song. Then call on a child
to tell you how many bears are in
the chair. After the child has
given a nunber, turn the flannel
board around so that the children
can check the answer., Altarnate
adding or subtracting but remember
to increase or dacrease tha nunber
of bears by only one cach time.

Kow gay to the children, 5ow omm
you tcll, without oounting, how
mary bears will be aitting on the
okair? Use the following questions
to explain that adding one to a
number is the same as saying the
next nunber in sequance or that
subtracting one from a nunber is
the sames as saying the preceding
nusber, #hat mumber comes after
§? Yes, 8! If thera are § bears,
end I add one, how mamy bears will
there be? Yes, 6! What rumber
comas after 87 What iy there are
3 bears, and T add ome? Repeat
for the subtraction process, e.g.
What member comes before §?

Conclude the activity by telling
the children, I'm going to sirng
our bear sorg a few more times,
wo won't be using the flowmel
board at all now, and some of
these members might be pretry
dig. Listen oarefully! Sing
about much larger numbers of
bears going up to 100, If a
child seems confused, give clues
by saying, What member oomesz
after (63)? So if there wers
(§3) bears, arnd one more got in,
how many bears would tkere be?

Does tha child show an under-
standing of number relation-
ships by mentally adding and
subtracting one from a nuxber?

Can the child add or subtract
one from larger nunbers?

s oam o e ol s s o PR s s e e e
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FOLLOW-UP IDEAS:

= Repeat the activicy by adding or subtracting more than one
bear at a time. For example,

There were (5) in the ohaiy

Called the ITttle browm bezr,

"Novz over, move ovar,”

So they all moved over and to 3ot 1inm,
Beverse it, ... and (2) fell oul.

(A3 B2
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MATH TALENT ACTIVITY
I1t'a About Time

MATERIALS:

= 8top watch (or clock with asecond hand).

= Obatacla coursa (tapa line to indicate atarting lina, chair to climb
ovar, somathing to jump over, and tape finish lina).

- Time chart (providad at tha and of thia activity).

= Marker

- Extra paper

HINT: Thia is a good activity for outdoora or indoora.

STEPS ¢

Set up the obstacle course before
the activity. Say, Today we are
going to see how lomg it takes us
to go through an obetacle ocourse.
(If this is a new experience for
the children, discuss what an
obstacle course is.)

Show the time chart to the children.
Explain, We'll keep a record of
aeach person's timae on thia chart.

I will write dowm the times, but
you will tell me what time to write
doum. You will each have a twrm to
be the timekeeper and to go through
the obstaole course. Demonstratae
how to use the atop watch. As each
child goes through the courss, have
anothar child time him or her. Record
the times in the first colum of the
time chart.

Now have the children go through
the obstacle course again. This
time tell them to go backwards.
Have the children time each other
again. Record their cimes in the
second column.

248

ASSESSMENT QUESTIONS:

Can tha child correctly state
the numbar of saconda?

Can the child choose which
number of scconds is a
longer time?

2
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MATH TALENT ACTIVITY==It's about Tima

Ask the children to ait around you,
Gay, Lat'a look at the two rnumbera
bosida each ehild'a nama., Raview
both the firat and the second times
of aach child., Did the seeond raoa
take mora or leaa time than the
firat?

Now, go through tha obatacle course
youraelf while one child times you.
Record your tima. Ask the children
if they can predict how long it
would take you to go through it
backwards tha way they did. Record
the children's predictious. Go
through the course backwards

while a child times you. Compare
the children's predictions with actual
time,

Give the childraen additional practice
in timing the completion of other
situations. Also give them additional
practice in making predictions. In
cach situation raecord the children's
predictions and then compare theo
with the actual time.

For exawple, children can predict
the following:

a. How long will 1t take to
clean up the room?

b. How long does it take for
an ice cube to melt in the
sun...in the shade...in a
closed container?

c. How long will it take for
a plant to get x inches tall?

d. How long will it take to
Put on your shoes?

249

Can the child predict a
reasonable time by comparing
the other numbers?

Can the child aqstimate a
reasonable amount of time
in other aituationa?
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MATH TALENT ACTIVITY
Stone Yizard

TERIALS:
= A paper bag.
= 20 or mora small atones.
8IEPS:

Befora the children gathar around,
place a fev atones in the bag,
taking notice of the exact number.
Then gathar the children around
and aay, I an the Great Store
Hisard, I oan make stonee eppear
in my magio bag here. Dut before
I ohow you the atonso, you'll need
to guess how many I have. I'll
help you guess by giving you alues.
Call on children to guess the
nunbar of stones in your bag.
Respond to their guesaea by aaying,
too high or 200 low, until the
corract number is gusassed.

When the correct number ia guasasad,
taka out the stones and ask a
child to count them and to varity
the guess. Rapsat this guassing
gane one or two mora times until
the children arae comfortable with
ic.

Ask one of the children to be the
Stone Wizard. Have that child
select the stones and count them
vhile the rest of the group puts
their headu down. Instruct the
new Stone Wizard to continue

the game by responding with

"too high" or "too low" to the
group's guesses. Give each child
at least one chance to be the
Stone Wizard who puts the stones
in cthe bag, counts them, and givas

ASSESSMENT QURSTIONS:

Does tha child demonstrata
an undaratanding of "“mora"
or "lesa" by reaponding
corractly to tha clues?

Does tha child count the
stonaes correccly?

Can the child corractly
give clues to the rest of
the group?

clues to the group. (Assist a child

only i{f necessary),

252
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MATH TALERT ACTIVITY«=8tone Wizard

To conelude this activiey, tel)] the
children, I'm yoing to think of

a monber and I wmt yeu to gueaa
it I'll give you oluea like the
Store Wisard did but you'll have

to llaten very aarefully beoauae
my eluea will be a little different.
Thig time, after you have thought
of a number, give such clues aas,
I'm thinking of a member, ..

= henseen ? and 2,

- bavdaan 23 wud 84,

- Tena than 30, but more than 38,

- that 18 3 more than o.

- that f{a ) Teas than 4.

253

Can the child zarracely
answer more difficult cluss?
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NATH TALENT ACTIVITY
Fair Shares

IALS )
= Clay or play dough (enough for each child).

= Jmall paper plates (four for aach ehild).

= Chalkboard and chalk.

STEPS! ASIESEMENT QUESTIONS,

iet's precend that you're bringing treats Can the child correctly divide
Jor a friend’a bimiday party. You want the lumyi of elay into four parcs?
t2 be failr to everyona, a0 you uvant to be

Ful'é that every peraon at tha party gata

the aame amount, Lot's say that you Jaaids

0 make gupoakes, Your recipe makea four

cupoakgs, Giva esch child a lump of clay,

Tall the children to divide the clay into

four pieces of about tha sama aize. \hen

this I8 completed, ask them to count thair

lusps of clay.,

dov tell the childven, There will be Four Doas tha child demonatrace an

ehdldren at the party. Give each child understanding of one-to-cne
four plates, Each child wvill need to get corradpondence by putting a luap
the same nusber of cupcakes. Using the of ¢lay on asach placte?

"rupoakea” arnd plates, ahow me how

you oan amra the cupockes evenly smong she
Jour ohildren. Give tha children time to
divide thair four "cupcakes" avaenly anmong
their four plates. S0 Zow mamy cupoakes
will eaoh ohild gat? That's right, cne
oupoake apieca. Taka back the papar

plates but have tha children keap their four
luapa of clay.

Let's zhink about whas we Juat did. w#has Can the ehild apply the one-to-ane
did wa disoover? ¥e o0k jour :reacs =nd concept by stating corraecely
divided chem amorg Your paople. Zzehn how many treats each parson will
feraon got ona reas., Whar {f we had wo gac?

treats, and shared them with two ahildren...

how many treats would eaoh paracn jer>

Pausa for childrea to ansvar, desonatrating

it necessary. 7 we had 120 trezss znd

200 pacple, the mumber o treaza i3 zhe

3cme 23 tha wmerbar of recple, &0 ow many

wreaty would vagh perecn Je:? Pausa for

a0 ansver. Jo UAZT Aarpens Lhen W nave

SAQ 3ome immber oF Treatd 28 e hcve

recpla?  Yea, cach perscm jaza ne Treac.
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HATH TALENT ACTIVITY«<Falr Sharea

Tell the children ts coensidsr the snack
For that day. For cuampla, eay, Fhepe
are (20 of you and 1 have (£0) papep
upd,  How wany paper cupa L1 caaly of
you get? Pause for the anaver, Jfoy
saany mapking WLl J need 10 st wur so

it each ahild geta one? Pausas, |
have (200 opakera,  Now mawy ill cieh

of yiu ger?

YOLLOW-UP SUGGERYIONS!

Can the ¢hild correctiy name how
wany Ilesa cach ihild wil)] got?

= Ask the childran to conslder othar aimple avaryday Jiviaiun problema that

follov the same ons-to=one capcepe.

Use the falloving fdeast

A. How many paint hbruahés, aciwssors, or mavrkers will esch child del
if there are the same pumber of iftems 38 childyen?

g

B. MNow many chaira, mate, or pillovs vill be needed to 49 3 certatn
activity for a group of (x) children if cach child g0t uno!?

N
1
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Introduction
SCIENCE TALENT

‘ The activities in this section are designed for the children you have
- identified as having science talent. These children have particular charac-
‘teristics that will make the lessons challenging and fun for them; namely,

a sharp interest and awareness in the physical world.

, ~ The activities are broken into four skill areas that are essential to
“the development of science talent, allowing you to examine the child's
- performance while you are teaching each activity. Naturally, a talented child
~ 18 going to earn glowing marks in some of these skill areas, probably the ones
- that caused you to pick him or her from all the rest as having talent in
~8clence. On the other hand, even a talented child will struggle or be less
interested in other skill areas, perhaps needing some extra help or encourage-
ment in these areas. :

By using the first three lessons as your initial assessment, you can
get a pretty good idea of which skill areas are strong and which areas are
weak. You can then devise a plan (either at the TEP meeting or on your owm)
of ways to modify both the activities and your daily teaching to give the
child the best dose of talent programming. The remaining seven lessons are
also organized this way, so you can keep an eye on how the child is doing in
these four areas as you teach the activities.

The four skill areas for science talent should come as no surprise since
they are closely related to the characteristics you used to identify the
children. Each of these areas is described in brief below.

Organizing — matching, sorting, grouping, or ordering objects and/or information.

Remembefing - recalling information related to an area of science, the desire
0 learn and remember new information.

Observing ~ seeing and identifying attributes, differences, and similarities of
objects or events.

Problem-solving ~ figariag out answers by observing, asking questions, making
hypotheses -.ud/or experimenting.

The following activities will give children some ways to strengthen their
- science talent. By encouraging children to notice things, ask quest ‘=g, and
gather Information, you help them learn to find answers to question. :h inside
and outside the world of science.
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SCIENCE TALENT ACTIVITY

Beat It!

MATfRIALS:

- Diagram of a heart (provided at end of activity).

= Chalkboard and chalk.
STEPS:

Introduce this activity by telling
the children this story.

One day a little boy named Mark met a
kangaroo. The kangaroo said, 'Come for
a jump with me.' '0k,’' said Mark.

Mark tried to jump along with the kanga-
Yoo, but he soon became very tired. Mark
could feel a thumping in hig chest--right
here. (Place your hand over your heart
on the left side of your chest and have
the children follow your example). Then
Mark said, 'I'm gorry, r. Kangaroo, but
I have to stop. See you later.'

Mark laid down on the grass to rest.
Before long the thumping in his chest had
atopped.

Ask the children what they think the
thumping was.

Show the children the diagram of the
heart. Tell them that it is a muscle
which pumps blood through the body by
tightening and relaxing, tightening and
Telaxing., Have the children make a fist
of their hand, tighten and relax. Say,
You are making your fist work the way
your heart works.

When the heart tiahteoms and relaxes, it
makes the blood v..wak chrough - o bodies.
Ong place we oan ::«l vhe blocd moving is
in our wrigts. It .» chiobbiag op moving
blood is called ows z.lse. (Heve the
children find thei~ ~ulse by placing the
fingers of their :iyuc hand around and
under their left wrist, resting them
gently on the v~derside of their wrist).

ASSESSMENT QUESTIONS:

Can the child show where the heart
is located and tell what it is?

Is the child able to compare the
difference in a heartbeat during
the rest and after exertion?

ONT¥AWAWY
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SCIENCE TALENT ACTIVI(Y~~Beat It!

Since the children have been sitting
during this discussion, they should feel
a steady, slow beat. :

Now tell everyone to stand up. Have them
Jjump in place twenty times while you
count. Have them find their pulse again.
Ask, How does your pulse feel now? Dis-
cuss any differences the children notice.
They should be able to feel a stronger,
faster throbbing.

Have the children lie quietly on the floor
as you count to fifty. Say, Now feel
your pulse again. Tell me about how it

- feals. Encourage the children to talk

about how it is different from when they
felt it after jumping.

Try doing some other things and having the
children check their pulse after each one.
Some examples of things to do are as
follows:

- running in place

- sitting cross-legged on the floor
and breathing deeply

- skipping around the room

Go to the chalkboard. Make two columns.
Title one "Fast" and the other "Slow".
Say, Help me put the things we Just did
in the right place. What made your heart
beat very fast? List all the aguswers
under the appropriate column. Good!

Now what made your heart beat slowly?
List all of these answer3 under the other
column.,

Talk with the children about why the pulse
changes. Ask, Why do you think the

heart gometimes beats stromger and
fagter? What could you do to make it
pump the very fastest. What could you

do to make it pump very slowly? If

your heart ig pumping very fast, what
could you do to make it slow down?

260

Can the child categorize the
physical actions?

Does the child show an understanding
of the connection between activity
and pulse?
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SCIENCE TALENT ACTIVITY
Eye~Level #ith a Worm

MATERIALS:
=~ An outside area.

= Crayons and paper for each child.

STEPS: " ASSESSMENT QUESTIONS:

1. Gather the children together outside. Can the child name swall animals
Tell them, He'rg going to pretend to or insects that live on the ground?
be butterflies. We love flying high
and looking down on the world as we
fly. But one day, samething awful
happens. We wake up and none of us
can fly. Then we 8ee a mischievious
cat griming at us. He had taken a
pair of ecissors during the night and
clipped owr wings! We know our magic
wings will grow back after a few days
but for now we'll have to move around on
the grourd.

m 've never really been Znnd the

for v before we
wonder what Z::'yndfsz animals we'll

find there. We Inow cbout cats and
doge and rabbits because they are big
enough to see as we fly. But what small
oreatures do you think we'll see as we
move along the ground? The children
should come up with a variety of answers
such as ants, earthworms, spiders, mice,
etc.

ON1¥EGNANAY

2. Next ask, Will things look different Can the child anticipate changes in
when we're on the ground? What will the surroundings and tell about
we 8ea that mybe we didn't notice them?
before? Encourage the children to
carefully consider this, and accept
all answers.

ONIATOS
-H3T804d

3. Let's carefully drop down to the Does the child comment on what he
ground. Encourage tha group to crawl or she sees while crawling on the
on the ground, looking around them as ground?
they do. Ask the children to talk
about what they see as they crawl.

What looks different? How does it
look different? What do you notice now
that yeu didn't notice before? Do acme
o “hings look bigger, smaller, >righter,
ERICougner, or bumptier than before?

IToxt Provided by ERI

ONIAYHSH0

DM A



4.

190

SCIENCE TALENT ACTIVITY--Eye-Level with a Worm

Pass out the paper and crayons, telling Can the child record what a “crawl-
the children, After our magic wings ing creature" sees by drawing a
grow back, we will want to remenber how picture of something?

things look on the ground. .I want

each of you to draw a picture of eome-
thing you see while you're on the grourd.
Try to make it look jJust the way the
butterfly would eee it. Encourage the
children to discuss their completed pic-
tures and to also compare the picture to
the real object it represents.

FOLLOW~-UP _SUGGESTIONS:

* Do a eimilar activity only inside instead of outside.

* Ask the children to compare the "ground view" with a “"flying view". You
might obtain aerial photographs from the public library, or take the

children on the top floor of a nearbdby building, and ask them to look
down.

263
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SCIERCE TALENT ACTIVITY
Rocks, Water, and Air
MATERIALS:
~ Plastic bags and twist band fasteners (three for each child).
= Small rocks (one for each child).
= Pencils (one for each child).
~ Container of water.
~ Optional: food coloring.
= One plastic bag filled with air (Mystery Bag).
~ Chalkboard and chalk.

STEPS: ASSESSMENT QUESTIONS:

Say, We are going to pretend to ba Can the child describe
scientists today. One thing scientists differences between a

do is to look at things very carefully solid, a liquid, and a
and do experiments to see how things gas?

are altke and different. We have three
different things to look at carefully
and experiment with just like a
scientist. Give esch child three plastic
bags, three fasteners, and a rock. Tell
them to put the rock in a bag. Pour
vater into each child's bag and have them
fasten it.

We're all ready to make cur soientific
experiments! Let's look at my mystery
bag first. (bag filled with air) Do
Crthing? Fosl £o, ty oocsihmn re ¢

ay FPesl it, some t?
What do you think it is? Encourage
discussion. Then tell the children to
blow into 2?;1: empty :ng and g:;un R:;}.: p
Ask, What you put in your ? t
Atr or your breath. Sotentists say that
air i8 a gas. We've already found out that
we can't see it, so scientists say gases
are invisibla.

Look at the bag with q rock in it. Can you
8ee the rock? Allow discussion. Soientists
say that rocks are solids. You can see the
golid, can't you? Solids are visible. .
Y COnS

O0QA

2
g
&



192
SCIENCE TALENT ACTIVITY~-locks, Water, and Air

Have the children look at the bag

of water. Say, Water ts a liquid. Can
you see the liquid? (If possible, add

the food coloring to the water left in

the container. Talk about the differencs.)
Soientists say that liquids can be either
visible or imvisible.

We've looked at whether a eolid, a liquid,
or a gas ie visible or invisible, now
we're going to experiment with th- shape
of these substances. Have the ch .dren
open their air bag. Ask, Did the air
stay in {t? Where did it go? Encourage
discussion. Then explain, Scientists
say that gases can change their shape.
They 're right, cren't ? Our air
moved out of the bag all iteelf and
changed its ehape!

Have the children open the rock bsg.
Discuss wvhat happens. Ask, Did the

rock change its shape? Scientists say
that a piece might be broken off a eolid,
but a solid can't change its oum shape.
It just stays the same.

Have the children pour their water back
into the large container. Ask, Dogs the
vater still have the shape of the bag?
Did it change its shape? Eacourage
discussion. Then explain, Liquids can
change their shape. They don't just
stay the same the way a rock does.

¥e have one more experiment to make

with our three substances. Gfve a pencil
to each child. Try to move your pencil
through the air in front of you. Can you
do it? Encourage discussion. Soientists
8ay that you can move a solid (the penoil)
through a gas (air).

Now lgt's try this test on our rock. Can
you move your pencil through your rock?
Allow discussion. Soientists say that you
can’t move a golid through a solid.

Let's sae if you oan move your penoils
through the water in this oontatner. Then
say, Could you move your pencils through
a liquid? So a solid will move through a
o liqutd, won't it? What good scientists you
ERIC all are! RN

IToxt Provided by ERI
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SCIENCE TALENT ACTIVITY--Rocks, Water, and Air

We've learned saome interesting facts
about different substances. What do
soientists oqll air? What do
scientiats call rocks? What do
sotentists oall water? What does it
mean when ve say a substance is
invisible? What does it mean when
we sy a substance is vieidble?

Write the words GAS, SOLID, and
LIQUID on the chalkboard as column
headings. Read them to the children
and discuss the three properties of
each substance.

Gas - invisible, changes shape,
can move a solid (pencil)
through ic.

Solid -~ visible, shape stays the same,
can not wove a solid cthrough
ic.

Liquid - visible or invisible, changes
its shape, can move a solid
through it.

Say, Let's see if we can figure out
which oategory same other substanicas
fit under. Remember that water ig a
liquid, air is a gas, and a rock is a
golid. I'll name some other substances
and you tell me whether each 18 a solid,
a liquid, or a gas. After naming each
substance, sncourage the children to
discuss its properties and then decide
vhich category it fits in. Write the
name of the substanhce under the appro-
priate columm.

Examples: wood, milk, pop, chalk,
coffee, helium, spoon.

Can the child answer questions
about properties of substances?

Can the child choose the right
category for a specific
substance?

266
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SCIENCE TALENT ACTIVITY~-Rocks, Water, and Air
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4. Say, I'm going to tell you some riddics.
They will have clues in them to help
you know the answer. HNow listen
oarefully.

b.

Ce

d.

I ama liquid. I help your
bones and tseth grow strong.
I'm white and come from a
oow. (milk)

I'm a solid. Sometimes people burn
ms in fires. (wood)

I'm a gas which makes ohildren
happy. People put me inside ballooms
that fly kigh in the air. (beliunm)

I an a solid. I help pecpls talk
to each other when they've far
apart. I ring when I want someone
2o answer ms. (telephone)

Can the child i{dentify
substances from listening
to clues?

- O ah G S Ee s ae s s e e e N es
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SCIENCE TALENT ACTIVITY
Soil Explorers

MATERIALS:
- Mht.
- m’- .w.

= Magnifying glasses (optional).

= A pencil and paper or chalkboard and chalk.

= 0ld nevwspapers.

= A nearby outside area from which you can f111 the bucket vich dire.

(This is a good outdoor activicy; howvaver,

the bucket can de easily filled

vith soil bafora the lasson begine, and than taken back to the classroou).
HINT: This activity ahould not be dons during, or soon afzer, a prolooged

cold lpd.l.
STEPS:

Uhen £1lling the bucket with soil, try
to choose an area where things are zrow-
ing. (Take the children with you, 1f
possible). Encourage the children to
discuss vhat they have seen in the soil
at other times, such as earchvoras, ants,
grass, stc,

Spread out newspapsrs for ths children's
work surfaces. Give each child s shovel-
ful of soil. PEncourage esch child to
look carsfully at his or her soil. If
you have a magnifying glass, let each child
have at least one chancs to examine the
soll through the glass. Ask svary child
to share his or her discovaries (evigs,
rocks, roots, bugs, etc.) with ths entire
group. TYou might ask questions such as,
gow would %ou desoribe your soil? What
kinds of thinge ave you finding in ic?
Aow doss your sotl fsel? it colors

do you ses in {t?

Now tell tha children, Let's think
about tle diffarent things we've found.
#hat kind of "plant thinga” did ve Find?
(srass,. leaves, roots, sceds, etc).

Q " "
EMC*' & list of the "plant chings" on

o 8 PAPST oF chalkboard. Follow the

ASSESSMENT QUESTIONS:

Can the child identify things he
or aha has previously seen in the
soil?

Does the child look carafully at
the soil, commenting on any dis-
coveries?

Can ths child sort his or her
discoveries into categories?

ONIYIANZIRAY
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SCLENCE TALENT ACTIVITY--Soil Explorars

m (m&'; bOttl.clw, uu-. th.)

Afcer the children have finished looking
at their soil, ask them to clean up their
areas. Then gather them together. Ask,
Do you think soil looks exaotly the sxms,
uhserever {t oomes from? What if we took
soil from the beach? Bow would that

look different? Or feel different? iould
it have the sams animals living in it?
Ask the children to speculate on soil froa
8 farmer's fisld, or soil that has bean
frozen all vinter, or soil in a flowver
pot. BEalp the children conclude that

s0il from diffsrent aress night differ in
color, texturs, plant matter, animals,
“garbags content™, atc.

Can tha child maka pradictions
about othar types of soil?
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SCIENCE TALENT ACTIVIYY !
Shipureckad %

MATERTALS:

= Paper (at lesast ona shest for esach child).

= A variety of small objects, such as flover patals, pina cones, leaves,
twigs, berries, vegetables, seashells, sand,and dirc.

= A spray bottle of mater (or snall bowl of uacer).
=~ An supty soda pop bottls.

STEPS: ASSESSHENT QUESTIONS:
Gather the children together, asking Can the child name items that
then to sit down on the floor around uight bs found on a2 wooded island?

aaiiing on & blg, o1, Liverre ohre
on g big, old, (] .
We g rid of piratss, and rnou

we e the all to oursslves.

But all of a sudden, c stowm kits! The
waves around us are iuge, our ship {a
being roocked baok-and-forth. Thenm owxr
3hip hita a big rook and falls apart.
Luckily, we ses land ahecd of us. We
all svim to L¢t, Jow terd ue're
sitting together on shors. The
storm (s over, Let's look arcund at
the land we're on., As you pretend to
look around, descrite a woded island--
lots of traes, wildflowers, wild barries,
snd vegstablas, etc. Then say, as you
pick up the bottle, Look what I found!
Let's eend c msssage in it. Tall tha
children, ¥’ll pretend that ome of ua
had a piece of tuoked in a
pocket vhen owr ship urecked, Buc
vhat oan we urits Vith? Thers are no
Fons or pencils, vhat van ws uge? Ask
the children to think of things that
aighc be used for writing. You mighe
start by saying, Muybe we could urize
a message with flover perals. ¥hat sloe
oould we try? Encourags thas children
to think of things that they might f{ind
on a ssashore or in & forest. Accept
even unlikely ideas.

Call tha children over to the ares - Can the child predicz whecher a
O re you hava the msterials for this - vat Jx dry object will wrize?

gDy
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SCIENCE TALENT ACTIVITY-=-Shipwracked

Let's deoide which cmes will wrize the
beat. Ask tha childrem to first guess
vhich ones will vrite. Than suggest
watting ths object, wvhich ones do they
think will write wet? Afcer predicrions
have bess made, allow the children to
try out the differsnt objects, using
thair own ohaats of paper.

As the childrea work, ask them to look
at the results. Do the pine conse look
different now that they're vet? Sov
did tha sand shavge? Thaa ask cach
child to atats his or ter choice for a
vricting imstrumaent.

Ask tha children, Sow do you think our
atory will end? Ask different childrea
to tall thair own version of the rest of
tha story, encouraging than to use the
rasults of thelir experinestation in tha
conclusion,

271

Can the child describe changes In

the objece's appearance frem dry- -

0 war?

Can tha child yse the resules of
the experiments to conpleta the
story?
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SCIENCE TALENT ACTIVITY
Things That Shrink

MATERIALS

= Pencil with an eraser on the end.
= Piace of papar with each child'e name printed on it in pen L.
= Chalk and eraser.

~ Chalkboard with each child's name printed on i:..

STEPS: AS! "SSMENT 'JESTIONS:

While the children are sitting around Does the child tell correctly
you at the tabla, taks out the papar whether an object gats smalla:
with the names on it. Set the paper in with use by looking at tha
front of a child, asking that child to ob;sct?

erase his or her name with the pencil
erasexr. Continue until each childs name

1s erasaed, then ask, What has happened to
the penoil araser? Does it look diffe:ent?
Encourage tha childran to discuss what

has changed, halping tnem to conclude

that as a pencil erasar is used, it

gets smallaer.

Next hand a child tha chalkboard arasar.
Ask that child to find and erasae his or
her name on the chalkboard. Continue
until all names are erased. Ask, What
has happened to the chalkboard erager?
Doaa it look different? Did it get
emaller, too? Help the children to sae
that the chalkboard eraser is still the
same sgize,

Now ask the children to carefully consider Can the child give a reason as
both the pencil eraser and the chalkboard to why some things get smaller
eraser. Why do you think one eraser got with use, while others dont?
amaller, while the other erager didn't?

Help the children see that part of the

pencil eraser is left behind on the paper;
ic is rubbed off., But the chalkboard
eraser does not get rubbed off as it is
used (or at least, not that we can actually
sea).

272
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' ~TENCE TALENT ACTIVITY=~Thinge That Shrink

Tall the children, Some thinge get smaller Can tha child correctly claseify
ao we uoa thom, and some do not. I will an object as getting smaller or
maka a ohart on the chalkboard. If you ataying the sama as it 1s uged?
toll me gomathing gete emaller as 1t ia

uoad, I'll put a ptoture of 1t on ona oide;

if 1t doamm't gat emaller, I'll put ito

ploture on the other oide. Now think

hard! Name the followiug objects: gcissors,

crayon, pencil, ruler; cundle, magnet, bar

of soap, book. Draw a simple sketch of

each item, placing it under a column marked

"Things that g¢t’ emaller", or under a

column marked "Things that stay the sama

siza", Encourage the children to discuss

each objact before it is placed on tha

chart. For example, How do you know a

erayon gete smaller; What'e left behind

on the paper? or Ie part of tha soisaors

laft behind on the paper after you out it?

Ask the children to turn away from the Can the child state which column
chart or the chalkboard. Then as you an item was placed undor?

name each of the itoms again, ask the

children to recall in which column that

item was placed ("Something that gets

smaller" or "Something that stays the

same"). Have the children look at the

chart to check their answers.

T 273
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JCIENCE TALENT ACTIVITY -

Raindrops N

MATERIALS:

= Four cans of the same sizea (a.g. coffea cans, fruit, or soup cans)
~ Masking tape and pen for labels

~ Waather foracast from a newspaper

- Measuring cup (optional)

HINT: This activity is bast hagun at a time when rain 1o expectad
vithin a day or so.

STEPS: ASSESSMENT QUESTIONS:
Gather the children togathar. Ask, Can tha child racall and restace
What ia the weather like today? the weather forecast?

Encouraga the children to use
appropriate descriptive words: Hot,
varm, cool, cold, wind, rainy, sunny,
cloudy. Some children might want to
run to the window to verify the
descriptions. Next ask, What 18 a
meteorologiat? Praise a corract
answer; if the children cannot

answer corraectly, ask, Well, what

18 a weather forecastar? Help the
children conclude that a meteorologist
(or weather forecaster) studies the
weather and tries to tell us what the
weather will be. Show the group the
weather foracast in the newspaper:;
read it slowly. Then ask, What did
the forecast say our weather will be

ltke? You might want to re-read the

forecast.

Tell the children, We're aloo going Can the child choose a variety
to study the weather. One thing of areas in which to measure

a meteorologtst does is measure rainfall?

the rain; this helps him or her
understand the weather better, so

that the weather forecasts are

better. Let's see if we can measure
rair, too. Take out the four cans.
Expiain that you want to get these

cans in different places near vour
school. Let’s see if different areas
get different amounts of rain. Take

the children outside and let them -
chocse *he four places to set the cans- - 274

. Mark eachican with the location. Then

B
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SCIENCE TALENT ACTIVITY~~Raindrops

After a rain, take the children
outaside to gather the cans. DRBring
them in und compara tha amounts of
water in each. You might want to
uge the measuring cup to accurataly
measure the amount of watar in each
can,

Ask the children to explain why each
can does not have tha same axact
amount of rain in it. Xf nacassary
take the children back outaida to
look at the location of a particular
can and ask leading queationa: Why

did more rain get into thia ocan? What

1f the wind was blowing hard? Doeo
the rain fall under a trea? Doass
it fall under the olide? Did more
rain fall next to tha schoel or out
in the open?

R_75

Can the child accurately
compare amounta of rajofall
in tha diffarent cans?

Can the chlld think of reasons
for differant amounts of
rain in the cans?

T e -
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SCIENCE TALENT ACTY ' -

Zella's Zoo

MATERIALS!

~ Plctures of tha following animals (included vith this lesson): whala,
hor=a, turkey, goldfish, tiger, alephant, rabbit, duck, lamb, tropical

fiask, cow, chickan,
STEPS:

Have tha ar‘sal pictures cut &part and
atackad in a pila. Gather the childraen
together and tall them the following story.
Zella had alwaye wanted to work in a zoo.
Rer firat day on the job, the head moo-
keeper safd to her, 'Here are 13 animala.
Tour job will ha to take oars of thase
animale, ’

Lat's look at the antmale that Zella will
be taking care of, Take out tha pile of
pictures, and ask tha children to identify
each of tho animals as you hold tLe pictura

up.

Tell the children, Zella wauted to know
something about each of the animals go the
head mookeeper urote a little gomething
abovt aach animal. But the zookeeper

forg o rluieh what he was writing,

80 & »ia will need your help. Now ligten
carefully. Use the followving syllogisms
(Try to have the children complete the
sentence after the word "Thevefore', then
if thay have difficulty, give them all the
words in tha last line except the last Zwo
or thres):

= Bvary duck ta hatched from an agg.
quacksr ia a duck.

ASSESSMENT QUESTIONS:

Can the child correctly idantify
the picturad animals?

Can the child use a syllogism
to draw a conclusion bout a

given animal?

Therefors . . .(Quacker was hatched from au

egg) .

- ALl turkeys hate Thankagiving.
Gobblar is a turkey.

Therafore . . .(Gobbler hatas Thanksgiving) .

- A1l tropical fish need warm watar.
Gorgeous George is a tropical fiah.
Therefore . . .(Gorgrous George needs warm
wvater).

276
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HCLEHCE TALENT ACTIVITY==Zella's Zoo

= All rabbites like to eat lottwsa.
Baxter to a rabbit,
Therefore . . .(Baxter likes to cat lettuce).

= All elephanto epray themaelves with water,
Tuaker ta an alephant.
Therefora . . .(Tueker apraye himself with
vater).

- All whalao breathe air.
Killer {0 a whale.
Thﬂ‘ﬂfal‘c o« v (Kill‘!’ breathes air)o

= All horseo like to eat oato.
Winnie to a horoe.
Thdl“dfm‘d v . .(W!.nnid likes to cat Qntﬂ)o

- Al7 goldfieh can owim,
Geldie ia a goldfish.
Thﬁl“c’fﬂ‘é " . o(céldiﬂ can 'Viﬂ)n

- ALl tigers have big teet".
Stripaa to a tigar.
Therefora . . .(Stripes has big teath).

~ ALl cows have browm ayes.
Gertrude 1o a cow.
Thirefore . . .(Gertrude has brown eyes).

- ALl ohiokens have feathera.
Pecpa 1o a ohicken.
Therefore . . .(Paeps ha+ ":atiurs),

- All lambe are 60,'t and » adly.
Wooly ia a lamb.
Therefore . . .(Wooly is eoit aad cuddly).

Nov take the pile of pictures and asay,
Next Zella deotided that, to make her
Job easier, shs would divide the animale
intc groups. This 1o how she divide:
them. Arrange the pictures randomly
iato four groups, with three pictures

in each group. Ask the children, Did
Zalla do a good job dividing them? How
did she divida the animala?

Nov ask the children to think up some
better wvays tc divide the animals into
groups. Give each child tie pictures,

let him or her group the plctuzses, and
then explain the groupin,s. Accept any
reasons given. Encourage and praise
thoughtful groupings (such as one group of
two~footed animals, one group of four-

- footed ’nmnls,and onu group of animals 9377
‘no_fcgt - .

2

Can the child give a reason vhy
cercain animals are grouped
togaether?

Can the child think of other ways
to group the animala?
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SCTERCE TALENT ACTIVITY
A Little of Thie ano 4 Little of That

~ Homs baslc baking Ingredisnts such as flour, wveter, sup=v. soada, ond oil.

= Cupcake pan and papar cupcake 1iners.

= Forka and spoons (one for. and One wpoen for sach ehild),

= Cups or small bowias (one for sach child),

= Neasuring cups and epoona,
= AR Oven,
= Paper and penctil.

STEPS:

1. Gather the children togather and 84y,

Today we're going to do eome baking.
iy AT 5
: F . @ PQ. we'ne
going 0 make up cur oun recipes. Eooh
0f you will have o ohanoe 20 use the
anta you wemt, and the amoune
that you vant. Ask the children to
nzne some of the ingredieats that
people use vhen they bake, Accept all

reascsable answers. Nov let tha childraen

look over ths iagredients that you have
S8t out. Nake sure thsy knov ths pame
of sach item. Incourage them to dis-
cuss how sach eright ba used.

2. Tall the children, Sow think abous whar

3.

you uant in your oum recipe. WMuat will
¥ou put in it and how mwoh will you usae?
Hava ecch child dascribe vhat they

Plan to use {n thair recipe. Then ask
sach to predict vhat they think their
product will be like., For exanmpla, ask,
Do you think your mizture will be chiok
or thin? M1l it taste swees? WILL it
bde aard or s0ft after 200king?, arc?

and a fork, Have che measusing cup and
spoons available. As tha children vork,
use 2 separats shest of paper to recorsd
sach child's “recipe". ZEucourage the
childran to read the ssasuring cup and

O oons as independencly as possidble. Be-

IToxt Provided by ERI

RI/Cre the mixtures are pcursi into the

Give sach child a cup (or dewl), a spoon,

Can the child wame some basig
baking fagraiiceats?

Can the child make up a recipe and
predict bov it will turn out?

Can the child measure and tell the
teackar ctha correct amouncs yged?
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BCIENCE TALENT ACTIVITY==A Livvle af This 4nd a LEtUs of Thai

baking pen, wsslat sazh ehidd in
writiog his of her wame 98 Lhe oyt~

slde of the eyrvaka papar, Then set

it 18 2 3502 even. (Aftsy 5 misules,
you will Bave 1o keep 3 clase valeh

on the aixtures, removing then vhen they
are “golden brown™,)

After the nixtures are sliahtly cooaled,
ask the chlldren to loak carefully at
they and te))==

= What ohamged 100k place ue the Migtures
bhaked?

= #o dose ons miztupe lowk 4ifferens
Jrom avother? Taste Jdifferent? fi.. .
a2 different tewyure?

» flou dose a mizture 2ontaining a lot
of vater lor flouwr, asds, eta,) asums
Pare W ové hawivg wery 1iitis?

= o wonid you ohangs your oo Sresipe®
0 mprova the peeuis?

FOLLOM=-UP SUCLESTIONS:

* Bepeal thia activity on another day. This time ueliy the “sev, improved”

yecipag,

that taks place ae the atxture hakss?
Can the cnild conpars the different
baked “mintures™!

Can the child comsent on the changed I

KL
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SCIENCE TALENT ACTIVITY —

Myostaery Hole

MATERIALS:

= A pictura (provided at tha end of this activity).

= Chalkboard and chalk.
STEPS:

Read tha following story to the
children.

Jenny wae exoited. She had Just
arrived at her grandparonta’ houaa.
She loved to viait her grandpavents
and to explore the neighborhood where
they lived. She pretendsd that ahe

was having adventures and solving myate-

2.

3.

ries. Her very favorite place was an old
empty lot near the baak of her grand-
parents’ house. Jenny aould aluays find
interesting things there. Tha day after
Jenny arrived, she ran outside to .
explore. When ghe got to the t
she gtopped in surpriga! Mrmtg a
big hole right in the middle of it with
things scattered all around.

Hold up the picture. Ask the children
to describe all the things they see in
the picture.

Jenny wondered about the mystery hola.

Ask the children to talk about how they
think the hole got there. Look at the
pioture carefully and see if you can find
any olues to what might have happened.

Who has an idea af how the hole got there?
What clues do you see that make you think
that?

Continue the stury saying, That evening
Jenny was unusually quiet because she
was thinking 8o hard. She was trying

to decide if an animal made the hole or
if people made it. She thought of all
the objects secattered around the hole.
Some of the objects went with people and
agome went with animals.

Ask the children to help Jenny sort out
the clues. Tell the children that you

o111 make two colemns on the board, one

Toxt Provided

E Mc‘llled”f.'Anin:a.l.. clues" and the other

ASSESSMENT QUESTIONS:

Can the child name objects in
the pictura?

Can the child form a hypothesis
and justify it with reasons?

Can the child organize the objects
into categories?

286
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SCIENCE TALENT ACTIVITY-~Mystery liola

"People Cluas". Ack the children to
think about cach clue and tell you
vwhich column it fits under.

Turn the picture face down and aerase the
boaxd. Continue ths story:

That night ae Jenny lay in bed, ohe
tried to plotvra exaotly what tha hole
looked ltke. Sho wanted to remembar
all the things aha oauw.

Ask the children to help Jenny remember
all the objaects that ware arourd the hola.

Conclude the story:

Jenny thought about all tha posaibla
reasons why the hole was thare and what
aould have made it. But asha figured that
ohe would never really know how the mystery
hole got there.

287

Can tha child name the objects
which were seen before?
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Introduction
PBYCHONOTOR TALENT

The activities in this seection are designed for the children you have
jdentified as having psychomotor talent. These children have particular
characteristics that vill wmake the lessons challenging and fun for thes;
namely, exceptional large motor and emall motor akills.

The activities are broken into four skill areas that are esmential to
the development of peychomotor talent, allowing you to axamine the child'a
performance vhile you are teaching each activity. Naturally, a talented
child is going to earn gloving marks in som. of these akill areas, probably
the ones that caused you to pick him or her from all the reat as having
peychomotor taleat. On the other hand, even a talented child will atruggle
or be less interested in other skill areas, perhaps needing some extra help
or encouragement in these aresas.

By using the first three lesaons as your initial asseasment, you can
get a pretty good idea of which skill areas are atrong and which areas are
veak. 7You can thsn daviss a plan (elthser at the TEP meating or on your own)
of vays to modify both the activities and your daily teaching to give the
child the best dose of talent programming. The remaining seven lessons are
also organized this way, so you can keep an eye on how the child iy doing
in these four areas as you teach the activities,

The four skill arcas for psychomotor talent should come as no surprise
since thay are closely related to the characteristics you used to identify
the children. Each c¢f these areas is dascribed in brief below.

Fictness - having the energy and physical ability to perform physical activi-
ties for varying amouats of tima, having strength and endurance.

Expressivaness ~ producing and exploring movements in imaginative or original
vays.

Ease and quicknass - demonstrating agility, flexibility, and grace vhen doing
a physical activity.

Coordination ~ having the balance, rhythm,and control to perform various
physical activities; having eye-hand or aye-foot coordination.

The activities in this section provide opportunities to practice and re-
five large and small motor gkills in interesting ways, thus helping to further
psychomotor talent. This talent will benafit children in some ways: it can
be applied in a numbar of differant jobs or professions; it can provide a
creative or recreational outlat; it can be useful in many Jaily casks re-
quiring strength and coordination. When you help children feel competent
about their physical abilities, you also help to create solid and healthy
self-concepts.
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PSYCHONOTOR TALENT ACTIVITY
Bcarf Magle

MATERIALS!

= Gcarves for each child (can be pieces of any kind of fabric).,
= Tape a line on the floor (approximately four feet long).,

= Object to jump over (at least 20 inches high).

HINI: Tnis would be a good activity to do outside!

BIERS: g1]
1. Tell tha children that today you are Can the child woves in a wvay thac
going to read them a story. sxprasses happiness!?

Onoe upen a time there uvas a little
boy named Adam, Adam and his biy

brother Dan loved to run and play,

They were aluaye togather,

Then one day Dan started goirg to sohool.
low Adam didn't have to play uwith,
If he vent outsids, he 20 go all by
himself! Be didn't tall amyome, but he
a0 afratd to go outaide by himself.

One ht ao he wao 1 in bed, feel
ucry"e{gd. a brighe 1 y;gqappma:! in hii:w

room., The light got hter and brighter
unetl Adam hid his head under ths blankats.

Suddenly he heard a emall voloe say, "Hi
Adcmt®  Adcm oouldn't believe hie eyca!

A fairy was standing ht mext to Ata bed.
She aaid, *w

SEBAAISSINdxa

Since I heard you're now afraid to g0 oucaids,
I brought you maglo a0 you wor't need 20 hida.
Just hold this soary tightly in your hand,

And you'll aluays be saye amyvhere in she land.

in a twinkling the fairy was gome. Adom
shought he had been dreaming, buc "o,

there was ths soarf right inm nis hand! Adem
Jelz a0 l?py. he Jumpad out of bed

and danoe around the rocm holding hia
magic soary,

Give each child a "magic" scarf and have
them show you how thay think Adanm dapcad.
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PRYCHONOTOR TALENT ACTIVITY==Scarf Magie

Continue the story:

The wext day Adam happed out of red,
A3 poon aa bpaakfast vis svsp he M
vutelde, all by himeel?, holding hia
mgie soarf,

Firat he Jumped ap high as he oould
Jwp, then he valked baokwards asross
a board, pretendirg he waa a gymaatz,
He valked oarefully, heel to toe Juet
she way the zgvmata do 1z on DV, Al
the time he held hia magle eoarf!

Ask the chlldren to again pretend to be
Man. Say, Wold your magle scary. Firet
see how high you oan Jump and t..om valk
baclkexards to2 to heal eorvaa thia "board"
(taped lime). Be careful, keep your
balanas,

Continue the atory:

Adem began ruwming around the houae,

Fe oame t0 a right in hia vay. Adam
atopped and loowed at {t. He protendsd i:
W18 a glant anake! Them ke did a kigh
Jiemp right over it.

Ask the children to jusp over tha “leg™ the
vay Adan did. Demonstrate juaping
ovar the object, Lf necessary,

Continue the story:

Adam vag eo happy that he deeided 20
Jwrp all the way back to the door 30 he
mhlgmteu hia mother vhat had @
%o .

Ask the children, Couid you Jump o long

vay? IS you vere Adam, oould you jump ail

the way to the door? Have the children

ig;: for a mlmw!!?: ot&:}n. tong
was never again. B2fore

he didn's euen meed his magie avarf.

o

294
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Can the ehild walk bachwards
o Lhe tapsd line?

can the ehild jusp over an object
approximately 20 inches high?

Can tha child junp consecutively
ovar a sustained perfod of time?
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Sl G Sk & . AR Ak an

SSMOIND Gxy A5V

SSZALLL
/S G S O uE B B BB am &



PEYCHOMOTOR TALENT ACTIVITY
Nirror Images

HATERIALR:
= Mirvor (full=length, Lf possidble),

= A searf for each pair of childrea.
= A ball for each pair of childrean.

» Tape, Prior to the lesson, tape a start and iinksh Line about 10° apart
on ths Eloor,

*

NOIN: An even oumber of children are oeeded for this activity, so that svary=

one has & partoar,

1124 L

1. Gathsr the group together with the sirror Cis ths child creata o face and
closs by. Tell the childrem, Owoe there copy avothar's face?
wio a litele girl vho fols sad because
ahe had no ome to play vith., It uie raine
%”f'“m:ﬁ;“ 1 toye. e
¢ of p : old toye.
vent {nto her mom’s bedroom and walked

3
¥
§;..
&
E

ioo at? Tha childran

P
partnara, then chooss ons to be the leader.

:;z. < wans the hadg;sormafau;zd

ha partrer o ke acme faoe az 2

e ime, Jwt% a wirror imoge. In-

courags the children to concentrate on ‘

making the exact same face. Then ask the - 295
children to change leaders and make a dif-

O xant face.
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PEYCHONOTOR TALENT ACTIVITV=~Mirrar Images

When you made a Fase, youw vere pretending
to lodk right imtd the mirpor, Doy Tet's
prevend you'm losking at yowr aide im the
wirror, 1'11 vie ome of yuur legs 1o o
&f youF partner's iejs, Wheh youwr "iied”
log gose Jorward, vhas vill your parimép’s
leg 407 Right, 12 will go forvard, 153,
Avd vhen your other leg goes forvand,
ﬁur partner's leg will aleo go farwand,

r each paly, tie up the riaht leg of
ons child to the left lea of the other,
ualag the scarf, Thea ask the partaers
to 1ine up nent 1o sach ather, atanding
just behind 2 designated starting line,
Ask the ehlildren to race 1o the finiah
l1ine, 1t aight taka avhile for the child~
ren 19 learn how t9 rvn this thrce=legind
race,

Now pur zhe scarves avay and take aut the
balls., Giva a b:ll 10 each pair, ssking
then to throv the ball to their pareass,
or "inage", Eecourage variations by
asking the palre to stand farther apart,
e.lou!; together, back=to=back and side~
fo=8139,

Bow let'a fave owr parmer again and pre-
send o are looking imwo tha mirrer, Vs
will do eomething hander thia time. e
Wil Jwp wp and dovn together fop as
long as wo o, 32e 1f you oam aray
pogesher and Jurp ae lomg aa your parimer
oan,

Encourage the children to jump continuouasly
without stopping.

256
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AR Lhe child mive quickly with
o8 Jeg Uind 19 snither child's
1ea?

Lam the child throv and cateh
balle vith theivr partnera?

Can the child Jump for an
extended pariod?
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PETCHOMOTGR TALENY ACTIVITY
fafart

= Mult=slss clwir,
= Space for runaing, if passible,
- Tape,

* AU least alx shesrs of 4% 11% paper. Prier 1o 1he aztivity, caps the
shests o0 the floor, placiag then Far «aouil Apart o THAL the <hildren
bave (9 stretch (9 wald frop e (8 (ke weul,

RIEZS:

$ay, Does amyome lmow vhat a safari 1a? Can the cuild maintatn Selancs
Allow vine for discussion. Dnplata thac vhea taking big steda?

A safari is & watiag (vip Uwouih ssaters

alrica,

Today we are goimg 1o pretend that e are
on a safart, ¥2 ulll have 1o walk be-

vmemuiubagam tirowgh devas, dark
Jungles, We arem't goimg 1o Yme, juat %o
Lok at all the amuaing things in a Jumgle.

Ask the children to stand up and make a
line, explatning that the trail s s
sarrow you aust walk afagle file, Say,
228'3 atart on ouwr aafart. I'L1 be the
guide. Yow uazoh out for dawger! Thare
are 249 all around us—a aan’'s see very
Jar. valk arcund the roon i a lime uatil
you cone o tha paper "stomes™ on the floor.
Thea say, ¥hat da thaz I hear in the bruah?
I3 it a ilon? Oh doar, acrees the
rivar on these big asonss! 't Fall in the
vaser==bs oareful! NRave tha children step
ickly {ron "stone to stenme™,

Wou! I think wa're aafe mou, I hope we  Can tla child Junp 4cwm from 2
&n’s danard any othor animala., Lez's chair!

g0 213 uzy. The children should follow

in a line again, Llaad them to tha adulce-

sized chatlr.

Aok R W e
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PSYCHOMOTOR TALENT ACTIVITY--Safari

We have jumped down right into a herd

of sleeping elephants! We'l” have to
run,but quietly! Run on your tip toes.
If we're quiet enmough maybe the elephants
will stay asleep. If space is a problem,
have the children run in place.

I'm tired! Let's set up camp for the
night. Have the children sit in a

circle around the "campfire". When the
children are settled and quiet, say,

We've had several adventures today.

Who can tell the story of our adventures
by acting them out? Don't talk, just show
us by your body actions what we did.

Give each child an opportunity to act out
the safari. Praise efforts for creativity
and expression of movements. Give them
reminders, if necessary.

298

S Y

Can the child run on tiptoes for
a sustained period of time?

Can the child act out the sequence
of events in mime?

&
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PSYCHOMOTOR TALENT ACTIVITY
Following Footprints

MATERIALS:

= Red and green construction paper.

- Masking tape.

= A crayon and pair of scissors for each child.

STEPS: ASSESSMENT QUESTIONS:

1. Gather the children around you and say, Can the child trace around a shoe
Let's think about footprints. Where and cut out the resulting foot-
have you ever seen footprints? Allow print?
timae for responses., Encourage the child-
ren to think about when they get mud on
their shoes, when they get out of the bath-
tub and leave prints on the floor or rug,
when they walk in the snow or on the sand
at the beach.

NOIIVNIQH00D

Say, Today we're going to make footprints,
but ours vill be mads out of construction
paper. Ask a child to set his right foot
on a sheet of green paper while you trace
around it with a crayon. Then give each
child a crayon and a sheet of green paper.
Tell them to find a partner and trace
around each others' right foot. When the
green footprints have been drawm, follow
the same procedure for the left footprints
on red paper. Then assist the children,
if necessary, in cutting out their foot-
prints.

As the prints are being cut out, tape them
to the floor, following a pattern that
curves or turns, such as an S-shape.

Each footprint should be placed somewhat
ahead and to the side of the one before it.
There should be a natural movement from
one foot to the next.

2. To give the children a visual cue, tape Can the child follow the footprints
a small piece of red construction paper by moving both forwards and back-
on top of each child's left foot and a vards?
green piece on each child's right foot.

Tell the children, The green footprints

are for your right foot, the red ones are

Jor you left foot. Start out on your s

»ight foot by placing it on the firet gréen':
’E TCO*PI'.":’.‘*? Follow the rest of the footprints 299
‘ wfﬁnm the end. Let each child have a chance

SSANNOIND § 4SVH
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PSYCHOMOTOR TALENT ACTIVITY--Following Footprints

to follow the path. Remind the children,
if necessary, to go sJowly enough to place
their feet on the correct prints. Then
ask each child to walk backwards over the
pattern, from end to start.

Next, ask the children to follow the path
again, but to move in a different way.

For example, a child might creep along the
steps like a cat, "hop-step" like a
dancing Indian chief, hop like a bunny, or
stamp heavily like an elephant. Encourage
the children to express their ideas and to
demonstrate them.

Now quickly rearrange and tape the foot-
prints on the floor so that each pair (one
right foot and one left foot) is approxi-
mately 18'"-36" apart from the next pair.
Vary the distances apart from each pair.
Ask the children to jump with both feet
from one pair to the next. Praise and
encourage their efforts.

320

Can the child move in a different
way along the footprint path?

Can the child jump from one pair
of footprints to the next through-
out the entire path?
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PSYCHOMOTOR TALENT ACTIVITY
Under the Big Top

MATERTALS:
= A length of yarn or string (approximately 12 feet).
= Two chairs.
= A small ball.
STEPS: ASSESSMENT QUESTIONS:
1. Ask the chi:ldren, How many of you know Can the child maintain a strenuous
what a oircus 18? Encourage the position for five to ten secouds?

ciildren to talk about circuses for a
few minutes, leading them to talk about
different performers, both human and
animal.

ssaila

Then say, Today, we're going to pretend
to have a oircus, and we're going to be
the performers. For our first act,

we'll be performers on the highwire.
Stretch out the length of yarn and tell
each child to kneel with both knees on
the yarn. Demonstrate the following
position, asking the childrea to follow
your lead: with both knees and both
hands on the yarn at first, extend one
leg straight out behind you and the
opposite arm straight and in front of you,
so that you are balancing on one knee and
one hand. After each child has attained
this position, tell them you want them to
stay in that position for several seconds.
While they are holding the position, you
might assume the role of "ringleader",
describing their "dangerous" performance
on the highwire.

2. Next, tie the yarn between two chairs so Can the child move rapidly in
that it is a couple of feet above the several different ways?
floor. This time, let's pretend that
you're a team of aorobats. The yarm is
really a line of fire and flames. You
will move under the flames, but you'll
nave to move fast, or the fire could bum
you. Ask the acrobats to line up and tell
them that there are different ways to move
under the fire. Ask them to first roll
under the flames, then crawl under back- -
wards, and finally somersault under it. toas 301

O’ 1 ringleader, you will want to talk

ERICiout how "brave" and "daring" these

“=&lrobats are.

SSANIOIND aNV dsvE |
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PSYCHOMOTOR TALENT ACTIVITY--Under the Big Top

3. Now let's pretend that you're seals. Can the child catch a ball while
Ask the children to space themselves in a kneeling position?
apaxt in a circle and then kneel dowm.

Tell them, I'Il throw the bail to one
of you. You eatoh it in yowr flippers,
and toss it to another seal. That seal
will do the same thing. Allow the seals
to perform by tossing the ball back-
and-forth to each other for several
minutes. Praise them for both throwing
and catching well.

4. for your last act, I want you to pretend Can the child imitate a circus
to be a performer in the cirecus, while performer?
the rest of us watch. You can be any
performer you want to be. We'll try to
guess who you are. You might want to
review possible performers such as a
clown, a fat lady, an elephant, a lion,

& juggler, a strong man, or a lion tamer.
After each imitation is done, you might
allow the rest of the class to do the same
'act' as a group.

SHED o e OTRNITN0L0 e
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PSYCHOMOTOR TALENT ACTIVITY
Budding Gymnasts
MATERIALS:
= Stop watch or clock with a second hand.
= Papuor and pencil for recording times.

= Masking tape. Prior to the lesson, tape a zigzag course on the floor
(example at the end of the activity).

-~ Optional: Racord player and record.

NOTE: An even number of children is nseded for this activity so that every-
one has a partnasr.

HINT: This activity is best done in a large open area, such as an empcy
room or cutside play ares.

STEPS: ASSESSMENT QUESTIONS:
Say, Today we are going to pretend that Can the child easily run a zigzag

we are gymasts getiing ready for a big line?
gymastic meget. Do you know what a
gymnast i8? Discuss with the children
vhat a gymnast is and the kinds of things
gymuasts do. Explain that gymnastics is

4 sport in vhich people, called gymnasts,
do special exercisus, acrobatics, and
tumbling. You might talk about some of the
tumbling stunts a gymnast might do (somer-
saults, handstands, flips, cartvheels) and
some of tha special equipment they mnight
use (yaué.ld. b;:s;,a:ms,b‘ml horss).
Explain, Gymasts e to very strong
and agile. Agile means that they must be
able to move very quickly and easily. Thaey
train for years 8o that they can be as good
as possible.

The first thing we're going to do ie

8ee if we can be agile and run on a sigsag
ling that quiokly ohanges directions. Each
ong of you will have two turns. I'm going
to time each turm to see how long it takes
you. That way we can see if you ocan go
faster the second time tham you did the
first time. This is one way gymasts train.
They are always trying to do better than
they did the last tima.

Now watoh me while I show you how o do it.
Demonstrata so that the children understand

303
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PSYCHOMOTOR TALENT ACTIVITY~--Budding Gymnasts

Give each child two opportunities to
participate. Record each score. Discuss
the differences. Praise the children,
especirlly if they tried harder the

second time.
Gymmasts have to have very good balance. Can the child stand on one foot
Do you know what balance 78? Allov for for at least eight seconds?

discussion. We can improve our balcnce

if we practice standing on one foot.

We'll each do this two times, once on our
right foot and onoe on our left foot. I
will record your times and we'll see if you
have better balance on one foot than on the
other. Give each child an opportunity to
stand on their right foot and then their
left foot. Record all times and compare.

Gymmasts and other athletes have found many Can the child run in place for a
ways to make their bodies stromger. Tisy sustained time?

atrengthen their legs and lungs by running.

Fe'll pretend that we are outside rurmning,

but we will really just run in place. Let .

me show you. Demonstrate running in place.

I want you all to do this at the same time.
Remamber, you are pretend:'ng to be athletes
80 work hard and run as lung as you can!
Encourage the children to continue as long
as possible.

!
Another thing that gymmasts often do is Can the child create a set of
oalled a "floor exercise”. WNo special athletic movements?
equipment i8 used except a mat on the floor.
The gymmast performs alone in a large apaca.
It {8 like a beautiful graceful dance
with somersaults, handstands, flips, spins,
andigax'whula. It {8 usually done to
music.

So far, we have practiced our quick turns
and our balance. We have also made our
bodies stronger by rumning. Now it is
time to see the gymasts perform a floor
exeroisa,

Give each child an opportunity to create
part of a floor exercise while the rest of
the group acts as an audience. If available,
use music. Be prapared to begin the routine
vith an exercise to gat the children started,
if necessary.

NOIL
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PSYCBOMOTOR TALENT ACTIVITY
Follov the Yallov Brick Road
MATERIALS:
= A bat and a medium~sized ball.
= Yellow taps or masking taps.
= Obstacles (such as blocks, boxes, empty milk cartons or Juice cans)., Prior
to tha lesson, tape a curvy path on tha floor. Space obstacles ssveral
inches apart along the path.
= Paper and pencil,
= Stop watch or clock with second hand.

STEPS: ASSESSNENT QUESTIONS:
1. Say, Today we are going to go through Can tha child move through the
an ébmwz- oowx'se. Discuss vhat an coursa quickly?

obstacle course is and hov the childrea
vill follow the pach. Firet, we'll sce

#ow long it takes ecok ons of you to
Jollow the path through the obstaoles.

I'Il time each one of you and write it

down. Have esch child go through the
course and record ths times. Now en-
courage ths children to mova through

ths coursa a little faster the sscond :
tima and again record their times.

Conpara rasults with ths children. Did
anyons gat faster the second time?

2, Next, ask the children to take turns Can ths child roll the ball through
rolling the ball through ths courses by the course by tapping it wich the
tapping it with tha bat. Discuss vhat bat?
tha children found to bs difficulc about
this task and whae they found to be e2asy.

SSROOID 9 35v2

3. Say, You've june through the courss vith Can the child go through the courss
the ball and bat. For yowr next trip in a different vay?
through, I vant you to think of a di’-
Jerent way to move. Think very hard, I

sidevays, on knaes or on tiptoes, squacting
like a duck, bouncing the ball through
1‘. 8tc,

)
SSaNaAISSINdXY - NOLLVNIQU00D
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PSYCHOMOTOR TALENT ACTIVITY--Follow the Yellow Brick Road

4. Vhen ths children have all completod the Can ths child complete the course
courss in a creative way, choosa the using a strenuous method?
motion vhich was ths most strenuous (per-
haps somsona jumped all the way through
or rolled all the way through). Say,
You ars all extremely oreative! I think

th:’t“(chud'. nane) Zdea took a lot of
MO,

Let’s ses if v can all go through the
oourse that way. Bave all the children
go through once wors using the strenuous
mathod.

b
- -
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Through The Woods
MATERYALS:
« 4 box of uncooksd macaroaf.
-hmmmmfonmumpuh:hhnm:

= A small cable turned on its side and placed a fev feet from the “bridge”
Co reprasant "Grandmother's house".

STEPS: ASSESSNENT QUESTIONS :
Gather the children togathar and tall Can cha child throw pleces of
thea the following story: zacaronl on the ducks?

HOIIVH1QX000
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PSYCHONOTOR TALEXT ACTIVITY==Through The Woods

axd socouraga them to aim for a particular
duck bafore thay throw.

Vhan each child has had several oppo

Taks the children to the parallel strips

oery navrow bridn o e e o
narrcy s, O

I see alligatore im t.fuwm’wadcr

Can ths child longjunp over the
crap?

Can the child walk on tha "dridge™?

Can tha child think of different
ideaas for tha raturn trip?

SSIKIAISSTUIXE SSIOINd ¥ 28VE
"N ‘




31

310

ERIC



oty

PSYCHOMOTOR TALENT ACTIVITY
Bouncing Balloons

MATERTALS:

= An inflated balloon for aach child (Have a few extra on hand in case some
pop).

= Two records, one that has a moderate rhythm and one that has a quick,
rapid rhythm.

= A record player.

STEPS: ASSESSMENT QUESTIONS:
l. Hand a balloon to each child. Have you Can the child toss a balloon in
: ever thrown a balloon in the atr and the air and catch ic?

oaught 1t? Do you think 1t's Just like
throwing and ocatohing a ball? Let's
try 1t/ Encourage the children to toss
the balloons up several times and to
catch them. Be sure that the children
use only their own balloon while doing
this.

 NOLIVNIGHO00D

2. Now I'm going to play some musio. I want Can the child move to music vhile
you to keep playing with your balloon by playing with the balloons?
throwing it in the air, catohing it,
throwing it to someona elsa, kicking it,
batting 1t, or doing anything alse you want
with ¢, But while you're doing this,

I want you to listen to the music and
move with the musia. Play the moderate
music and encourage the children to move
along with it.

SSHSHAISSﬂHd;ﬂ L

3. Now explain, I'm going to ask you to do Can the child move from one skill
several different things with your to the next on verbal command?
balloons fairly quiokly. Listen care-
fully! Give a series of different
directions changing the directions fre-
quently. For exampla, Use your hands to
bounce the balloon in the air, use your
foot to kick it in the air, bounce the
balloon with your head as you walk toward
me, now keep bouncing it while you walk aay
from me, now stop walking but keep bouncing
your balloon.

SSANDIND 3 Asve

4. Now play the record that has a faster Can the child continue the activity
beat.. Continue giving ‘tha children a through the entire song? _
- -series of directions but at a faster pace. g

. Observe if the children easily keep up o

. with the requested movements without @
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PSYCHOMOTOR TALENT ACTIVITY--Bouncing Balloona

Conclude the activity by asking tha children
to carry their balloon to their boxes (or
cubbias) so that they may take them home at
the end of the day., Make the activity mora
strenuous by adding hopping on ona foot or
both feet, jogging in place, touching the
floor or turning around, atc. while playing
with their balloons.




1.
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4.
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PSYCHOMOTOR TALENT ACTIVITY
Penny On A Picture

MATERIALS
= Picturaes of animals (includad at the end of this activity).

= A penny for each child,

STEPS: ASSESSMENT QUESTIONS:

Arrange the animal pictures on the floor Can the child pitch the penny so
a fev inches apart from each other. Have it lands on a picture?
the children line up about two feet from

the pictures. Then give each one a penny.

When it's your turm, eee if you oan throv

the pemy ao that it lands on one of the

piotures, When a penny does laud on a

picture, ask the group to nama the objact

in the picture. Lat each child have a faw

turns pitching the penny. Vary ths distance

the childran stand from the group of pictures,

making it further away as they get batter.

Tell the children that they will each have Can the child imicate the move~
another turn to throw the pannies, but ment of an animal?

this time they are to show the group how

the animal moves chat is in the picture

their penny lands on. Have them watch

as you demonstrate. As each animal is

imitated, remove it from the group of

picturaes.

Have the children stand in a group, facing Can the child sustain different
you. Tell tha children that you are movements over a period of time?
going to show them one picture for a short

time and then will change to another pic~

ture. Say, I want you to move the way the

animal I am showing you would move, but

uatoh carefully, because I will change

from one picture to another.

Seat the children in a group before you, Can the child demonstrate unusual
Say, We have moved the way animals move animal behavior through body
when they are healthy and strong. Now I movement?

want you to think about how these animals
might move in other ways. How would they

move if they murt a leg? How would they

move if they were sick? How would they move
if they were very old or very young? Each

one of you will have a twurnm to show us with
your body how an animal moves in a different
way. Don't tell ug--show us and let us guess .
what animal uyou are and what you are talling

O  about thg animal by the way you are moving.

314
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FROCRAMNING MATERIALS
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VALENY ASSESENENT BECORD

fasrructions

The purpose of the Talent Avsessmenl Becord is 1o keap tyaek of
the ehild's strengrhes and veeds vithin his or ber talent ares. Thers
are nine Jifferent Tolent Assessment Recoards~-ohs For sach area af
talent. Each child who tias been identified should have a aingle
Aduedenent Rocord for Che ldentified talent area(s), (1t Ja pot necea-
aary, hovever, (o complele an Assesament Record far ather children who
are included {8 the mmall wroup activities),

Tue first coluymn an the fors ipcludes the Litles of al) €on scEivie
tica provided in this manual, Next to the titles are the four assess-
BeNt questions [rom the lessony folloved by the nusbers to use wvhen
rating the ¢hild'e performance, Notiee that these questions are each
placed ynder the colunn that corrasponda to the akill area beling asdunned.

The Tiysy threa talent activitias conprise the initial assesssent
that you will uvase In conpleting the Talent Fducatiar Plam (TEP). A
blank line ta included on the form 80 that you can average the child's
scores from these first thrae activities, Trese averages will help
you datermine the child'e inttial adbilicties in the talent area. By
conticuing to rate the child's skille as you completa each acKivity,
you will be able to monitar the child’a progresa in the talent area
throughout the year., At the end of the yR4AT YBU <44 conpare the average
from the flret three activities to the average of the last seven
activities (n order to asasas the child's groveh In the talent ares.
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233
TALENT EDUCATION PLAN

Inatructiona

The Talent Fducation Plan (called the TEP for short) is a brief liat of
ldeas in four categories for helping the identified child reach his or her
potential in the talent area. This plan 18 to be daveloped at a maating bet-
waen the teacher, the aide, the trainer, and posaibly tha child'a parents
after the first three talent activities have baan complated. The child's
parents should be invited to the meating or given a copy of the completed form
on vhich to offer input. The meating will take placa after the teacher work-
shop on Talent Programming.

In order to propare for tha meating, the teacher will naed to f£ill out
the top part of the TEP form by writing tha appropriate information in the
blanks. Using the Talent Assessment Record, the child's highest and lowast
8kill areas for this talent should be aclected. The name of the skill area
for which the child has the lowast average acore is written in the box called
"“Skill areas that need improvement.’ The name of the okill area for which tha
child has the highest avarage scora is written in the box called "Skill arcas
that nead enrichment." Nota that you may choose to write down more than one
arca if you think there are more than one that need improvement or enrichment.

The major part of the form called "Plans-to be filled out at the confer-
ence" is to be complated as a group at the TEP meating. However, everyone
involved should receive a copy of the form in advance in order to give them a
chance to organize and jot down their ideas. Notice that there are four cate-
gories of things to consider in designing the plan:

FOCUS ON THE ENVIRONMENT includes ways to change the classroom.,
For instance, this section might include ideas such as setting
up a learning center, changing the daily schedule, putting up a
bulletin board, etc.

FOCUS ON THE CURRICULUM includes ways to adapt the remaining

seven talent activities in this manual plus any other activities
you may plan in this area. This means figuring out how to make
different steps in the activities harder or casier depending on the
identified child's abilities. Specifically, ideas might include
introducing the lesson in another way, changing the follow=-up

to a lesson, or changing the materials used.

FOCUS ON SPECIAL ACTIVITIES includes things you can do to enrich
your program. For example, you might bring in special speakers
who could share their expertise in the talent area, go on field
trips, or plan special projects.

FOCUS ON THE TEACHER includes ways to enrich yourself, to broaden
your own interests or skills in the talent area. It is a different
concept than you usually find in a child's education plan. However,
by becoming more familiar with the talent area and perhaps even
developing a personal interest in the area, you will increase not
only your skills, but your enthusiasm in this area. Ideas for your
enrichment might include reading a book, going to a museum or
concert, watching a program, starting a project, or taking a mini
course--basically anything you might enjcy doing in this talent area.
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On the left side of the bottom portion of the form you will record all
the ideas you decide upon at the TEP meeting. These plans should ba specifie
but brief and wtate what the teacher or aide plan to do. For example, you
might write "et up math corner with counting blocks, displaya, calculater,
measuring spoons, etc." The right side of the page titled "Updata==to be
filled out as you go" provides epace for noting comments regarding the outcome
of each etrategy as the teacher begina to carry out thia plan. A sample com~
pleted TEP is included with this section.

One TEP 18 completed for each talent area, thus if a child 18 identiff«|
as talented in two or more areas, a TEP ahould be written for cach talent area,
By completing and uaing this plan, the child's talent davelopment will be
tailored to best maat his or har needs.
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' Child's Name

ITnlant Area

EmAEIlE HUULBVAUD 180N

Teacher

School

Date

Bkill areas that need improvement:

Jkill aveas that nead senvichment

[glanc - to be filled out at the conferance

Uvdéta -~ to ba filled out as you g

FOCUS ON THE ENVIRONMENT
Iwnyl to change your claasroom:

What you've done/Cosments

FOCUS ON THE CURRICULUM
Ways to adapt the activities:

What you've done/Commenta

'FOCUS ON SPECTAL ACTIVITIES
Ways to enrich your program:

What you've dona/Commentas

FOCUS ON THE TEACHER
Ways to change yourself:

344

What you've done/Corments




124GNC s0uGation raan

Lh SAMPLE
11d's Name Mary

School

— - Teacher Darbara Jones

Colenel Wolfe sehool

ralnnt Araa ATt

Data

January 10

iy

hktll areaa that need {mprovement!
rr: Appreciation

Bkill areas that need aenrichment:

Originalicy

Elcnu = to ba filled out at the conference

Updata = to be filled out aa you Ro

FOCUS ON THE ERVIRONMENT

[fyl to change your clasaroom:
Hava the art area available evaryday during directed play|
Rotate paints, clay, acraps of wood, atc.
Put up a bulletin board of art reproductions, possibly
borroved from tha library or cut from old magazines
or posat cards.

[ Plan small group art lesson two timas a vaek.

What you'va done/Commentsa

= Called lumber yard to gat wood
scraps.

=~ Put plastic down on floor for
art area,

- Arranged to check out art prints
from library every month. Mary
is really aware of tha new prints
I put up., ‘

- Tried four small group art acti-
vities. Mary really enjoyed thenm.

iocus ON THE CURRICULUM

ays to adapt the acctivities:

~ Bafore aach activity discuass an art appreciation idea for
Mary to pay spacial attention to, e.g. balance, contrast.

~ Allow Mary to start over sevaral timea if she wants to=-
to help har think of mora original ideas for her work.

- Encourage Mary to use art materials in unusual ways.

> After activicies, take 5 minutes with Mary to help her

talk about what she learned=--to put words to art.

What you've dona/Conments

= Talked to Mary bafore & aftar art:
activities on 2 days.

~ Let Mary paint with a apoon,
despite my rasarvatione~-sha made
an intereating picture.

- Brought extra paper to the acti=-
vity so Mary could start over or
try different ideas.

FOCUS ON SPECTAL ACTIVITIES
ayas to enrich your program:

Vieit the art museun.

Try to bring in samples of usual forms of art e.g., batik,
hand-made jewelry, T-shirt art, modern art, etc.

» Visic to pottery studio,

Bring in library books with art work for special "clean
hands" browsing.

~ Ask an artist to demonstrate for the class, perhaps could
become a mentor for Mury.

What you've done/Commentcs
= Fleld trip to art muscum

schaduled.

- Talked to potter about visiting
his studio next month.

=~ Arranged special time for Mary to
talk with che visicing arcist.
He may visit again just to work
with Mary.

'OCUS ON THE TEACHER
ays to change yourself:

Road about modern art.
library.

- Try my hand at soap carving.
Buy myself some new felt tips to doodle with when I'm
on the phone at home.

Check out some art books fronm

Q
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What you've done/Comments

= Made a mess out of a piece of
soap, but had fun doing {t.
-~ Got some books out of the library.
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ERD~OF=THE~YELAR TALENT REPORT

Instructiony

In order to facilitate the continued development of each identified
ehild's talent area, an End-of-the-Year Talent Report ie completad and
sent on to the c¢hild's teacher for the following year. The purpose of
the report Ls to insure that the next teacher is aware of the child's
spacial strengths or talents. By providing a detailed description of
what the child has done during tha past year, the new teachar will be
better able te plam for the child's atrengths in the future.

Fach End-of~the-Year Talent Report is two pages long. The first
page briefly explains the child's involvement in the BOHST project.
The second page, which varies with each talant area, describes the
child's talent in more detail., 1In the firat column each of the four
okill arcae related to the talent is defined. Acrosa from ecach skill
area is apace for recording the child's final avaragae ratings from
his or her Talent Assossment Record. Also provided i{s a genaral descrip-
tion of the kinds of activities and akills you focused on for each akill
area, Under the heading "comments" ia space for you to write notes
about the child's performance with each area. You might tell about any
special interests the child has or about what went especially well
and vhat didn't, or any {deas you may hava about continuing the child's
talent developmant.
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End=nf=thesYoar Talent Report

Child's Namer

age e e e Pt 5 TR TR

Area(s) of Strengtiv

Teachar!

fichool

During the 19_ = _ school yvar, the above nased ehild participated in the RAPYHT Frojuct
(Retriaval and Accelaration of Promlafng Youny Handdcappad and Talented). RAPYNY 18 & federally
funded program developed and demonstrated at the University of 11linofa In Champaign, 1llinola,

Through this project approximataly the top 20% of the preachool handfcapped children, who
demonstrated strengths or potential gifts or talents in one or more aress of talent, vere {dentified
and provided vith specialized educational programing to nurture their abilittes, The six talent
areas, ue defined by the federal government, are as followsr fntellectual, leaderahip, creative,
vigual and perforeing arte (art and music), acadvmle (math, sclence, reading), and peychomotor,

vas {dentifled through parent and tescher {nput as having
potential talent in the area(s) of v An individual program
vag dealgned and fwplemented in the clamsroom to further davelop the child's abllitles in the
identified area(s), Goals and spocific strateglea were written and the child's progress recorded.

The folloving page(s) provide a more detailed deacription of the child's success and activities
in four targeted ukill areas related to thia talent.
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ENDOPTHE-YEAR TALENT REPORT Rating Bealel
I» Can't Do
Child's Nawe TNTELLECTUAL, 4 Attempta With Diffienlty
) » Doen Adequately
4 = Doen Vell
MEs Loy o ; Wk aus v
k11 At hat g General Description of L{inurunu Activiten “mf@ymanta

PROBLEN=BOLVING = The ability
to arrive at good solutionuy
focuslng on problems, ylving
lotu of solution Jdvas and
figueing out the heat ona,

Practicng problen-aolving akilla through
bratnatoreing posatble aolutlons, teating
e dolutdons, or vorking Indupandent)y
{0 solve problems,

REMENBERING = The ability to
recall Inforuation; developing
a good retrieval ayaten hoth
for things in the past and
durfng the activity,

Playing memory gamey and asking ehild to
recal]l {nformation or activities,
Providing visual or audltory cuss vhich
help prospt mewory,

L9Z

SEEING RELATIONSHIPS » Baing
avare of the diffurences,
entlaritica, and connections
among objecta and {doas; bedug
able to compare and discrininate,

Asking children to wort groups of abjects,
beginning with objecta which hava obvious
glaflaritien or difteronces and progressing
to objecte uith more subtle variations,
Discusalng poattive and nogative aspacte of
an {osue or ofwilarition and dilforances
batwean objects,

Patterning or ordering objects or figures,

COMNUNICATING = The ability to
relate or explain 1deas;
atating thoughte In clear and
intarosting vays,

FRIC 348

IToxt Provided by ERI

Asking the child to explaln game {natruce
tlons to a peer or the group,

Asking the child to varbalize how or vhy
things happen or chodces were made.
Providing lots of opportunity for talking
and discuseion,
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EXD=GF=THE=YHAR TALENT REPORT Ratlng Beales

Do Can't o

Clld'ommme o CREATIVE 1% Atempta With Diftieyhty
) » Doen Meguately
4 = Poeg Vel

Skil) Areq ﬂngél Genern) Dencelption of Clasaraie Activitiey Compe 4

FIUENEY = the abidty 1o Encauraging the ehiddren ta think of wany

produce a Jarye nusher of ldeay posntble vaya 1o sulve 4 prablen,

In responss to 4 question or Praviding bralnstorelng eppartundties for

problen, the ehildren,

ONIGTHALITY » the ablilty to bacouraging ehlldren tn divorgent thinkings

tome vp vith 1deas no one clee eomlng up vith wany posstble solyrions and

has thought af; the abibbiy i iean,

produce fiew and unusual 1deas) Giving ehtdeen the opportunity to think up N

the ability to use lnaginatien and try out orgteal tdess, $

vhen dealing with resl and Mioving the children to pretend, tuaglne,

wake-boldove wltuat fons, fantantea, and cove up vith vild fdean.,

ELABORATION = the ability to
add groat datatl o an dea
or praduct through words,
movemant, att, or mile,

Providing opportunities for ehldren to com
up with dotatle and posuibilitlen an they
Preate,

Welplng chlldren cossunieate thelr 1dess n
o varlety of vays,

FLEXIRILITY ~ the abllity to
take an dea in a ddfferent
direction by changing one's
approach or polntsol-vigy,

350

Aeking children to pretend to be o
character, animal, or ebject,
Encouraging children to conslder the
posadbilitien of a nuaber of different
circunstances for the asna problea or
situation,
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EAD-QP-THESYEAR YALENE HERORY atlng Sealed
beCan't B
Ot wene o T 5 e LEAENGHD d o Attewsts UIth Bitflealy
J o Daes Mequately
4 * Poey vell

BT g Ty ety o o o

S Area .g& Geteral DonctIptton of Clanroon Activiting Camnen 4
BRLY=CONFIBENCE = posaenning Helping ehildren hiandle feedback or ertiictm
& high apinden of onerpelf I # comatructive way,
foeltny secure shaut one's Froviding epportunttien for childyen (o
ateepths abd veabiosaes, becors confariable In Front of 4 grouy,
Mlvlng ehildien ta practice ural enprosston
and develop confidencs In thelr o abibity,
ORGANLLING = having tha abliity Froviding opportuntttes for children to vork
£ plan and eouplets projects [on sell=lnltiated prajects and (5 develyp |
oF Ivolvenenis, varkable solutiom to conf)ices,
Mloulng ehildien to asuune eadsralitp rales y
Involving planalng, plving dtrections and "
takdvg Introduct fons,
SENSITIVIYY = demonstrattng a Helping the children develap an waderatanding
caring or concorned attitude of emot dona,
tovard othara (other children, Giving the ehildren situatlons Vhere they
alultg, anlmals, ete.), tan demonstrate nterest, concern, and
conafderation of othera,
RERSUADING = having the abilfty Providlag group altuations vhere the
b Influenca others; attracting children can Jearn to hald the grovp's
others' Interest and participas attention and Interest, and vhere the growp
tion, fu plven practice In Matentng,
Jnd
|




END-OP-THE~YEAR TALENT REPORT

Rating Scale;

1= Can't Do
Child's name ART 2 = Atteapts With Difficulty
3 » Does Adequately
4 = Does Well
Skill Avea g, General Description of Classroom Activities Comments

Rating

VISUAL AWARENESS - noticing,
renembering, and discriminating
between details, colors, tex-
tures, designs, and sizes.

Helping children examine and become aware of
details,

Providing situations where children use de-
tails and notice them in other children's
vork,

APPRECIATION ART - enjoying

and evajuating art works; being
faniliar with different kinds
of artists, art works and
styles,

Producing self-evaluation to help children
gee the value of thelr own work.

Helping the children create work that ex-
presses their own emotions,

€LT

TECHNIQUE - using art tools
and materlals skillfully and in
visually attractive vays,

Helping children develop skills in using
different types of art materials,
Helping the children create unusual
products with the use of different art
tools,

ORIGINALITY - producing art
vork which ‘s unique, unusual,
different v iistinctive.

g

Aruitoxt provided by Eic:

Encouraging the children to use materials to
create original products,

Helping the children learn to make thelr
work unique to themselves.
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Child's name

END-OF-~THE-YEAR TALENT REPORT

HUSIC

Rating Scale;

1= Can't Do

1w Attempts With Difficulty

3 = Does Adequately
§ = Does Well

Skill Area

Avg,
Rating

General Description of Classroon Activities

Comuents

LISTENING ~ being alert and
attentive to sounds and noises
In music ahd in the environ-
ment,

Helping the children develop a keener sense
of sound.

Helping the children become awate of the
dynamics, pitch and rhythm in muste,

PERFORMING - inventing ot
accurately repeating a phrase
or song by singing, playing an
Instrument, moving etc., either
with or without an audience.

Providing opportunities for children to
reproduce teacher~directed musical tasks,
Encouraging children to explore music with
a variety of instruments,

Cre

APPRECIATING MUSIC - enjoying,
evaluating and being fawiliar
with different types of music
and musical artists.

Providing children with different kinds of
musdc and an opportunity to evaluate it.
Encouraging children to discuss songs end

to identify what they like and dislike about
them,

ORIGINALITY ~ producing or

appreciating music that sounds
new, different, or unusual.

erlc 356

Aruitoxt provided by Eic:

Letting children make up their owm lyrics o

tunes,

Helping children experiment with mugical
instruments and make music with homemade
Instruments or everyday objects, Encourag-

ing children to express emotions, {deas
or stories to music,
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Child'y name

END-OF-THE-YEAR TALENT REPORT

READING

Rating Scale:
1= Can't Do
2 » Attespts With DIfffculty
3 = Does Adequately
b = Does Hell

Skill Area

Avg,
Rating

General Description of Classroom Activities

o —— e

Comments

DECODING - the ability to sce

subtle differences In how things
look,

Giving children practice in seeing
sinilorfties und differences In colors,
shapes, letters, and vords through matehing
and sorting activities.

LISTENING/PHONETICALLY ~ the
ability to detect similarities
and differences in how words,

parts of words, and letters
sound,

Providing listening situatfons where the
children isten for a purpose and learn to
respond.

Giving children practice in listering to liow
Individual letters and letter combinations
sound,

Providing children with opportunitics to
vork with rhyning words,

LLE

SPEAKING CLEARLY - the ability
to use words in interesting and
creative ways,

Encouraging the children to express their
thoughts, feelings ond veactions {n an
Interesting manner.

Allowing the children many opportunities to
use words to explain and describe in {ndi-
vidval, small, and large group settings,
Encourage children to talk without correct-
Ing gramar or vocubulary,

UNDERSTANDING IDEAS - getting
weaning from spoken and written
language; understanding a wide
range of words; collecting facts
and knowledge from observation,

Providing situations where the children
apply their understanding of information,
Helping children gather information from
what they see, hear, and read.
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END~OP~THE~YEAR TALENT REPORT Rating Scale:
L« Can't Do
Child's neme NATH 2 = Attespts With Difficulty
J = Does Adequately
4 = Does Well
Si1ll Area ;rgihg General Description of Classroom Activities Comments

KNOWING NUMBERS - the ability to
consunicate meaningfully sbout
nuabers; an understanding of
quantities and shapes described
by spoken and written eymbols.

—

Practicing identifying numerals and the
nusbers they represent,

Counting objects and selecting the numerals
to represent thea,

Practicing identifying shapes.

SEEING CONNECTIONS ~ the ability
to recognize, duplicate and ex~
tend patterns; the ability to
jee relationships by comparing,
sorting, classifying, graphing,
ind sequencing numbers at the
concrete and abstract levels,

-

Asking children to learn tho proper sequence
of nusbers,

Asking children to make comparisons, identify
ond extend patterns, and sort and claseify
objects,

Providing situaticns vhere children can add
and aubtract mentally,

b

6LZ

ABSTRACTION = the ability to
{dentify, understand the
underlying concept of a problem.

Mgl

Taking a rule demonstrated in one problem
and asking the children to generalize that
rule to einilar problens,

Providing practice vith abstraction in
everydsy sitvations,

JSING MATH ~ the abllity to
apply learned processes to solve
new probles; knoving which
concepts to use in nev
pituations,

Extending nusber concepts to everyday
situations,

Glving the child opportunities to plan
extended and related activities,
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END-OP-THE-YEAR TALENT REPORT Rat{ng Scale:
1w Can't Do
Child's name SCIENCE 2 = Atteapts th Diff{iculty
3 » Does Mequ. cly
4 = Does Well
SkU11 Area RA'V:‘.“I General Description of Classroon Activities Comments

OBSERVING - seoing and identify-
ing atteibutes, differences, and
siuilarities of objects or
events,

M

Observing and dfscussing d{tferences and
changes in objacts.

Encouraging children to ask and ansver
questions,

PROBLEN SOLVING ~ asking
questlons and answering them by
uslng various mental strategles,
such as the process of elialna-
tion, contrast and comparison,
and convergent thinking,

—

Encouraging childran to predict outcomes of
experivents or situations and to clamsily
iteas,

Clving children opportunities to consider
probless and possible solutions,

18

OBGANIZING ~ matching, sorting,
grouplng, ot ordeting objects
or information,

Making sizple charts to record observations,
Aikiog children to devise and demonstrats
their own methods of organizing objects or
information,

|

RENENBERING ~ recalling infor~
matfon related to an area of
science; also the desire to

learn and remember new
{nformation,

Recalling past expariments and experiences.
Asking questions to stimulate nesory.

Asking children to explain science deas to
others,
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END~QF-THESYEAR TALENT REPORT Rating Seale:

1= Can't o
Child's name PSYCHONITOR 1 » Attempes With Ditficulty

3 = Does AMdequately

& = Doas Well

Skill Area l::{ﬂ Cenaral Desceiption of Classroom Activities Comnents _
COORDINATION = baving the Initating different movemonts and uaing the
balance, thythu, and control body in diffarent vays,
“to perforn various physical Using saall cbjects to build coordination,
activities; movesent of the arm, Encouraging children to do more difficult
hand, or foot in velation to a and conplex activities,
stationary or soving target in Theoulng, catching, kicking, and hitting
gross motor activitiss, target objects,
FITHESS - having the enorgy and Eacouraging the children to practice o
physical ability to perfora aator ekill or activity,
‘physdcal activitien for varylng Cradually incressing the difficulty and tise %
snounts of time; having strength spent on activities, v
and endyrance.
EXPRESSIVENESS ~ producing and Encouraglag the children to produce diffarent
exploring moveaents in and uniqud wije to move,
inaginative or original vays, Atloving children to see other people do
: things creatively.
EASE AND QUICKNESS ~ demonstrat- Encouraging children to davelop good
ing agility, Flexibillty, and dynanlc balance,
grace vhen doing a physical Eacouraging children to produce smooth
activity, movements and to be "light on their fest."
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